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David Rives, Lynne Saxton, Kay Toran, and Kim Williams

Tuesday, December 10, 2013
Best Practices and Student Transitions
10:00am — 1:00pm
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SAMUEL HENRY Persons wishing to testify during the public comment period
must sign up at the meeting.

NICHOLE MAHER

AGENDA

MARK MULVIHILL
DAVID RIVES 1:0 Welcome & Introductions
RON SAXTON .

2.0 Review of the Agenda and Approval
MARY SPILDE
Chair Designee 3.0 Approval of the October 31* meeting notes
KAY TORAN

4.0 Follow up on audit activities & other initiatives
JOHANNA VAANDERING . . . .

Vickie Chamberlain, Executive Director

DICK WITHNELL Teacher Standards Practices Commission
Chief Education Officer
NANCY GOLDEN Discussion and next steps

5.0 NW Rural Innovation Network & best practices

Vicki Nishioka, Oregon State Coordinator
REL Northwest & Northwest Comprehensive
Center

Matthew Eide, Center for Strengthening Ed
Systems

Discussion and next steps

6.0 Postsecondary practices for English Language
Learner student transitions
e Julie Haun, Intensive English Language
Program, Portland State University
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e Dean Manuel Guerra, Student Retention and
College Life, Chemeketa Community College
and colleagues, Linda Herrera and James
McNicholas

Discussion and next steps
BREAK

7.0 Update on Kindergarten Readiness
Jada Rupley, Early Learning System Director
Brett Walker, Education Specialist
Kara Williams, Early Education to K-3 Specialist
Early Learning Division

Discussion and next steps

8.0 Grades 11-14 Transitions Current Status Report
Hilda Rosselli, OEIB CCR Director

Discussion and next steps
9.0 Public Testimony

10.0 Review of Tasks and Details on Next Meeting
Meeting adjourns

All meetings of the Oregon Education Investment Board are open to the public and will conform to Oregon public meetings laws. The
upcoming meeting schedule and materials from past meetings are posted online. A request for an interpreter for the hearing impaired
or for accommodations for people with disabilities should be made to Seth Allen at 503-378-8213 or by email at
Seth.Allen@das.state.or.us. Requests for accommodation should be made at least 48 hours in advance.






OREGON EDUCATION INVESTMENT BOARD
Best Practices and Student Transitions Subcommittee

Thursday, October 31, 2013
8:00 AM - 10:00 AM

Meeting Notes

Members in attendance: Yvonne Curtis, Mark Mulvihill, David Rives, Kim Williams
(phone)

Members not in attendance: Lynne Saxton, Kay Toran

Guests Presenters: Mark Ankeny, Pooja Bhatt, Sue Hildick, Randy Hitz

1.0 Welcome & Roll Call

Chair Curtis convened the meeting, welcomed everyone, called roll and shared her
enthusiasm for this committee’s work this year. She introduced a Processing Sheet and
asked subcommittee members to use this to frame pre-thinking about each topic and to
capture questions, request additional information, and draft thinking about best
practices and recommendations that should be shared with the OEIB.

2.0 Approval of the Agenda and Notes

Mark made a motion to approve the agenda, David seconded the motion and the
agenda was approved as presented. It was noted that the notes provided by Hilda are
to provide a quick reference for members and will be archived on the Subcommittee
website. Hilda will provide these in the notebook at future meetings.

3.0 Follow up from October gt meeting
3.1 Regional Achievement Collaborative transition points are still in draft format but
were provided as a reference document.

3.2 Roles and Relationships of OEIB Subcommittees were outlined in a visual that is
now in the notebooks.

3.3 EL Student Data Brian Reeder from ODE provided a draft report on the status of
5,391 EL students tracked since 2004-05 when they were 5t graders. Follow up
questions for Brian include:

a. Why does the 85% 4 year high school completion rate differ so dramatically

from average graduation rate (67%)?

b. How are 5% year graduation data reflected in this report?

c. Can the data be disaggregated by the years students were served in LEP?

d. Can the data be disaggregated by the levels of LEP service received?
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Yvonne noted that at the December meeting, members would learn more about how EL
students’ needs are being served in postsecondary education with examples from
Oregon and the nation.

4.0 Finalizing Year’s Scope of Work

Chair Curtis proposed two additions to the Subcommittee’s foci: adding EL state
strategic plan to the first bullet and an item related to work underway this year to
develop a state strategic plan to transform learning through digital conversion. The
changes were moved by David and seconded by Mark and approved by the
subcommittee.

A monthly scope of work was discussed and will be reviewedand modified as the year
progresses. Chair Curtis will share both documents at the OEIB’s November meeting.

5.0 Issues and barriers impacting rural student access and achievement of 40/40/20
Doris shared that Oregon is part of a five state study led by Dennis Shirley and Andy
Hargreaves in conjunction with EdNorthwest outlined in materials provided to the
subcommittee. Three districts were selected and visited recently as part of the initial
phase of the work: Elgin, lon, and Union which all have fewer than 500 students. The
subcommittee would like to hear from these districts later in the spring. Vickie Nishioka
from EdNorthwest will also be joining the meeting in December to address questions
and provide an update.

Hilda reported on planned investments from the Network for Quality Teaching and
Learning that are designated to support rural districts including grant-writing assistance,
eMentoring from New Teacher Center and additional funding to support small districts’
implementation of Common Core and Educator Effectiveness models. Chalkboard is
also working with 18 small districts this year to better understand how implementation
of the District Collaboration Projects work best in small communities.

Subcommittee members were asked to consider what specific topics related to rural
communities they would like to learn more about in preparation for further discussion
about examples in which practices in place result in unintended consequences as well as
potential areas for further recommendations for policy changes or investments.

Mark suggested that as ODE roll out the Strategic Investment funds, staff need to
document existing aligned initiatives, many of which are well underway. Professional
development events aligned with the foci of the Strategic Investments need to be noted
on the ODE website.

Yvonne noted that it may not always be necessary to always require a lengthy RFP that
takes valuable time away from services to students. In some cases, a one-page
application could document how a district would use the funds and name the Best
Practice models.
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Doris suggested that a Depository of Best Practices be developed.

6.0 Teacher Preparation Audit Follow Up

6.1 Strategic investments from HB 3233 and HB 3232 and Audit

A document showing alignment between investments and audit were outlined in a
document provided by Hilda.

6.2 Private and Public University Responses to Audit

Dean Mark Ankeny from Pacific University and Dean Randy Hitz from PSU jointly
presented updates on collaborative venture underway whereby both private and public
universities are addressing aspects of the Audit (See slides). These projects include the
Portland Metro Partnership focused on placement issues, a new statewide follow up
survey and statewide employer satisfaction survey, both of which will be funded by
programs and implemented this year. There is work underway to develop a common
Oregon Teacher Candidate Assessment with the intention of requesting Network
funding to seed the development of a system to.ensure ongoing fidelity. Questions
were raised about the timeline for this work and if it needed to wait until TSPC meeting
in February. Vickie Chamberlain said it did not need to wait until that time. LISTEN TO
THIS AGAIN.

Dean Hitz noted that only 65% — 70% of the nation’s educator preparation programs and
even a lower percentage in Oregon are nationally accredited. He noted that
recommendations from the new Council for Accreditation of Educator Preparation
(CAEP) will impact data required of institutions seeking national accreditation, including
linking of student learning to educator preparation programs. He clarified that test
scores would be one of several measures. Chair Curtis invited him to come back and
share the recommendations once they are finalized.

6.3 TeachOregon Project

Sue Hildick shared a brief overview of the five projects that are part of TeachOregon.
The partnerships will impact 65% of the anticipated teacher candidates prepared
annually and focus on four areas of work: Recruitment and admission, Clinical practice,
Interviewing and hiring, and Induction and Mentoring. Mary Cadez is coordinating this
work and Chalkboard would like the chance to come back later in the year and share
what they are learning from the projects. See slides.

7.0 Discussion

Pooja Bhatt is working with the Chalkboard Distinguished educator Council and shared
that this year’s efforts are focused on improving selection, training, and incentives for
cooperating teachers. They are examining national practices and will be making
recommendations for Oregon.
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When asked about teachers’ reluctance to take a student teacher, Mark Anthony shared
that Collaborative Teaching models are being used more now and relieving some of the
concerns that teachers have when they feel they have to give up their classrooms to a
student teachers. He invited subcommittee members to attend the next Portland
Metro Partnership model to learn more about this.

8.0 Public Testimony
There was no public testimony offered at the meeting.

9.0 Review of Tasks and Details on Next meeting

Yvonne will work with Hilda on preparing a report for OEIB’s November meeting.

Doris suggested that she and Hilda coordinate joint time for the Equity and Partnerships
Subcommittee and the Best Practices and Student Transitions Subcommittee at the
December meeting as both groups will be hearing more from Jada Rupley about the
Early Learning Hubs and Kindergarten Readiness initiative.

The meeting was adjourned at 9:58 AM.
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Survey Definition Ref. ID.: 1

Teacher Preparedness

As a new educator holding an Oregon Initial | Teaching License, we are interested in
your views. TSPC and Oregon preparation programs are requesting that you
complete the online survey to feedback on the continuous improvement of
preparation programs in Oregon

The survey will take approximately 15-20 minutes

Thank you in advance for providing your valuable insights. Be assured that your
responses to this survey will remain anonymous. A summary of the results will be
shared with the Teacher Standards and Practices Commission and Oregon
preparation programs.

If you have any questions, please conftact <a href="'mailto: Keith
Menk@state.or.usesubject=Teacher Preparedness Survey'>
Keith Menk</a>

Section 1

For each question or statement, please mark the response that best describes your answer
or opinion. Please try to answer all question accurately and completely with respect to
your own experience and beliefs. Only omit a question if absolutely necessary.

For each item below please indicate the extent to which you agree with that statement.

Question 1 Multiple Choice
I was well prepared to start my first teaching assignment.

1 Strongly Disagree

Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree

Question 2 Multiple Choice

When | began teaching | had an effective induction program.

1 Strongly Disagree

Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree
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Teacher Preparedness

Question 3

| have received effective mentoring since | began teaching.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Multiple Choice

Question 4

| know how to teach my subject matter very well.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Multiple Choice

Question 5

| know and use the state standards for instruction.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Multiple Choice

Question 6

I know how to design my classroom assessments to reflect the state standards.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree
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Teacher Preparedness

Question 7 Multiple Choice

| plan instruction so that it is appropriate for student development levels.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 8 Multiple Choice

| effectively engage students in planned learning activities.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 9 Multiple Choice

| teach students to use technology-based applications to learn content.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 10 Multiple Choice

| use classroom-based formative assessments for instruction decision-making.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree
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Teacher Preparedness

Question 11 Multiple Choice
| use district and state assessment results to inform instruction.
1 Strongly Disagree
2 Disagree
3 Neither Agree or Disagree
4 Agree
5

Strongly Agree

Question 12 Multiple Choice
| use problem-solving skills effectively to seek solutions for class issues.

1 Strongly Disagree

Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree

Question 13 Multiple Choice
| am able to work cooperatively with student parents.and families to support learning.

1 Strongly Disagree
Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree

Question 14 Multiple Choice
I work well with colleagues to support instruction.

1 Strongly Disagree
Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree
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Teacher Preparedness

Question 15 Multiple Choice
| know how to access the resources and support | need to succeed in the classroom.
1 Strongly Disagree
2 Disagree
3 Neither Agree or Disagree
4 Agree
5

Strongly Agree

Question 16 Multiple Choice
How much longer do you plan to be a teacher ¢

1 I am planning to leave as soon as possible
1-2vyears

3-4years

2

3

4 5-6years
S5 7 ormore years
6

| plan to retire during this period of time

Question 17 Multiple Choice

Suppose you had it to do all over again. In view of your present knowledge, would you
become a teacher ¢

1 Certainly would become a teacher

Probably would become a teacher

2

3 Chances about even for and against

4 Probably would not become a teacher
5

Certainly would not become a teacher
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Teacher Preparedness

Section 2

For the following items please indicate how much you agree that you had a high level of
expertise in each of the following aspects of instruction when you finished your preparation
program, and how much you agree that these are skills or knowledge in which you need
further professional development.

Question 1 Multiple Choice

Designing and implementing effective instruction. | had a high level of expertise in this
areaq.

1 Strongly Disagree
2 Disagree

3 Neither Agree or Disagree
4 Agree

5 Strongly Agree

Question 2 Multiple Choice

Designing and implementing effective instruction. | need further professional
development in this area.

1 Strongly Disagree
Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree

Question 3 Multiple Choice
Knowledge of course/class content. | had a high level of expertise in this area.

1 Strongly Disagree
Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree
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Teacher Preparedness

Question 4 Multiple Choice

Knowledge of course/class content. | need further professional development in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 5 Multiple Choice

Teaching reading and writing across content areas. | had a high level of expertise in this

areaq.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 6 Multiple Choice

Teaching reading and writing across content areas. | need further professional
development in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 7 Multiple Choice

Motivating students to learn. | had a high level of expertise in this area.

1

2
3
4
5

Sunday, April 10, 2011
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Teacher Preparedness

Question 8 Multiple Choice

Motivating students to learn. | need further professional development in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 9 Multiple Choice

Integrating tfechnology as part of instruction. | had a high level of expertise in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 10 Multiple Choice

Integrating fechnology as part of instruction. | need further professional development in

this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 11 Multiple Choice

Maintaining good discipline in the classroom. | had a high level of expertise in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree
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Teacher Preparedness

Question 12 Multiple Choice

Maintaining good discipline in the classroom. | need further professional development in

this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 13 Multiple Choice

Creating a positive learning environment in the classroom. | had a high level of expertise
in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 14 Multiple Choice

Creating a positive learning environment in the classroom. | need further professional
development in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 15 Multiple Choice

Professional behavior and ethics. | had a high level of expertise in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree
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Teacher Preparedness

Question 16 Multiple Choice

Professional behavior and ethics. | need further professional development in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 17 Multiple Choice

Differentiating instruction to meet the individual needs of a student. | had a high level of
expertise in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 18 Multiple Choice

Differentiating instruction to meet the individual needs of a student. | need further
professional development in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 19 Multiple Choice

Creating classroom assessments. | had a high level of expertise in this area.

1

2
3
4
5
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Teacher Preparedness

Question 20 Multiple Choice

Creating classroom assessments. | need further professional development in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 21 Multiple Choice

Interpreting assessment results. | had a high level of expertise in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 22 Multiple Choice

Interpreting assessment results. | need further professional development in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 23 Multiple Choice

Grading student work. | had a high level of expertise in this area.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree
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Teacher Preparedness

Question 24 Multiple Choice
Grading student work. | need further professional development in this area.
1 Strongly Disagree
Disagree
Neither Agree or Disagree

2
3
4 Agree
5

Strongly Agree

Question 25 Multiple Choice

Evaluating and reflecting upon my practice to improve instruction. | had a high level of
expertise in this area.

1 Strongly Disagree
2 Disagree

3 Neither Agree or Disagree
4 Agree

5 Strongly Agree

Question 26 Multiple Choice

Evaluating and reflecting upon my practice to improve instruction. | need further
professional development in this area.

1 Strongly Disagree

Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree

Question 27 Multiple Choice

Providing an environment to ensure all students can achieve at high levels. | had a high
level of expertise in this area.

1 Strongly Disagree
2 Disagree

3 Neither Agree or Disagree
4 Agree

5 Strongly Agree
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Teacher Preparedness

Question 28 Multiple Choice

Providing an environment to ensure all students can achieve at high levels.. | need further
professional development in this area.

1 Strongly Disagree

Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree
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Teacher Preparedness

Section 3

Please complete the following items

Question 1 Simple Response

During the last school year, what percentage of your students were receiving ELL services 2

Question 2 Simple Response
During the last school year, what percentage of your students were receiving special
services 2

Question 3 Simple Response

During the last school year, what percentage of your students economically
disadvantaged 2

Question 4 Multiple Choice - Constructed Response

During the last school year, were you responsible for two or more classes outside of your
authorization or endorsement areas 2

1 No

2 Yes - If yes, please explain

Question 5 Multiple Choice
During the last school year, how many times were you observed by a school administrator?

10

—

o~ A WWN
a A WO DN

or more
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Teacher Preparedness

Question 6 Multiple Choice
During the last school year, how many times were you observed by an assigned mentor 2

10
1

o O A WN

2
3
4
5

or more

Question 7 Multiple Choice

During the last school year, how many times did you have conference(s) about your work
with a school administrator 2

10
1

o O WN

2
3
4
5

or more

Question 8 Multiple Choice

During the last school year, how many times did you have conference(s) about your work
with an assigned mentor 2

10
1

o~ O A WN

2
3
4
5

ormore
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Teacher Preparedness

Section 4

Please answer the following questions in your own words.

Question 1 Constructed Response

What aspects of your preparation program were most useful to you 2

Question 2 Constructed Response

Now that you are teaching and can reflect on your preparation program, what additional
preparation or training would have been useful?

Question 3 Constructed Response
Did you find your pre-service teaching experience useful (e.g., practicum, student
teaching) ¢

Question 4 Constructed Response

Were your pre-service teaching experience adequate 2
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Teacher Preparedness

End of Survey Definition
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Survey Definition Ref. ID.: 2

Teacher Preparedness

As the employer of [ASSOCIATED ENTITY NAME], we are interested in your views of the
preparation of the teacher. TSPC and Oregon preparation programs are requesting
that you complete the online survey to feedback on the continuous improvement of
preparation programs in Oregon

The survey will take approximately 15-20 minutes

Thank you in advance for providing your valuable insights. Be assured that your
responses to this survey will remain anonymous. A summary of the results will be
shared with the Teacher Standards and Practices Commission and Oregon
preparation programs.

If you have any questions, please conftact <a href="'mailto: Keith
Menk@state.or.usesubject=Teacher Preparedness Survey'>
Keith Menk</a>

Section 1

For each question or statement, please mark the response that best reflects your answer or
opinion. Please try to answer all question accurately and completely with respect to your
own experience and observations regarding [ASSOCIATED ENTITY NAME]. Only omit a
question if absolutely necessary.

For each item below please indicate the extent to which you agree with that statement is
true for [ASSOCIATED ENTITY NAME].

Question 1 Multiple Choice
[ASSOCIATED ENTITY NAME] was well prepared to start her/his first teaching assignment.

1 Strongly Disagree

Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree

Question 2 Multiple Choice
[ASSOCIATED ENTITY NAME] had an effective induction program.

1 Strongly Disagree

Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree
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Teacher Preparedness

Question 3 Multiple Choice

[ASSOCIATED ENTITY NAME] received effective mentoring since she/he began teaching.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 4 Multiple Choice

[ASSOCIATED ENTITY NAME] knows how to teach her/his subject matter very well.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 5 Multiple Choice

[ASSOCIATED ENTITY NAME] knows and uses the state standards for instruction.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 6 Multiple Choice

[ASSOCIATED ENTITY NAME] knows how to design classroom assessments to reflect the
state standards.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree
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Teacher Preparedness

Question 7 Multiple Choice

[ASSOCIATED ENTITY NAME] plans instructions so that it is appropriate for the studentsA
development level.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 8 Multiple Choice

[ASSOCIATED ENTITY NAME] effectively engages students in planned learning activities.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 9 Multiple Choice

[ASSOCIATED ENTITY NAME] teaches students how to use technology-based applications
to learn content.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 10 Multiple Choice

[ASSOCIATED ENTITY NAME] uses classroom-based formative assessments for instruction
decision-making.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree
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Teacher Preparedness

Question 11 Multiple Choice

[ASSOCIATED ENTITY NAME] uses district and state assessment results to inform instruction.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 12 Multiple Choice

[ASSOCIATED ENTITY NAME] uses problem-solving skills effectively to seek solutions for class

issues.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 13 Multiple Choice

[ASSOCIATED ENTITY NAME] is able to work cooperatively with studentsA parents and
families to support student learning.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Question 14 Multiple Choice

[ASSOCIATED ENTITY NAME] works well with colleagues to support instruction.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree
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Teacher Preparedness

Question 15 Multiple Choice
[ASSOCIATED ENTITY NAME-SHORT]As students are making satisfactory annual progress.
1 Strongly Disagree
2 Disagree
3 Neither Agree or Disagree
4 Agree
5

Strongly Agree

Question 16 Multiple Choice

[ASSOCIATED ENTITY NAME] knows how to access the resources and support she/he needs
to succeed in the classroom.

1 Strongly Disagree
2 Disagree

3 Neither Agree or Disagree
4 Agree

5 Strongly Agree

Question 17 Multiple Choice
In view of my present knowledge, | would hire [ASSOCIATED ENTITY NAME] again.

1 Strongly Disagree

Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree
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Teacher Preparedness

Section 2

For the following items please indicate how much you agree that [ASSOCIATED ENTITY
NAME] had a high level of expertise in each of the following aspects of instruction when

she/he was first hired.

Question 1

Designing and implementing effective instruction.

1 Strongly Disagree
Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree

Multiple Choice

Question 2
Knowledge of course / class content.

1 Strongly Disagree
Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree

Multiple Choice

Question 3

Teaching reading and writing across content areas.

1 Strongly Disagree
2 Disagree

3 Neither Agree or Disagree
4 Agree

5 Strongly Agree

Sunday, April 10, 2011
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Teacher Preparedness

Question 4

Motivating students to learn.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Multiple Choice

Question 5

Integrating tfechnology as part of instruction.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Multiple Choice

Question 6

Maintaining good discipline in the classroom.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Multiple Choice

Question 7

Creating a positive learning environment in the classroom.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Sunday, April 10, 2011
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Teacher Preparedness

Question 8

Professional behavior and ethics.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Multiple Choice

Question 9

Differentiating instruction to meet the individual studentAs needs.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Multiple Choice

Question 10

Creating classroom assessments.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Multiple Choice

Question 11

Interpreting assessment results.

1

2
3
4
5

Strongly Disagree
Disagree

Neither Agree or Disagree
Agree

Strongly Agree

Sunday, April 10, 2011
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Teacher Preparedness

Question 12 Multiple Choice
Grading student work.
1 Strongly Disagree
2 Disagree
3 Neither Agree or Disagree
4 Agree
5

Strongly Agree

Question 13 Multiple Choice
Evaluating and reflecting upon her/his practice to improve instruction.

1 Strongly Disagree

Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree

Question 14 Multiple Choice
Providing an environment to ensure all students can achieve at high levels.

1 Strongly Disagree

Disagree

2
3 Neither Agree or Disagree
4 Agree

5

Strongly Agree
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Teacher Preparedness

Section 3

Please complete the following items

Question 1 Simple Response

During the past year, what percentage of [ASSOCIATED ENTITY NAME-SHORT]As students
were receiving ELL services 2

Question 2 Simple Response

During the past year, what percentage of [ASSOCIATED ENTITY NAME-SHORT]As students
were receiving special services 2

Question 3 Simple Response

During the past year, what percentage of [ASSOCIATED ENTITY NAME-SHORT]As students
economically disadvantaged 2

Question 4 Multiple Choice

During the past year, was [ASSOCIATED ENTITY NAME] assigned to content area in which
she/he was prepared ¢

1 Yes
2 No

3 DonAt know

Question 5 Multiple Choice

During the past year, was [ASSOCIATED ENTITY NAME] assigned to the authorization area in
which she/he was prepared 2

1 Yes
2 No

3 DonAt know
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Teacher Preparedness

Question 6

Multiple Choice

During the past year, how many times did you observe [ASSOCIATED ENTITY NAME] in the

classroom 2

1

o O WN

0
1

2
3
4
5

Question 7

Multiple Choice

During the past year, how many times did you informally observe [ASSOCIATED ENTITY

NAME] interacting with students 2

1

o O A WN

0
1

2
3
4
5

Question 8

Multiple Choice

During the past year, how many times did you have conference(s) with [ASSOCIATED

ENTITY NAME-SHORT] about her / his work 2

1

o O WN

Sunday, April 10, 2011
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Teacher Preparedness

Question 9

Multiple Choice

During the past year, how many times did you receive complaints or concerns about
[ASSOCIATED ENTITY NAME] 2

1

o O WN

0
1

2
3
4
5

or more

Question 10

What is your current position 2

1
2
3

School principal
School assistant principal

Other position. Please specify

Multiple Choice - Simple Response

Sunday, April 10, 2011
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Teacher Preparedness

Section 4

Please answer the following questions in your own words.

Question 1 Constructed Response

What strengths and unique aftributes does [ASSOCIATED ENTITY NAME] possess that makes
her / him well prepared to each effectively 2

Question 2 Constructed Response

What skills, abilities, knowledge or experiences would have made [ASSOCIATED ENTITY
NAME] better prepared to begin teaching 2

Question 3 Constructed Response

Please provide us with any additional comments that you be usefule for the faculty and
administrators of Oregon teacher preparation programs.
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Teacher Preparedness

End of Survey Definition
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Recent Findings Update

Educational Aspirations of Rural Adolescents

Although rural populations are declining, one third of America's public schools are in rural areas (Provasnick et al., 2007).
Rural educators often face conflicting messages about how to best prepare their students for the future. On one hand, rural
communities depend on their youth to continue rural lifestyles, traditions, and customs, as well as to contribute the
economic vitality of their communities. On the other hand, many small town and rural communities have faced serious
economic decline. Employment opportunities in farming, extraction, and manufacturing occupations, considered to be the
mainstay of rural industries, are no longer available to rural youth who have only a high school diploma. Even fewer
opportunities are available for those students who leave high school without a diploma. An important goal of the Rural
High School Aspirations (RHSA) Study was to document (1) the educational aspirations of rural youth, and (2) the
individual, family, and school influences that shape their educational plans. A key focus of survey questions was to
identify malleable school-related influences related to the 8,000 rural adolescent participants' educational aspirations.

Key Findings

Assessing youth's aspirations is important. Educational plans and goals serve as important guideposts to the future. Study
results indicate that a majority of the participating students aspire to obtain a postsecondary degree (two- or four-year).
Specifically, 13% of the students aspired to attend and complete a two-year degree at a community or vocational/trade
school, and 77% planned to complete college or an advanced graduate/professional degree. In general, teachers reported
lower educational aspirations for the students. When matched with their students, only 25% of the students and teachers
had aligned expectations and 68% of students had misaligned educational expectations, with student reporting higher
educational aspirations for themselves than their teachers reported. Additional analyses revealed that teacher expectations
were significant contributors to youth's aspirations, particularly for male students, even after controlling for the influences
of family factors (family income, parental education, and family size). Moreover, our results show that for more isolated
rural communities, teachers play an especially important role in providing a pathway to future educational and vocational
opportunities.

What This Tells Us

Rural youth today desire greater access to postsecondary education than ever before. Studies suggest that rural youth are
less likely than their metropolitan counterparts to achieve their educational goals (Byun, Meece & Irvin, 2011). Critical
contributors to educational attainment of all youth are support from family and friends, access to postsecondary
preparation programs, and financial resources. Although our data suggest that rural youth are advantaged with regard to
social capital (support family, school, and community relations), they continue to be disadvantaged in terms of family and
school resources to prepare for postsecondary education. Rural schools should encourage students to continue discussing
their futures with teachers and counselors while also encouraging students to take part in school-to-work transition
programs to help students consider possible careers. Schools with limited resources should capitalize on rural social
capital (e.g., parent-school-community leader partnerships) to help create opportunities for rural youth to learn more about
postsecondary educational and career options. The Institute of Education Sciences offers a research-based practice guide
for educators to help students navigate the transition to postsecondary education. The reference is listed below.
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Recent Findings Update

Vocational Aspirations of Rural Adolescents

Adolescents make a number of career-related decisions that influence their lives well into adulthood. Rural youth face a
particular challenge when making such decisions. In choosing an adult occupation, many rural youth face the decision to
remain in their home communities with limited employment opportunities or to leave the rural community to find higher
paying technical and professional positions. Little information is currently available for rural schools to assist today’s
youth in transition to adult employment. As part of the Rural High School Aspirations Study, researchers initiated a series
of studies to better understand (1) the vocational aspirations of rural youth, and (2) the alignment of vocational and
educational aspirations.

Key Findings

As part of this study, rural students were asked if they planned to have a career by age 30. If so, they were asked what job
or occupation they would most like to have. Survey results indicated that 90% of the students planned to work or to have a
career by age 30. Students’ open-ended responses were coded into 22 occupational categories. The most frequently
reported categories were Healthcare (24%), Art/Entertainment/Sports/Media (12%), Science and Engineering (8%),
Education (7%), Skilled Labor (7%), Service (6%), Technical (6%), and Protective Service (4%). Students’ vocational
aspirations were additionally coded according to the minimum level of education required to perform the occupation.
Thirty-four percent the students’ vocational choices required a high school education or some college, whereas 38% of the
occupations required a college degree. Regarding alignment with educational aspirations, 39% of students aspired to
appropriate levels of education needed to fulfill their vocational aspirations. However, 46% of the students aspired to
more education than was necessary to meet their vocational aspirations (e.g., student wanted to obtain an M.D. and
become a nurse), and 14% aspired to a level of education that would be inadequate to meet their vocational aspirations
(e.g., student wanted to attend a two-year college and become a lawyer).

What This Tells Us

A majority of the RHSA students hoped to pursue jobs or careers that required them to finish high school and complete
some college-level courses. In addition, a majority aspired to higher levels of education than would be needed to meet
their vocational aspirations. A large number of these students intended to enter the healthcare field, a field with jobs still
available in rural areas. Although most students aspired to a job that would require additional postsecondary education,
nearly half reported they expected to work right after high school. Given the combination of vocational aspirations and the
requisite schooling needed, it is imperative that students graduate from rural high schools prepared to complete the
necessary postsecondary education needed to meet their vocational aspirations. Schools should assist students to develop
career plans that will help them make a successful transition to the world of employment.
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Recent Findings Update

Educational Barriers of Rural Adolescents

Adolescents today have some of the highest educational aspirations of any generation. Rural youth are no exception.
Today, more rural youth aspire to continue their education after high school than ever before. Although such rise in
ambitions among rural youth is encouraging, these youth may face a number of challenges in reaching their postsecondary
goals. An important goal of the Rural High School Aspirations Study was to examine the barriers preventing rural youth
from furthering their education after high school. Students as well as teachers were asked to share their perceptions of
educational barriers.

Key Findings

The student survey included several items to assess the perceived impact of several educational barriers. Examples of
items included family responsibilities, poor academic performance, and lack of financial support. Less than one third of
the students reported barriers that would significantly impact their postsecondary attainment. The three most significant
barriers were getting married, needing to help support the family, and not wanting to leave friends. African American and
Hispanic/Latino students reported the most barriers to continuing their education. Also, students who experienced greater
economic hardship, had parents with lower levels of education, and were in the lower grades reported more barriers. The
educational barriers perceived by teachers were similar to those reported by students. The teacher survey indicated that the
three most significant barriers for students were getting married, having to support the family, and having to move away
from the area. However, according to the teachers, fewer than 10% of the students in the study experienced any of the
educational barriers mentioned in the survey.

What This Tells Us

Results of this work identified several educational barriers for rural youth. Perceptions of barriers are central to
educational attainment because they can prevent young people from pursuing aspirations and interests. Our results suggest
rural schools should take steps to address students’ concerns, particularly barriers associated with marriage and leaving
family and friends to further their education. In addition, rural schools should identify those students who may want to
continue their education, but who experience family economic hardship. Schools are in a unique position to promote
postsecondary education, but schools must do so in a way that addresses many of the hardships that students face. Rural
schools may accomplish this by helping students in need identify and apply for scholarships, grants, or financial aid. Also,
schools can help students address perceived barriers by promoting postsecondary educational opportunities such as
distance education, community college, or four-year colleges closer to the home. Because educational and vocational
aspirations are often linked, rural youth also need access to career training and development opportunities that enable
them to maintain connections to their rural communities.

The Institute of Education Sciences offers a research-based practice guide for educators to help students navigate the
transition to postsecondary education. The reference is listed below.

References

Irvin, M.J., Byun, S.-Y., Meece, J.L, & Farmer, T.W. (in press). Educational barriers of rural youth: Relation of individual
and contextual difference variables. Journal of Career Assessment.

Meece, J. L., Irvin, M. J., Petrin, R. A., & Schafft, K. (2009, November). Overview of Rural High School Aspirations
Study. Presented at the Supporting Rural Schools and Communities Research Conference, Chapel Hill, NC.

Tierney, W.G, Bailey, T., Constantine, J., Finkelstein, N., & Hurd, N. F. (2009). Helping students navigate the path to
college: What high schools can do (NCEE #2009-4066). Washington, DC: National Center for Education
Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education. Retrieved
from http://ies.ed.gov/ncee/wwc/publications/practiceguides/






Recent Findings Update

How Rural Youth Prepare for their Futures

Adolescents making the transition to adulthood face a number of important decisions about postsecondary education and
possible future careers. For this reason, it is important that adolescents take part in activities and services to help them
learn about their interests and abilities, while learning more about possible educational and career opportunities. Although
aspects of the rural context such as smaller schools and more close-knit connections between families, schools, and the
broader community may provide greater opportunities for positive youth development, rural youth may also face a
number of challenges, such as geographic isolation that can limit their access to college and career information. A major
goal of the Rural High School Aspirations Study was to gather data on 1) where rural youth go for information about
college and future careers, and 2) what types of college and career preparation services and programs are available to rural
youth.

Key Findings

Our findings indicate that rural youth use multiple sources for information about their futures. Most students reported
talking to a number of individuals including parents, friends, teachers, and school counselors. Students also reported the
most helpful sources of information were parents and school counselors. Students in low income and remote rural schools
were more likely to talk to teachers about their futures and to report that teachers were more helpful, suggesting the
teachers may play a particularly important role in more isolated schools or schools with fewer economic resources.
Regarding more formal school programs, most rural youth have talked to counselors about college and future careers or
taken part in classroom discussions about their postsecondary plans. However, the majority of rural youth reported they
had not taken part in school-to-work transition programs such as internships, mentorships, or job shadowing. This was not
the case for students with disabilities. Students with disabilities were more likely to report that they had taken part in
school-to-work programs than their non-disabled peers. At the school level, our findings indicate that larger schools with
higher student enrollment were more likely to offer college prep programs compared to smaller schools. In addition,
smaller schools and more geographically isolated schools were less likely to offer advanced placement courses.

What This Tells Us

Results of this work suggests that while rural schools may differ in the college and career services provided, rural youth
seek information about their futures from sources both within and outside of the school. Within the school, most rural
youth have taken part in counseling activities by talking to a counselor or receiving instruction and taking part in
classroom discussions about their futures. However, few students have taken part in career exploration programs. Taken
together, these results suggest that while rural youth find teachers and counselors to be helpful in making decisions about
their futures, few take part in exploration activities to help them learn more about themselves and the world of work.
Rural schools should encourage students to continue discussing their futures with teachers and counselors while also
encouraging students to take part in school-to-work transition programs to help students consider possible future careers.
Schools with limited resources should capitalize on rural social capital (e.g., parent-school-community leader
partnerships) to help create opportunities for rural youth to learn more about postsecondary educational and career
options.
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Kindergarten Assessment Specifications

Introduction

The primary purpose of the Assessment Specifications and Blueprints is to provide the consistency necessary for
the development and administration of the Oregon Kindergarten Assessment. The Kindergarten Assessment
Specifications are designed to help Oregon teachers understand what content may be assessed. These specifications
lead to assessment blueprints that outline assessment design and the number of questions to be assessed in each
score reporting category (SRC). The Assessment Specifications and Blueprints document is an important resource
for educators administering the Oregon Kindergarten Assessment and the general public who are interested in
understanding the content and format of the assessment.

Purpose

All students, enrolled in kindergarten, are administered the statewide Kindergarten Assessment upon entry to
kindergarten. The assessment includes measures in the domains of Early Literacy, Early Math, and Approaches to
Learning (which includes Self-Regulation and Social-Emotional). The Kindergarten Assessment is not intended
and should not be used to determine whether a child is eligible to enroll in kindergarten.

There are four intended purposes for the Statewide Oregon Kindergarten Assessment for school year 2013-2014
(OKA):

1. Provide baseline local and statewide information to communities, schools, and families to ensure all early
learners are ready for kindergarten;

2. Provide essential information on all children as they enter kindergarten to inform K-12 educators on
students’ strengths and needs which can then guide instructional decisions to ensure students are well
prepared for their educational experience;

3. ldentify achievement gaps early — thus providing instruction and support to address them early. By doing
this, we help prepare students for success not just in kindergarten but in the years to come; and
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4. Provide a consistent tool to be used across the state. A statewide assessment will provide the state-level
perspective on where kindergarten students are currently so that we can measure progress in the years to
come.

Essential Skills: A Conceptual Tie

The Essential Skills are nine cross-disciplinary skills that are necessary for success in colleges and career. Essential
Skills are a part of the Oregon Diploma and articulate the skills that all students should have at the end of high
school; the skills that students are building through their school experiences starting in kindergarten. The Essential
skills are embedded in the content standards that guide Oregon education.

To illustrate this, the tables in Appendix E show the overlap between the Early Learning Framework and the
Essential Skills. There is substantial overlap between the skills described in the Early Learning Framework and the
description of the Essential Skills thus providing an illustration of how work even before kindergarten connects
with college and career readiness.

The Oregon Kindergarten Assessment is a partial assessment of the Early Learning Framework, providing
information about student development in Early Literacy, Early Math, and Approaches to Learning. Due to the
overlap between the content in the Oregon Kindergarten Assessment (which is based on Early Learning
Framework) and the Essential Skills, the results from the Oregon Kindergarten Assessment can be a part of
proactive conversation about how all classrooms at all grade levels, even kindergarten, are contributing to the
development of college and career ready students.

For additional information on the conceptual tie between the Framework and Oregon’s Essential Skills, please see
Appendix E.

Background

= Early Learning Framework Adoption (2012)

The National Education Goals Panel identified five dimensions of early development and learning that lead to
school readiness. The widely accepted dimensions are broad and are meant to guide the development of program
policies and standards. The five dimensions of school readiness identified by the National Education Goals Panel
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include the following: Physical Well-Being and Motor Development, Social and Emotional Development,
Approaches toward Learning, Language Development, and Cognition and General Knowledge. To see the report
on Practical measurement and related consideration; manuscript prepared for the Goal 1 Resource group on School
Readiness for the nation Education Goals Panel, go to http://govinfo.library.unt.edu/negp/reports/child-ea.htm.

As per House Bill 4165, passed by Oregon Legislature in 2012, The Head Start Child Development and Early
Learning Framework was adopted as Oregon’s early learning standards for children ages three to five. The Head
Start Child Development and Early Learning Framework align with the five dimensions and elaborate on the
specific elements of kindergarten readiness.

= Process Directing Development of the Kindergarten Assessment

House Bill 4165 directed the Early Learning Council and the Department of Education to jointly develop a
Kindergarten Readiness Assessment to be piloted in the Fall of 2012 and implemented statewide in the Fall of
2013. The multi-stage process for implementing a statewide kindergarten assessment, included: (1) a systematic
review and information gathering about current assessments used in Oregon and nationally, and their
appropriateness and usefulness in predicting academic success; (2) the selection of a recommended tool, adopted
by the Early Learning Council in July 2012; (3) a Fall 2012 pilot study of the recommended set of assessments for
statewide implementation; and (4) plans for a statewide rollout in Fall 2013.

As part of the process to develop recommendations for a statewide tool, a Kindergarten Assessment Workgroup
used multiple methods to collate and analyze current research, gather information, and collect input from
stakeholders. Researchers from the University of Oregon and Oregon State University reviewed technical
characteristics of instruments currently used in Oregon school districts and other states to assess children at
kindergarten entry. The research team, led by Jane Squires, Ph.D. and Megan McClelland, Ph.D., reviewed over
thirty instruments, looking at characteristics such as reliability, predictive validity for third grade academic
outcomes, and validation with culturally diverse populations.

In collaboration with the Early Learning Council, Oregon Education Investment Board, and the Confederation of
Oregon School Administrators, the Workgroup surveyed Oregon school districts to determine current kindergarten
assessment practices and instruments used within the state. Additional input was solicited through focus groups
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with kindergarten teachers, early educators, principals, and superintendents as well as community forums across
the state.

Pilot Assessment

In July 2012, the Early Learning Council adopted a composite approach to assessment that includes: easyCBM
literacy and math assessments, and a Child Behavior Rating Scale with categories following the observation
instrument of Bronson et al. (1990) (Bronson, M.B., Goodson, B.D. Layzer, J.I., and Love, J.M. (1990). Child
Behavior Rating Scale. Cambridge, MA: ABT Associates).

The Ford Family Foundation funded a process evaluation conducted by Portland State University (PSU) during the
Fall 2012 pilot. Sixteen schools across Oregon were nominated and selected to participate in training and
administer the selected Kindergarten Assessment tools with incoming kindergarteners. The process evaluation was
designed to provide information about the:

e type and amount of training needed to administer the assessment instruments effectively and with fidelity;
time and resources needed to collect the assessments;
modifications for students on an Individual Education Plan;
approaches for assessing children who are learning English; and
perceived benefits of, and challenges to, statewide implementation of the Kindergarten Assessment.

PSU conducted onsite observations, staff interviews and surveys with pilot schools. The results were regularly
shared with the Oregon Department of Education to inform assessment tool and student instruction modifications
as well as to plan for regional test-administrator trainings. Several changes were made to the assessment and
process due to results of the pilot evaluation. PSU’s final Fall 2012 Pilot Process Evaluation report can be located
in Appendix I.

On March 8, 2013 the State Board of Education adopted OAR 581-022-2130 which directs all school districts to
administer the Oregon Kindergarten Assessment to all students enrolled in kindergarten beginning with the 2013-
2014 school years. To help communicate to the field about the new Kindergarten Assessment, ODE published
Numbered Memorandum 010-2012-13, collaborated on the development of Kindergarten Assessment pages on the

Kindergarten Assessment Specifications Oregon Department of Education
Blueprints for the 2013-2014 school year Office of Learning
4 Instruction, Standards, Assessment & Accountability Unit



http://www.ode.state.or.us/superintendent/priorities/2013-march-8-kindergarten-readiness-assessment-oar.doc



Early Learning System website (http://oregonearlylearning.com/kindergarten-assessment ), and developed a
Kindergarten Assessment Resource on the ODE website (http://www.ode.state.or.us/go/ka ).

Assessment Segments 2013-2014

» Early Literacy and Early Math (from EasyCBM)

EasyCBM is an assessment system for kindergarten through 8th grade designed by researchers from the University
of Oregon to be an integral part of Response to Intervention (RTI). The assessment provides benchmarking and
progress monitoring in both literacy and math to inform instruction. Validity studies of the instruments have
included populations of African-American, Latino, and other racial-ethnic groups. See
(http://www.riversidepublishing.com/products/easycbm/index.html) for information on the easyCBM system.

Oregon’s 2013-2014 Kindergarten Assessment includes two easyCBM English literacy measures in letter names
and letter sounds and one easyCBM Spanish literacy measure in syllable sounds.

Oregon’sKindergarten Assessment includes one easyCBM math measure in numbers and operations. The
easyCBM math assessments are based on the National Council of Teachers of Mathematics (NCTM) Curriculum
Focal Point Standards. Whereas easyCBM delivers the math assessment online, Oregon’s Kindergarten
Assessment is delivered through paper-and-pencil forms. The administration conditions were modified, from those
required when the easyCBM system is used as a performance measure, by ODE in order to address statewide
readiness for kindergarten. Administration changes included: modifying directions for clarity, requiring explicit
directions as given in the Test Administration Manual and within the Assessor Booklet, restricting the number of
times that a test administrator can correct a student (for example, soft/hard consonants, long/short vowels,
pointing/vocalizing).

= Approaches to Learning (Child Behavior Rating Scale from Bronson et.al. 1990)
A Child Behavior Rating Scale (CBRS) is based on teacher observation of the student during regular classroom
activities and routines. These items focus on a child’s approaches to learning, self-regulatory skills and social-
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emotional development. This CBRS has been demonstrated to be strongly predictive of reading and math
achievement in elementary grades and has been validated in wide range of cultural contexts.

Transition to Common Core State Standards and Smarter Balanced Common Assessment

Beginning with the 2014-2015 school years, Oregon will utilize assessments based on the Common Core State
Standards for English/Language Arts and Mathematics. The 2014-2015 assessment for these subjects will comply
with all criteria set forth by Smarter Balanced Common Assessment. Oregon is part of the collaborative consortium
of states developing Smarter Balanced and will also use common achievement standards. This work is underway
and will be in development until the transition is made in Fall 2014. See (www.ode.state.or.us/go/commoncore) for
up-to-date information on the Common Core State Standards and http://www.smarterbalanced.org/ for information
on the Smarter Balanced Assessment.
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Oregon’s Early Learning Standards The Head Start Early Learning Framework
The content of these specifications reflects the skill expectations of Figure 1

entering Kindergarteners as defined by the Child Development and

Early Learning Framework, as shown in Figure 1, adopted as ’
Oregon’s early learning standards for children ages three through five' gt e e
in 2012. In addition, the specifications include an initial alignment to e
the Oregon Mathematics Standards, adopted in 2007, and the

Common Core State Standards adopted by Oregon Board of

Education in 2010 for assessment in 2014-2015. For additional
information on The Early Learning Framework, please see
Appendix J.
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L as per House Bill 4165, passed by Oregon Legislature in 2012, The Head Start Child Development and Early Learning Framework has been adopted as Oregon’s early learning standards for children
ages three to five.
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Administration of the Kindergarten Assessment 2013-2014
The Kindergarten Assessment is a paper/pencil assessment and will be administered one-on-one to students. The
assessment consists of three segments:

= Segment One: Early Literacy

The Early Literacy segment includes two measures for all students: English Letter Names, and English Letter
Sounds. Spanish-Speaking English Language Learners (ELLs) will receive an early Spanish literacy assessment in
addition to the early English literacy assessments. The Spanish Literacy assessment measures the student’s early
literacy skills in Spanish Syllable Sounds. For 2013-2014, ODE is allowing a one-year waiver for schools and/or
districts who encounter a hardship in administering this portion of the assessment. The waiver is applicable for
school year 2013-2014 only. Participating in the waiver exempts the Spanish-speaking English Language Learner
Kindergarteners from taking the Spanish Early Literacy measure in 2013-2014 but it does not waive the rest of the
Kindergarten Assessment (See Appendix F).

I.  English Letter Names:
e This is a 60-second timed assessment.
e Place the “English Letter Names” chart in the Student Booklet in front of the student.
e Directions for the test administrator are on the Assessor Booklet. Read the directions verbatim and
demonstrate the procedure to the student exactly as indicated on the Assessor Bookilet.
e Record student responses in the Assessor Booklet.
o If astudent provides the letter sound instead of the letter name, repeat the directions, “Say the name of
each letter” (allowed one time).
o If a student provides the letter name in a language other than English, repeat the directions, “Say the
name of each letter in English” (allowed one time):
o If a student loses his/her place and skips a line, the assessor should redirect the student to the correct
row.
e At 60 seconds mark the last letter named with a bracket ] on the Assessor Booklet but let the student finish
the row or come to a natural stopping point before saying “Stop.”
e Enter the student scores, number correct and number attempted, on the Assessor Copy.
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ii.  English Letter Sounds:
e This is a 60-second timed assessment.
e Place the “English Letter Sounds” chart in the Student Booklet in front of the student.
e Directions for the test administrator are in the Assessor Booklet. Read the directions verbatim and
demonstrate the procedure to the student exactly as indicated on the Assessor Bookilet.
e Record student responses on the Assessor Booklet.

O

O

O

Long or short vowel sounds are scored as correct on the English Letter Sounds measure. Either is
acceptable.

Hard or soft consonant sounds are scored as correct on the English Letter Sounds measure. Either is
acceptable.

Certain combinations of two or more letters are called letter blends. There are both single letters and
letter blends included on the English Letter Sounds measure. If a student encounters a letter blend and
gives isolated (separate) letter sounds, it is scored as incorrect.

If a student provides the letter name instead of the letter sound, repeat the directions, “Say the sound
of each letter” (allowed one time).

If a student provides the letter sound in a language other than English, repeat the directions, “Say the
sound of each letter in English” (allowed one time):

If a student loses his/her place and skips a line, the assessor should redirect the student to the correct
row.

e At 60 seconds mark the last letter named with a square bracket ] in the Assessor Booklet but let the student
finish the row or come to a natural stopping point before saying “Stop.”
e Enter the student scores, number correct and number attempted, on the Assessor Booklet.
iii. Spanish Syllable Sounds (Optional for 2013-2014 school year?):
e This is a 60-second timed assessment of fluency.
e Administered to ELL students taking the Kindergarten Assessment whose language of origin is Spanish.
e Place the “Spanish Syllable Sounds” chart in the Spanish/English Student Booklet in front of the student.

2 Spanish Syllable Sounds Waiver for 2013-2014: Only for Spanish-speaking ELL Kindergarteners. Allowed for the 2013-2014 school year only. To use this
waiver, please see additional information found at Appendix F.
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Directions for the test administrator are in the Assessor Booklet. Read the directions verbatim and
demonstrate the procedure to the student exactly as indicated on the Assessor Bookilet.
If a student provides letter names instead of the syllable sounds, repeat the directions: “Say the Spanish
syllable sounds” (allowed one time).
Record student responses on the Assessor Booklet.

o If a student loses his/her place and skips a line on the Spanish Syllable Sounds, the assessor should

redirect the student to the correct row.

At 60 seconds mark the last letter named with a square bracket ] on the Assessor Booklet but let the student
finish the row or come to a natural stopping point before saying “Stop.”
Enter the student scores, number correct and number attempted, on the Assessor Booklet.

= Segment Two: Early Math
The Early Math segment includes a measure of Numbers and Operations:

This segment is not timed.

Place the “Numbers and Operations  section (item 1) of the Student Booklet in front of the student.
Directions for the test administrator are on the Assessor Booklet. Read the directions verbatim and
demonstrate the procedure to the student exactly as indicated on the Assessor Booklet. For the Kindergarten
Assessment, the test administrator does not read numbers/symbols to students.

Record student responses in the Assessor Copy.

o Verbal responses are not accepted in the Early Math segment. While it is an allowable
accommodation for students to verbalize their thought process, the responses recorded by the test
administrator must rely on the student’s pointed response. If a student verbalizes an answer, test
administrators may remind students to point to or choose the answer. For students who would benefit,
the Accommodations Manual identifies additional non-verbal means by which students may
communicate their response. Please see Appendix A (Pages Al4 — A15) for further information on
Oregon Kindergarten Accommodations Overview.
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o Students are able to self-correct as described in the Assessor Booklet for the Early Literacy segment.
Similarly for the Early Math assessment, it is allowable for students to return to a previous item and
change an answer.

o Spanish-speaking English Language Learners who will be assessed using the bilingual versions of the
math items have the option of hearing both the English and the Spanish. At the start of the math
assessment, the student should be asked whether they want Spanish only or both Spanish and English.
An assessor who is reasonably fluent in Spanish should administer the Spanish bilingual version of
this assessment, otherwise validity could be compromised. For additional information see Appendix A
(Pages A14-A15) in the Kindergarten Accommodations Overview.

= Segment Three: Approaches to Learning
The Approaches to Learning segment is an observational segment completed by the student’s teacher using a Child
Behavior Rating Scale. The focus of this segment is to measure a child’s behavior with other children and adults in
the classroom and their interaction with classroom materials. This segment does not take any student time to
administer.

e Complete all 15 items on this segment for each child.

e Circle the response number that best indicates how frequently the child exhibits the behavior described in a

particular item. The response numbers indicate the following:
o The child never exhibits the behavior described by the item.

The child rarely exhibits the behavior described by the item.
The child sometimes exhibits the behavior described by the item.
The child frequently or usually exhibits the behavior described by the item.
The child always exhibits the behavior described by the item.

@)
@)
@)
O

For further information on how the OKA is administered, please reference the Test Administration Manual (TAM),
which outlines the required policies and procedures pertaining to the Kindergarten Assessment which are included
in Parts I, I, IV, and VI and Appendix L of the primary draft 2013-14 Test Administration Manual located at
http://www.ode.state.or.us/search/page/?=486.
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Criteria for the Oregon Kindergarten Assessment 2013-2014

General
Oregon’s Kindergarten Assessment is a statewide assessment scored by Assessors, which include any Oregon
teachers, or trained staff.

Assessment items must

e Dbe appropriate for students in terms of age, interests, and experience.

be free of age, gender, ethnic, religious, socioeconomic, or disability stereotypes or bias.
provide clear and complete instructions to students.

ensure each domain will have items with a range of difficulty and complexity levels.
ensure each test item will measure only one domain.

Graphics Criteria

Graphics are used in the kindergarten assessment to provide both necessary and supplemental information. Some

graphics contain information that is necessary for answering the question, while other graphics illustrate or support

the context of the question.

e Graphic displays, their corresponding items, and answer choices will appear on the same page.

e Shading and color will be minimized. It will be used to make a figure’s size, shape or dimensions clear, and not
solely for artistic effect.

Item Style and Format Criteria

Early Literacy

e Assessment items are presented on a reusable, one page chart. There are charts for English Letter Names, and
English Letter Sounds.

e Each letter or letter blend is considered one item.

e There are 100 items possible for English Letter Names; 110 items possible for English Letter Sounds.
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There are 10 items in each row.
Letter arrangement in each student copy chart adheres to a specific blueprint for form construction.
Letter font is Century Gothic, size 26. Letter | is presented in Book Antigua.

Spanish Syllables Sounds

Assessment items are presented in a reusable, one page chart.

Each syllable sound is considered one item.

There are 100 items possible for Spanish Syllable Sounds.

There are 10 items in each row.

Letter arrangement in each student copy chart adheres to a specific blueprint for form construction.
Letter font is Century Gothic, size 26. Letter | is presented in Book Antigua.

Early Math

There are 16 math items included in the early math segment.

One math item is presented per page in the student booklet.

Assessment items will be in the form of questions with a graphic or equation presented above three answer
choices.

Numbers, symbols, or any part of the math equation is NOT read to the student.

Students will be read directions asking them to point to or choose the answer.

Answer choices will be arranged vertically beneath the question; Neither “None of the above” nor “All of the
above” will be used as one of the answer choices. NA (no answer) is an option on the Assessor Copy used by
the Assessor when a student does not know the answer or does not want to select an answer.

o If the student does not provide an answer, the assessor is to circle NA (no answer) on the assessor sheet.
As written on the assessor form: “ If the student still does not know the answer or does want to select an
answer, then select NA (no answer) and go to the next item.”

Assessment items may not be worded in the negative (“Which of these is NOT ...”).
Math answer choice font is Arial, 46 point.
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e Spanish/English items are presented with Spanish text above English text and read to the student Spanish first if
both languages are being read to the student.

Approaches to Learning
Each item is completed by the Assessor.

e Assessor observes student during school activities and routines.

e There are 15 items to be completed by assessor.

e The item text is written in Calibri font, 11 point.
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Content Standard Maps

The following pages contain an examination of the assessment content for Early Literacy, Early Math, and
Approaches to Learning

The top row identifies the Kindergarten Assessment Segment and the Score Reporting Category on the right.

The second row identifies the targeted standard, indicating Pre-Kindergarten Standards and Kindergarten
Standards.

The third row identifies the title of the column, and content standards listed below it.

The first column (from left to right) provides information on the Head Start Child Development and Early
Learning Framework (adopted as Oregon’s early learning standards for children ages three to five in 2012)
standard domain & domain element with a description of the measured skill.

The second column (from left to right) provides the content alignment of the Kindergarten Common Core State
Standards (which will be fully implemented in 2014-2015) providing content standard alignment to the OKA.
(Note: Initial alignment of the OKA and Oregon’s Early Learning Framework indicated no direct alignment of
the Spanish Syllable Sounds to the Common Core State Standards.)

Finally, the third column (from left to right) provides the alignment of Oregon’s Standards (English Language
of Arts adopted in 2002, Mathematics adopted in 2007, and Oregon World Languages adopted in 2010)
providing content standard alignment to the Kindergarten Assessment items OKA.

If available, sample Assessment Item provided on facing page.
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Reporting Segment: Early Literacy
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» ALPHABET KNOWLEDGE
The names and sounds associated with letters.
*To view list of les, please refte e the f ing d U.S. Department of Health and Human Services
Administration for Children and Families Office of Head Start, 2010.

Oregon’s Standards Ll

English Language Arts
Kindergarten

(Assessed through end of 2014 school year)

See Early Literacy Content Standard Map for content standard

. ; See Early Literacy Content Standard Map for content standard
alignment to the Oregon Kindergarten Assessment 2013-2014.

alignment to the Oregon Kindergarten Assessment 2013-2014.

[1] As per House Bill 4165, passed by Oregon Legislature in 2012, The Head Start Child Development and Early Learning Framework has been adopted as Oregon’s early learning standards for children ages three to five.
[2] Oregon State Board of Education adopted the CCSS Kindergarten English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects , March 2010; fully implemented in 2014-2015 school year.
[3] Oregon State Board of Education adopted the previous grade-level standards in 2007, in affect through 2013-2014.





Sample Student Copy—English Letter Names
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Reporting Segment: Early Literacy

Oregon Early Learning Standards (Ages 3-5)

Oregon Kindergarten Standards (By end of school year)

The Head Start Child Development and Early
Learning Framework:
Domain: Literacy Knowledge & Skill !

Common Core State Standards
English Language Arts & Literacy:
Kindergarten & First Grade®

Domain Element:

> Alphabet Knowledge: The names and sounds
associated with letters.

*Some Examples:

. Recognizes that the letters of the alphabet are special
category of visual graphics that can be individually named.

. Recognize that letters of the alphabet have distinct sound(s)
associated with them.

e  Attends to the beginning letters and sounds of familiar words.

. Identifies and associates corrects sounds with letters

» Book Appreciation

» Phonological
Awareness

» Alphabet Knowledge

» Print Concepts &
Conventions

» Early Writing

\iteracy Knowledge & gy

*The examples are not designed to be comprehensive, and there may be other skills and
behaviors that also reflect the respective domain element. Equally important, the examples
themselves are not to be used to assess the progress of children on the domain elements.
(U.S. Department of Health and Human Services Administration for Children and Families
Office of Head Start, 2010)
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Kindergarten (K)
K.RF.1 Demonstrate understanding of the
organization and basic features of print.

a. Recognize and name all upper- and
lowercase letters of the alphabet.

K.RF.2 Demonstrate understanding of spoken
words, syllables, and sounds (phoneme s).

K.RF.3 Know and apply grade-level phonics
and word analysis skills in decoding words.

a. Demonstrate basic knowledge of one-to-one
letter-sound correspondence by producing
the primary sound or many of the most
frequent sounds for each consonant.

b. Associate the long and short sounds with
common spellings (graphemes) for the five
major vowels.

First Grade (1)
1. RF.3 Know and apply grade-level phonics
and words skills in decoding words.

a. Know the spelling-sound correspondence for
common consonant digraphs.

See Appendix D which contains all CCSS ELA Standards
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Oregon’s Standards:
English Language Arts Kindergarten3

Concepts of Print: Analyze words,
recognize words, and learn to read grade-
level text fluently across the subject area.

e EL.00.RE.06: Recognize and name all
upper and lower case letters

Decoding and Word Recognition: Analyze
words, recognize words, and learn to read
grade-level text fluently across the subject
area.

o EL.00.RE.16: Learn most one-to-one
letter sounds correspondences.

See Appendix G which contains all Oregon ELA Standards

1 As per House Bill 4165, passed by Oregon Legislature in 2012, The Head Start Child Development and Early Learning Framework has been adopted as Oregon’s early learning standards for children ages three to five.
2
Oregon State Board of Education adopted the CCSS Kindergarten English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects , March 2010

3 Oregon State Board of Education adopted the previous grade-level standards in 2007
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Reporting Segment: Spanish Syllable Sounds

Graphic Representation
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» Book Appreciation

» Phonological
Awareness

» Alphabet Knowledge

» Print Concepts &
Conventions

» Early Writing
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Literacy Knowledge & gy

Al

Q
[l
w®
An awareness that language can be broken into words, syllables, and smaller pieces of sound.

*To view list of examples, please reference the following document: U.S. Department of Health and
Human Services Administration for Children and Families Office of Head Start, 2010.

S
°k\ ,b(‘ eg, ® [
S Initial Content Alignment
0&%\3'#
// American Council on the Teaching of I;glreign Languages Oregon World Language Standards, 20103
(ACTFL, 1998-2001)
See Spanish Syllable Sounds Content Standard Map for content See Spanish Syllable Sounds Content Standard Map for content
standard alignment to the Oregon Kindergarten Assessment 2013- standard alignment to the Oregon Kindergarten Assessment 2013-
2014.

2014.

[1] As per House Bill 4165, passed by Oregon Legislature in 2012, The Head Start Child Development and Early Learning Framework has been adopted as Oregon’s early learning standards for children ages three to five.
[2] American Council on the Teaching of Foreign Language (ACTFL, 1998-2001).

[3] The revised Second Language Standards were adopted by the State Board of Education on August 19, 2010.





Copia del estudiante- Sonidos de las silabas en espanol
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2013 Oregon Statewide Kindergarten Assessment Items provided under agreement with University of Oregon easyCBM : Early Spanish Literacy: Spanish Syllable Sounds





Reporting Segment: Spanish Syllable Sounds

Oregon Early Learning Standards (Ages 3-5)

The Head Start Child Development and Early
Learning Framework:
Domain: Literacy Knowledge & Skill !

Domain Element:

» Phonological Awareness: An awareness that
language can be broken into words, syllables, and
smaller pieces of sound.

*Some Examples:

. Identifies and discriminates between words in language.

. Identifies and discriminates between separate syllables in
words.

. Identifies and discriminates between sounds and phonemes in
language, such as attention to beginning and ending sounds of
words in recognition that different words begin or end with the
same sound.

» Book Appreciation

» Phonological
Awareness

» Alphabet Knowledge

» Print Concepts &
Conventions

» Early Writing

Literacy Knowledge & Skills

*The examples are not designed to be comprehensive, and there may be other skills and
behaviors that also reflect the respective domain element. Equally important, the examples
themselves are not to be used to assess the progress of children on the domain elements.
(U.S. Department of Health and Human Services Administration for Children and Families
Office of Head Start, 2010)
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Oregon World Language Learner Standards

American Council on the Teaching of
Foreign Languages (ACTFL)2

Standards for Foreign Language
Learning: Communication

Communicate in Languages Other Than
English

e Standard 1.1: Students engage in
conversations, provide and obtain
information, express feelings and
emotions, and exchange opinions.

e Standard 1.2: Students understand and

interpret written and spoken language
on a variety of topics.

See Appendix B which contains all ACTFL Proficiency Stages
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Oregon World Language Standards, 2010°

Proficiency Stage 1 (Approximate ACTFL
Novice-Low): Students at Proficiency Sate 1
can understand phrases, words, everyday
expressions and simple statements on familiar
topics. Students communicate using
memorized/rehearsed phrases, sentences,
and questions. Students rely on culture
studied with their own.

Interpretive Mode: Reading

Students can comprehend print and digital
materials from a variety of authentic and other
sources. (E.g. websites, newspapers, letters,
notes, applications, menus.)

SL.PS1.IR.01: Identify some common
words, symbols, phrases and cognates
from familiar material.

Supporting functions:

¢ Know letters or symbols of the target language

e Combine symbols to form words

e Understand common cognates, borrowed and
high-frequency words and expressions from
familiar material

e Use contextual and visual cues

See Appendix K which contains all Oregon’s World Language
Standards

1 As per House Bill 4165, passed by Oregon Legislature in 2012, The Head Start Child Development and Early Learning Framework has been adopted as Oregon’s early learning standards for children ages three to five.
2

American Council on the Teaching of Foreign Language (ACTFL, 1998-2001)
3

The revised Second Language Standards were adopted by the State Board of Education on August 19, 2010.
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Reporting Segment: Early Math
Graphic Representation
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| ~AMATHEMATICS KNOWLEDGE & SKILLS

> NUMBER CONCEPTS & QUANTITIES
The understanding that numbers represent quantities and have ordinal properties (number
words represent a rank order, particular size, or position in a list).

> NUMBER RELATIONSHIPS & OPERATIONS
The use of numbers to describe relationships and solve problems.

» PATTERNS
The recognition of patterns, sequencing, and critical thinking skills necessary to predict

and classify objects in a pattern.
*To view list of examples, please reference the following document: U.S. Department of Health and

H Services Administration for Children and Families Office of Head Start, 2010.

Initial Content Alignment

Oregon’s Mathematics Standards
Kindergarten
(Assessed through end of 2014 school year)

See Early Math Content Standard M tent standard ali t
t:ih:royre Zn KizZeinart:: AzgeserSrf;;;;—;g 12 s See Early Math Content Standard Map for content standard
d J ’ alignment to the Oregon Kindergarten Assessment 2013-2014.

[1] As per House Bill 4165, passed by Oregon Legislature in 2012, The Head Start Child Development and Early Learning Framework has been adopted as Oregon’s early learning standards for children ages three to five.
[2] Oregon State Board of Education adopted the CCSS Kindergarten English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects , March 2010; fully implemented in 2014-2015 school year.
[3] Oregon State Board of Education adopted the previous grade-level standards in 2007, in affect through 2013-2014.





How many?

Answer key: 1

2013 Oregon Statewide Kindergarten Assessment Reprinted by permission from U of O — easyCBM®
EarlyMath-Numbers and Operations
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Reporting Segment: Early Math

Oregon Early Learning Standards (Ages 3-5)

Domain Element:

» Number Concepts & Quantities: The
understanding that numbers represent quantities
and have ordinal properties (humber words
represent a rank order, particular size, or position
in a list).

*Some Examples:

. Recognize numbers and quantities in the everyday environment.

. Recites numbers in the correct order and understands that numbers
come “before” or “after” one another.

. Associates quantities and the names of numbers with written numerals.

. Uses one-on-one counting and subitizing (identifying the number of
objects without counting) to determine quantity.

. Uses the number name of the last object counted to represent the
number of objects in the set.

» Number Relationships
& Operations

» Geometry & Spacial
Sense

» Patterns

» Measurements &
Comparison

*The examples are not designed to be comprehensive, and there may be other
skills and behaviors that also reflect the respective domain element. Equally
important, the examples themselves are not to be used to assess the progress
of children on the domain elements. (U.S. Department of Health and Human

Services Administration for Children and Families Office of Head Start, 2010)

Oregon Kindergarten Standards (By end of school year)

Common Core State Standards for
Mathematics (CCSSM) Kindergarten®

’ (K.OA) Operations and Algebraic thinking:

Understand addition as putting together and
adding to, and understand subtraction as taking
apart and taking from.

e K.OA.1: Represent addition and subtraction
with objects, fingers, mental images,
drawings, sounds (e.g. claps) acting out
situations, verbal explanations, expressions,
or equations. (Drawings need not show
detail, but should show the mathematics in
the problem).

e K.OA.2: Solve addition and subtraction word
problems, and add and subtract within 10,
e.g., by using objects or drawings, and
record each decomposition by a drawing or
equation, (e.g., 5=2+3 and 5= 4+1)

,L Juswubiy JuUalu0D [eniu|

See Appendix C which contain CCSS Kindergarten & First
Grade Standards

Oregon’s Mathematics Standards
Kindergarten3
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(K.1) Number and Operations and Algebra:
Represent, compare, and order whole
numbers, and join and separate sets.

e K.1.1: Read and write whole numbers to
10.

e K.1.2: Connect numbers, including written
numerals, to the quantities they represent,
using various physical models and
representations.

e K.1.4: Recognize the number of objects in
a small set (such as arrangements of dots
on a number cube) without counting.

See Appendix H which contain Kindergarten & First Grade
Oregon Mathematics Standards

1 As per House Bill 4165, passed by Oregon Legislature in 2012, The Head Start Child Development and Early Learning Framework has been adopted as Oregon’s early learning standards for children ages three to five.
2

Oregon State Board of Education adopted the CCSS Kindergarten Math in March 2010
3

Oregon State Board of Education adopted the previous grade-level standards in 2007, in affect through 2013-14’.
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2013 Oregon Statewide Kindergarten Assessment
EarlyMath-Numbers and Operations
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Answer key: 7

Reprinted by permission from U of O — easyCBM®





Reporting Segment Early Math

Oregon Early Learning Standards (Ages 3-5)

Domain Element:

» Number Relationships & Operations: The use
of numbers to describe relationships and solve
problems.

*Some Examples:

. Uses a range of strategies, such as counting, subtilizing, or matching, to
compare quantity in two sets of objects and describes the comparison
with terms, such as more, less greater than, fewer, or equal to.

. Recognizes that numbers (or sets of objects) can be combined or
separated to make another number through the grouping of objects.

. Identifies the new number created when numbers are combined or
separated.

» Number Concept
& Quantities

[I- Number Relationships ]
& Operations

» Geometry & Spacial
Sense

» Patterns

> Measurements &
Comparison

*The examples are not designed to be comprehensive, and there may be
other skills and behaviors that also reflect the respective domain element.
Equally important, the examples themselves are not to be used to assess the
progress of children on the domain elements. (U.S. Department of Health and
Human Services Administration for Children and Families Office of Head
Start, 2010)
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Oregon Kindergarten Standards (By end of school year)

Common Core State Standards for
Mathematics (CCSSM) Kindergarten®

(K.OA) Operations and Algebraic thinking:

Understand addition as putting together and
adding to, and understand subtraction as
taking apart and taking from.

e K.OA.1l: Represent addition and subtraction
with objects, fingers, mental images,
drawings, sounds (e.g. claps) acting out
situations, verbal explanations, expressions,
or equations. (Drawings need not show
detail, but should show the mathematics in
the problem).

e K.OA.2: Solve addition and subtraction word
problems, and add and subtract within 10,
e.g., by using objects or drawings, and
record each decomposition by a drawing or
equation, (e.g., 5=2+3 and 5= 4+1)

e K.OA.5: Fluently add and subtract within 5.

See Appendix C which contain CCSS Kindergarten & First
Grade Standards
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Oregon’s Mathematics Standards
Kindergarten & First Grade?®

Kindergarten (K):

(K.1) Number and Operations and Algebra:
Represent, compare, and order whole
numbers, and join and separate sets.

e K.1.1: Read and write whole numbers to 10.

e K.1.2: Connect numbers, including written
numerals, to the quantities they represent,
using various physical models and
representations.

e K.1.8: Choose, combine, and apply effective
strategies for solving joining and separating
problems.

First Grade (1):

(1.1) Number and Operations: Develop an

understanding of whole number

relationships, including grouping in tens and
ones.

e 1.1.2 Represent whole numbers on a
number line, demonstrating an
understanding of the sequential order of the
counting numbers and their relative
magnitudes.

(1.2) Number and Operations and Algebra:
Develop understandings of addition and
subtraction and strategies for basic addition
facts and related subtraction facts.

e 1.2.1 Model “part-whole,’ ‘adding to,’ ‘taking
away from,” and ‘comparing’ situations to
develop an understanding of the meanings
of addition and subtraction.

See Appendix H which contain Kindergarten & First Grade
Oregon Mathematics Standards

1 As per House Bill 4165, passed by Oregon Legislature in 2012, The Head Start Child Development and Early Learning Framework has been adopted as Oregon’s early learning standards for children ages three to five.
2 Oregon State Board of Education adopted the CCSS Kindergarten Math in March 2010
3

Oregon State Board of Education adopted the previous grade-level standards in 2007, in affect through 2013-14’.
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What number is missing?

Answer key: 2

2013 Oregon Statewide Kindergarten Assessment Reprinted by permission from U of O — easyCBM®

EarlyMath-Numbers and Operations
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Reporting Segment: Early Math

Oregon Early Learning Standards (Ages 3-5)

Domain Element:

» Patterns: The recognition of patterns,
sequencing, and critical thinking skills necessary
to predict and classify objects in a pattern.

*Some Examples:

. Sorts, classifies, and serializes (put in a pattern) objects
using attributes, such as color, shape, or size.

e Recognize, duplicates, and extends simple patterns.

e Creates patterns through the repetition of a unit.

» Number Concept
& Quantities

» Number Relationships
& Operations

» Geometry & Spacial
ansa

h easurements &

Comparison

*The examples are not designed to be comprehensive, and there may be
other skills and behaviors that also reflect the respective domain element.
Equally important, the examples themselves are not to be used to assess
the progress of children on the domain elements. (U.S. Department of
Health and Human Services Administration for Children and Families
Office of Head Start, 2010)
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Oregon Kindergarten Standards (By end of school year)

Common Core State Standards for
Mathematics (CCSSM) Kindergarten?

(K.OA) Operations and Algebraic
thinking:

Understand addition as putting together
and adding to, and understand
subtraction as taking apart and taking
from.

o K.OA.1: Represent addition and
subtraction with objects, fingers,
mental images, drawings, sounds (e.g.
claps) acting out situations, verbal
explanations, expressions, or
equations. (Drawings need not show
detail, but should show the
mathematics in the problem).

o K.OA.2: Solve addition and subtraction
word problems, and add and subtract
within 10, e.g., by using objects or
drawings, and record each
decomposition by a drawing or
equation, (e.g., 5=2+3 and 5= 4+1)

See Appendix C which contain CCSS Kindergarten & First
Grade Standards
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Oregon’s Mathematics Standards
First Grade®

First Grade(1)

(1.1) Number and Operations: Develop
an understanding of whole number
relationships, including grouping in
tens and ones.

o 1.1.2 Represent whole numbers on a
number line, demonstrating an
understanding of the sequential order
of the counting numbers and their
relative magnitudes.

See Appendix H which contain Kindergarten & First Grade
Oregon Mathematics Standards

1 As per House Bill 4165, passed by Oregon Legislature in 2012, The Head Start Child Development and Early Learning Framework has been adopted as Oregon’s early learning standards for children ages three to five.
2

Oregon State Board of Education adopted the CCSS Kindergarten Math in March 2010
3 Oregon State Board of Education adopted the previous grade-level standards in 2007, in affect through 2013-14’.
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Reporting Segment : Approaches to Learning
Graphic Representation
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ASOCIAL & EMOTIONAL DEVELOPMENT

A\ APPROACHES TO LEARNING .

P SOCIAL RELATIONSHIPS

The healthy relationships and interactions with adults and peers.
» SELF-CONCEPT & SELF-EFFICACY

The perception that one is capable of successfully making decisions, accomplishing tasks, and

meeting goals.
- SELF-REGULATION
The ability to recognize and regulate emotions, attention, impulses, and behavior.
> EMOTIONAL & BEHAVIORAL HEALTH
A healthy range of emotional expression and learning positive alternatives to aggressive or
isolating behaviors.

*To view list of examples, please reference the following document: U.S. Department of Health and
Human Services Administration for Children and Families Office of Head Start, 2010.

P INITIATIVE & CURIOSITY

An interest in varied topics and activities, desire to learn, creativeness, and independence in learning.
> PERSISTENCE & ATTENTIVENESS

The ability to begin and finish activities with persistence and attention.

> PERSISTENCE & ATTENTIVENESS
The ability to begin and finish activities with persistence and attention.

*To view list of examples, please reference the following document: U.S. Department of Health and Human
Services Administration for Children and Families Office of Head Start, 2010.

Initial Content Alignment

alignment.

The Initial alignment of the Oregon Kindergarten Assessment 2013-2014 items to the Early Learning Framework (2010) was completed by the Oregon Department of Education English Language of

Arts and Mathematics Content Specialists, 2013. Final review and approval is scheduled to be completed by the Early Learning Council Workgroup, 2013. The Child Behavior Rating Scale aligns with
two Early Learning Framework (2010) Domains: Social & Emotional Development and Approaches to Learning. The Approaches to Learning assessment items on the OKA based on a Behavior Rating
Scale, and therefore are not directly aligned to Mathematics or English Language of Arts content standards. Common Core State Standards and Oregon’s previous content standards show no direct

[11 As per House Bill 4165, passed by Oregon Legislature in 2012, The Head Start Child Development and Early Learning Framework has been adopted as Oregon’s early learning standards for children ages three to five.






Kindergarten Assessment Blueprint

Introduction
The blueprints used to construct the Oregon Kindergarten Assessment prescribe the:

Score Reporting Categories (SRC) included on each assessment.

The number of assessment items from each SRC included in each assessment.
The range of possible raw scores from each SRC included on each assessment.
The total item count of operational items included for each assessment.

Alignment of Assessment Items

Assessment items are carefully aligned to the Early Learning Framework domains and content standards through

the following process:

e Assessment items and measures were selected to best align to the Early Learning Framework, Common Core
State Standards for Kindergarten English/Language Arts and Mathematics, and Oregon’s Kindergarten
Standards.

¢ [nitial Alignment was completed by the Oregon Department of Education’s Specialists in English Language
Arts and Mathematics.

e Alignment of items to the standards and purpose of the assessment was reviewed by the Kindergarten
Assessment Workgroup for overall quality and appropriateness.

The Appendices to this document include additional information and documents used to ensure the development of
an appropriate statewide Kindergarten Assessment.

Additional Assessment Design Criteria
e Each item assesses only one Scoring Reporting Category.
e Each item assesses a domain in the Early Learning Framework

Kindergarten Assessment Specifications Oregon Department of Education
Blueprints for the 2013-2014 school year Office of Learning
30 Instruction, Standards, Assessment & Accountability Unit





e English test blueprints provide the criteria for the Spanish/English Student Booklet. This booklet is composed
of Early Literacy (English only), Early Mathematics (with Spanish text stacked over English text), and Sonidos
de las silabas en espafiol (Spanish Syllables).

e [Each assessment segment is considered a fluency measure; assessing automatic responses of students.

e Note: Rarely would any student receive total raw score, e.g., 110 out of 110 Letter Sounds.

Kindergarten Assessment Specifications Oregon Department of Education
Blueprints for the 2013-2014 school year 31 Office of Learning
Instruction, Standards, Assessment & Accountability Unit





Oregon Kindergarten Assessment (2013-2014)
Blueprint Content Coverage

Assessment Score Reporting Categories (SRC) Operational Assessment Items
Segments
Early Literacy .
Timed segment includes two measures for all students: Total Item Count Range of Possible Raw Scores
1. English Letter Names: The student views a chart with upper and lowercase letters. This is a
timed fluency measure. The student has 60 seconds to identify as many letters as he/she can. 100 0-100
2. English Letter Sounds: The student views a chart with upper and lowercase letters and some
Segment letter blends. This is a timed fluency measure. The student has 60 seconds to make as many letter 110 0-110
One sounds as he/she can.
*Early Spanish Literacy: Spanish Syllable Sounds (Optional for the 2013-14 school year) Student views a chart
with combinations of two or more letter blends. This is a timed fluency measure. The student has 60 seconds to
make as many letter blend sounds as he/she can. 100 0-100
*Participating in the waiver exempts the Spanish-speaking English language learner kindergarteners from taking the Spanish Early Literacy
measure in 2013-2014, but it does not waive the rest of the Kindergarten Assessment (See Appendix F).
Early Math
Segment This assessment has two sample items and 16 items. It is not timed. Students view items that include counting,
Two simple addition, simple subtraction, and recognizing number patterns. The assessment is multiple choice, students 16 0-16
choose (by pointing) from three possible answers. For instance, a student might see a row of five stars and the
assessor would ask, “How many?”
Total Item Count Point Range
Approaches to Learning
The Child Behavior Rating Scale has 15 items that teachers score based on observation of the student in the
Segment classroom during regular classroom activities and routines. The scale focuses on approaches to learning, self- 15 15-75
Three regulation, and social-emotional. For instance, items are similar to this sample: “Completes work effectively.” The
teacher uses a five point scale, ranging from never exhibits the behavior to always exhibit the behavior.
301 total items
Totals Operational Assessment Item Total
401 total items, if including Spanish Literacy
Kindergarten Assessment Specifications Oregon Department of Education

Blueprints for the 2013-2014 school year Office of Learning

32 Instruction, Standards, Assessment & Accountability Unit






Kindergarten Assessment (2013-2014) Resource Links

Oregon’s Early Learning System Kindergarten Assessment webpage includes information about the purpose and design of the
Kindergarten Assessment for parents, schools, and early childhood care and education providers at
http://oregonearlylearning.com/kindergarten-assessment.

See (http://www.ode.state.or.us/go/ka) for Kindergarten Assessment Resource on the ODE website.

ODE’s list of the identified accommodations for the Kindergarten Assessment is located within the Accommodations Manual 2013-
2014. As of August 2013, the Kindergarten Assessment Accommodations Table is located at
http://www.ode.state.or.us/search/page/?id=487.

The Test Administration Manual (TAM) outlines the required policies and procedures pertaining to the Kindergarten Assessment which
are included in Parts I, 11, IV, and VI and Appendix L of the Preliminary. Draft 2013-14 Test Administration Manual located at
http://www.ode.state.or.us/search/page/?=486.

In ODE’s Strategic Plan, the Kindergarten Assessment is identified as a strategy to fulfill Goal 1 — Learners: Every student graduates
from high school and is ready for college, career, and civic life: http://www.oregon.gov/gov/docs/OEIB/ODEPres.pdf.

See (www.ode.state.or.us/go/commoncore ) for up-to-date information on the Common Core State Standards and
http://www.smarterbalanced.org/ for information on the Smarter Balanced Assessment.

The OEIB’s Strategic Plan identifies the Kindergarten Assessment measure their established metric so that by June 2015, the Number of
children ready to enter Kindergarten increases by 20%: http://www.oregon.gov/gov/docs/OEIB/StratPlanFeb.pdf

ODE’s Test Specifications and Blueprints webpage provides Grades 3" through High school specifications for: English Language
Proficiency Assessment, Mathematics Knowledge and skills, Reading & Literature, Science, & Social Sciences
http://www.ode.state.or.us/search/page/?id=496

The Head Start Child Development and Early Learning Framework, prompting positive outcomes in early learning programs is located
at http://eclkc.ohs.acf.hhs.gov/hslc/tta-
system/teaching/eecd/Assessment/Child%200utcomes/HS_Revised_Child_Outcomes_Framework%?28rev-Sept2011%29.pdf

ODE’s standards by design website provides a printable PDF document or Excel spreadsheet - version of the standards you select at
http://www.ode.state.or.us/teachlearn/real/standards/sbd.aspx

EasyCBM assessments are based on the NCTM Focal Point Standards (not CCSS). For additional information go to
http://www.riversidepublishing.com/products/easycbm/index.html. For information on the Curriculum Based Measurement Solutions
for Every Tier go to (http://www.riversidepublishing.com/products/easycbm/index.html)

See (http://www.ode.state.or.us/home/go/es) Essential Skills Resources on the ODE website.

To view the manuscript prepared for the Goal 1 Resource group on School Readiness for the nation Education Goals Panel, go to
http://govinfo.library.unt.edu/negp/reports/child-ea.htm

Kindergarten Assessment Specifications Oregon Department of Education

Blueprints for the 2013-2014 school year

Office of Learning

33 Instruction, Standards, Assessment & Accountability Unit
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http://www.ode.state.or.us/go/commoncore

http://www.smarterbalanced.org/

http://www.oregon.gov/gov/docs/OEIB/StratPlanFeb.pdf

http://www.ode.state.or.us/search/page/?id=496

http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/teaching/eecd/Assessment/Child%20Outcomes/HS_Revised_Child_Outcomes_Framework%28rev-Sept2011%29.pdf

http://eclkc.ohs.acf.hhs.gov/hslc/tta-system/teaching/eecd/Assessment/Child%20Outcomes/HS_Revised_Child_Outcomes_Framework%28rev-Sept2011%29.pdf

http://www.ode.state.or.us/teachlearn/real/standards/sbd.aspx

http://www.riversidepublishing.com/products/easycbm/index.html

http://www.riversidepublishing.com/products/easycbm/index.html

http://www.ode.state.or.us/home/go/es

http://govinfo.library.unt.edu/negp/reports/child-ea.htm
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* The purpose of a statewide kindergarten
assessment

- Selection, Pilot, and Implementation of the
Kindergarten Assessment

* The fall 2013 Kindergarten Assessment

Overview

* Alignment with Oregon’s Learning Standards
* Initial statewide results
- Kindergarten Assessment Interpretive Panel

* Next Steps






The Purpose
for a Statewide

Kindergarten
Assessment

* The Oregon Kindergarten Assessment will provide a

common understanding of what children know and are
able to do upon entering school.

- A common statewide assessment will provide a

statewide perspective that will allow the tracking of
trends and progress over time.






* HB 4165 directs ELC and ODE to jointly develop a
kindergarten readiness assessment to pilot in
fall 2012 and implement statewide in fall 2013

* Fall 2012 Pilot and Pilot Evaluation

Background

- Statewide assessment adopted into rule March
8, 2013

- Fall 2013 statewide operational field test
August 15-October 24, 2013






- Early Literacy (direct assessment)
* English letter names
* English letter sounds
* Spanish syllable sounds*
* *only for Spanish Speaking English
Language Learners

The 2013

Kindergarten
Assessment - Early Math (direct assessment)
* Numbers and Operations

- Approaches to Learning (observational
assessment)

» Child Behavior Rating Scale






Child Behavior

Rating Scale

* Teacher observations of 15 aspects of children’s

behavior in the classroom

F|ve -point rating scale
1: The child never exhibits the behavior described by the item
* 2: The child rarely exhibits the behavior described by the item
* 3: The child sometimes exhibits the behavior described by the item

* 4: The child frequently or usually exhibits the behavior described by
the item

* 5: The child always exhibits the behavior described by the item

* Two sub-dimensions

- Self-regulation (items 1-10)
* Interpersonal skills (items 11-15)





Alignment
with Oregon’s

Learning
Standards

/ The Head Start Child Development and Early Learning Framework \
> Literacy Knowledge & Skills

» Mathematics Knowledge & Skills
» Social & Emotional Development
» Approaches to Learning

\_

/Common Core State Standards \

» English Language Arts& Literacy: Kindergarten
» Mathematics : Kindergarten

CONMNMON CORE
STATE STANDARDS






Initial
Statewide

Results

- Participation: 39,542 out of 42,954 kindergarten students

were assessed

* Letter Names: Most students identified some letter names

In one minute

* Letter Sounds: About half of the students could identify

two or more letter sounds in one minute, although many
could not identify any letter sounds

- Early Math: About half of the students correctly answered

half or more questions

* Spanish syllable sounds: 2,884 students participated in this

measure (optional in 2013). About 10% produced one or
more correct responses

- Self Regulation: Average score was 3.5 out of 5

* Interpersonal Skills: Average score 3.9 out of 5





Understanding/Interpreting Data:
- Offer supporting information to analyze and interpret data

* Provide guidance on how to use data outcome information

Kindergarten
Assessment

Networking/Communicating to the field:
* Provide intervention strategies n for at risk students

Inte o retive * Use common language to report and communicate

Panel - Create resources to communicate the importance of the
assessment (talking points, video, resource bank, hand-outs)

- Offer professional development opportunities for K and EC
teachers to align practices






Using the Data: The Look Forward and Look Back

State Level

Data help
measure progress
over time

Data help target
resources to Early
Learning Hubs
and schools

O .
Regional Early Learning Hubs

Data help measure
progress over time

Data help target local
supports, strategies and

interventions

(

Community Level

. . . Pre-K providers: Data inform program and
Schools: Data inform classroom instruction P . m prog
curriculum design

),






- Completion of data analysis and release of initial reports

* Participation in the North Carolina K-3 Enhanced
Assessment Grant Consortium

» Technical assistance on using Kindergarten Assessment
data for Early Learning Hubs

* Connection between Kindergarten Assessment and
health care

- Ongoing stakeholder engagement






Contact Info

Kara Williams

Early Education to K-3 Specialist

ODE Office of Learning-Student Services
kara.williams@state.or.us

Brett Walker

Early Learning Initiatives Coordinator
ODE Early Learning Division
Brett.Walker@ode.state.or.us

http://oregonearlylearning.com
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CHEMEKETA COMMUNITY COLLEGE
TRANSITIONING EL STUDENTS

Report for OEIB Subcommittee on Best Practices and Student Transitions
December 10, 2013

What are best practices for ESL students transitioning to college or the workforce?
Please see chart below.

What are some recommendations relative to policy to support ESL students continuing
on to post-secondary programs?

Federal law requires schools to disclose student names, addresses and telephone
numbers (“directory information”) to the military upon request, for military

recruitment. Why are public colleges not granted the same (free) access? Isn't

the opportunity to attend college equally as important as the opportunity to serve in the
armed forces?

What are some of the transition barriers for students who may be leaving high school
who are still receiving EL services as they move on to college?

Please see chart below.

What can we share about support services that make a difference in supporting
transition from high school to post secondary education?

Manuel Guerra provided current data of the students that receive an array of support
services through College Life and Student Retention. These include a lending book
library, bus passes, tuition waivers, food pantry, opportunities for student engagement
and student job opportunities. The program also provides a comprehensive educational
plan and advising. These support services are modeled after the College Assistance
Migrant Program, TRIO, and the High School Equivalency Program. The Academic
Transitions Department that houses ABE/GED, ESOL and college credit pre-college
classes such as reading, study skills and developmental writing also provides students
support services using a similar model.

What investment recommendations would you offer the group as they seek equitable
access and success for speakers of a second language?

We now have tuition equity in Oregon, but DACA and undocumented students, do not
qualify for federal aid (FAFSA). We recommend that the Oregon Need Grant be allowed
as aid that students in these situations can apply for.





Why can't placement testing be offered in the high schools as a way to help determine

college readiness?

It can be offered during the sophomore or junior year much in the same way as PSATSs.

Currently, Chemeketa Community College has invested innovative funds to develop
accelerated learning courses in reading and writing and placement preparation
workshops. These innovative projects will save students both time and money and

ensure appropriate placement in reading, writing and math coursework. We need more

funds to invest in these initiatives.

BARRIERS

RESPONSE

BEST PRACTICES

Lack of information
e Admissions
e Scholarships
e Financial aid
e Placement Test

e Advising
e Careerand
Counseling

Comprehensive outreach
plan to High School
students and perspective
students

Developed
culturally appropriate
outreach materials

Financial Support

Search for other funding
sources, connect students
with other resources
within the college and in
the community

Approve Oregon Need Grant
for DACA and
undocumented students

Childcare

Connect to childcare
resources that can
provide assistance with
childcare expenses

Childcare scholarships are
available through
Chemeketa Foundation

Student engagement
with college campus

Create a flexible menu of
support services

Students engage in

social and support networks

Lack of Life Skills and
study Skills, managing
challenges

How to be a college
student

First Year Experience (FYE
105)

College — Career and
Guidance Orientation (CG
100)

Prepare students to
handle social and
academic challenges

Develop courses using
current successful program
outcomes from programs
such as CAMP, HEP and TRIO






Health- preventive care
Many of our ESL
students do not qualify
for medical care

Find resources for free
medical services

Attrition due to work
schedules

Flexible class schedules
Flexible delivery of
instruction, e.g. hybrid
courses,

Weekend classes

Continue to develop
pathways to a career and
offer co-requisite courses,
e.g. Soc 201 and Reading 90

Cultural differences and
expectations

Lack of knowledge of
U.S. college systems for
both parents and
students

Professional development
for staff and faculty, e.g.,
Cultural competency
training

Hire staff and instructors
that represent the
communities we serve,
e.g. faculty

Continue to evaluate for
continuous improvement

Get parents involved e.g.
have parent workshops in
their native language

EL Students drop out of
high school or are at risk
of dropping out

Drop out recovery for
both GED completion and
HS diploma programs
offered at the college
Encourage dual
enrollment at the college
for at risk populations for
high school completion or
GED Options

Have state funding (ADM)
follow the student or
create incentives for
contractual funding for
high risk student groups







Best Practices and Student Transition
Subcommittee

December 10, 2013

10:00am - 1:00pm

Oregon University System

Board Room, Suite 515

1800 6th Avenue, Portland, OR 97201

Audio upon request.

Materials packet includes:

Agenda

Oct. 31 Meeting Notes

TSPC and SOS Audit

Educator Survey Definition

Employer Survey Definition

Oregon University teacher completion rates
Northwest Rural School Improvement Network Project
Educational Aspirations of Rural Adolescents
Vocational Aspirations of Rural Adolescents
Educational Barriers of Rural Adolescents

How Rural Youth prepare for Their Future





Chemeketa ELL Transition
Oregon Kindergarten Assessment Specifications, 2013- 14
Oregon Kindergarten Assessment Update

Oregon Grades 11-14 Transitions






B Northwest Comprehensive Center

at Education Northwest

Northwest Rural School Improvement Network

Project

THE NORTHWEST COMPREHENSIVE CENTER
(NWCQC) at Education Northwest is partnering with
Boston College (Drs. Andy Hargreaves and Dennis
Shirley) and state education agencies (SEAs) in the
Northwest to initiate and grow a network of rural
schools that share common problems of practice and
desire to significantly improve outcomes for students.
Starting in fall 2013, Network members will partici-
pate in a series of face-to-face and virtual meetings
over the course of several years to share innovative,
research-based, and promising practices derived from
purposeful efforts to improve teaching and learning.

What participants will gain

As a result of participating in this project, school
leadership teams will learn to lead collective, disci-
plined inquiry among teachers and focused, school
improvement efforts tied directly to student out-
comes. Schools and districts will benefit from:

« Increased capacity to implement initiatives and
practices that significantly improve student
learning outcomes for rural students

« Increased professional capital (encompassing
human, social, and decisional capital) among
teachers in schools

“The challenge is: How in the uniquely
American environment of small school
districts of three levels of control (district,
state, and federal) can we create a new
architecture where schools can help
schools, professionals can work with
professionals, and the strong can help the
weak? | believe this project has the passion,
the commitment, the resources, and the time
scale to lead the country in terms of how that
might be done’
—Dr. Andy Hargreaves

(see an interview video at nwcc.educationnorthwest.org)

o Increased leadership capital among administrators
and staff in schools and districts

SEAs will learn how to develop infrastructure to help
grow statewide, school improvement networks and
to support local education agencies in disseminating
and scaling up effective practices. By participating,
SEAs will gain:

o Increased capacity to support and sustain
networked communities as a strategy for
supporting school improvement (a sustainable
networked community architecture)

» Improved ability to identify school improvement
practices and tools to disseminate more broadly to
other schools in the state

Membership and leadership

The NWCC, in partnership with Boston College, will
serve as the lead organizer for the Network. In this
role, NWCC/Boston College will provide facilita-
tion, capacity-building technical assistance, and other
resources to help support network activities.

The NetworK’s focus, design, and activities will be
guided by a Regional Steering Committee compris-
ing at least two members from each of the five par-
ticipating Northwest states (Alaska, Idaho, Montana,
Oregon, and Washington). Each state will designate
one SEA staff member, one district staff member,
and one school staff member to serve on the Steer-
ing Committee from March 2013 to September 2017.
Examples of Steering Committee responsibilities
include:

o Actively participate in regularly scheduled meetings
(full-day, in-person meetings three times per year;
shorter virtual meetings six times per year)

o Identify common purpose and shared
improvement focus for the Network





 Help recruit and retain Network members and
communicate the benefits of collaboration to
potential partners

o Determine desired level of formalized membership
commitment

« Monitor Network progress and provide input to
inform ongoing design and development

o Problem solve

o Share responsibility for planning Network activities
and engage network partners in planning efforts

 Develop a sense of collective responsibility among
partners for making improvements

« Help develop trusting relationships among
participating partners

o Support clear and extensive communication
among network partners

Network Participants
SEA team (1 per state)

2-3 school leadership teams (per state)
« Principal

» Lead teachers

« Other(s)

2-3 district teams (per state)
« Superintendent

- Sl facilitator

- Other(s)

The primary participants in the Network are school
leadership teams (consisting, at a minimum, of prin-
cipals and several teacher leaders). School participa-
tion in the Network is voluntary. We expect to recruit
a total of 10-15 schools (and corresponding districts)
for the initial launch of the Network. NWCC, SEA
Leadership Teams, and Regional Steering Committee
members will nominate schools to participate in the
Network. Schools will also be required to secure the
commitment of a district team to participate. Exam-
ples of school and district Network team responsibili-
ties include:

+ Asteams, actively participate in virtual and in-
person collaborative network sessions

o Take purposeful action to improve student
outcomes by planning and leading iterative cycles
of inquiry and action

» Engage in ongoing assessment and review of
Network-sponsored activities

Finally, each participating state will designate an SEA
Network Project Team to participate in the Network
and to lead capacity building activities to support
Network efforts. Examples of SEA Network team
responsibilities include:

» Help recruit and retain Network members;
communicate the benefits of collaboration to
potential partners

REGIONAL STEERING COMMITTEE
« NWCC project lead
« Boston College

- State representatives

(1 SEA, 1 district, 1 school) Advisors

NWCC project staff

o Help LEAs identify creative resource (time,
financial) solutions to support ongoing
participation

» Work with NWCC/Boston College to create a state
infrastructure for maintaining and scaling school
improvement networks

o Conduct school site visits with NWCC staff

» Work with NWCC to identify and disseminate
promising and innovative practices, success stories,
and lessons learned throughout the state

For more information about this exciting opportunity,
contact NWCC Director Danette Parsley (Danette.
Parsley@educationnorthwest.org), 503.275.9633, and
visit nwcc.educationnorthwest.org.
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Our Regional Priorities

* Turning around low-performing schools

* Increasing graduation rates and readiness for
postsecondary education and careers

* Achieving greater equity
by improving outcomes
for all students
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Rural Schools and Educational Networks

A Literature Summary
* Challenges of rural schools

— Students report lower educational aspirations, achievement,
and attainment

— Schools and staff members have fewer resources
— Teachers have feelings of cultural and professional isolation

* Benefits of rural educational networks
— Improved access to local, national, and international expertise
— Enhanced ability to innovate and engage in self-reflection
— Engagement in professional development opportunities

=Norrhwes'r Comprehensive Center

at Education Northwest





NW RISE Network

A network of rural educators in Idaho,
Oregon, and Washington that seeks to
improve the Professional Capital of
educators and the engagement of students
through in-person and virtual
collaboration.

B Northwest Comprehensive Center
M ot Education Northwest





Goals

* Reduce the isolation and provide a platform
for collaboration for rural educators.

* Increase the Professional Capital of rural
educators, administrators, and SEAs.

* Increase student engagement,
empowerment, attachment, and
achievement.

* Support the implementation of the Common
Core State Standards.

=Northwes’r Comprehensive Center
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Goals

Professional Capital

Social
(Network)

Decisional

(Coaching)

Human
(Skills)

Community
Attachment

(Quality of life)

Empowerment

Student Engagement (Learning to learn,

learning to lead,
learning for life)

Achievement
(Equity/Quality)

B Northwest Comprehensive Center
M ot Education Northwest





Need

The five states that make up the NW region are
characterized by rurality that is greater than the
national average.

— The number of rural school is about 25% greater than the
national average and nearly 20% of those schools are remote.

Rural educators are often only teacher of their subject
or grade.

Rural communities often have a hard time attracting
and retaining qualified teachers.

Access to resources.
Focus on urban schools.

=Norrhwes'r Comprehensive Center

at Education Northwest





Membership

* 3-4 Schools from Idaho, Washington, &
Oregon.

— Teachers
— District and Building Administrators

» SEA representatives from ID, OR, WA

e Others

— ESD, Rural Education Center, Boston
College, NWCC

B Northwest Comprehensive Center
M ot Education Northwest





Key Elements

* Focus on rural schools

* Power of networks

* Professional Capital

e Ground-up collaboration

» Combination of in-person and virtual
collaboration

e Structured and fluid collaboration
protocols

* Research partnership with Boston College

=Northwes'r Comprehensive Center

OOOOOOOOOOOOOOOOOOOO





Next Steps

e Continuing to recruit schools in Idaho
* All-network convening February 10-11

* Virtual collaboration begins after in-
person meeting

* Alaska and Montana to potentially join in
year two of project

B Northwest Comprehensive Center
M ot Education Northwest
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Oregon Grades 11-14 Transitions:
A Status Report on Changes Needed around Access, Affordability, and Student Success

GOAL: In order to meet the Oregon 40-40-20 goal, every student within the public education system is able
to earn at least 12 college credits at no tuition cost while still in high school to help them seamlessly
transition from K-12 to postsecondary education.

Assumption: Oregon will need to structure every student’s secondary education to develop full option
graduates who are prepared to succeed in college and career while ensuring that no doors are closed to
students in their post-secondary options. (Rationale: Students who arrive at postsecondary institutions unprepared are likely
to face more courses, longer times to a degree, higher costs, and, far too often, less success in meeting their goals. The colleges

serving these students face the challenges of staffing developmental education courses and the associated cost, and attrition issues
arise as students fall short of their aspirations.)

Issue

What is needed?

Who is working on this?

ACCESS

Every Oregon student,
regardless of age, race,
ethnicity, family income
level, or geographic
location should have
access to college credit
while in High School (HS).
Although Oregon offers a
variety of models, they are
not available to all
students and may not
consistently deliver
outcomes.

Too many HS students take
reduced course schedules
during their junior and
senior years, impacting
success entering post-
secondary education

State data to map key areas where
opportunity gaps exist for various
groups of students

Achievement Compacts metrics that
incent collaboration and
accountability for the goal

Funding models and systems of
accountability that support the
desired outcomes

Best practices refined from RACs
and other sites to promote full scale
implementation while honoring
local innovation

Technology solutions that help close
geographic opportunity gaps
Review and revise policies
restricting access to age 16 or higher

OEIB staff are working with
CCWD, ODE, and OUS staff to
assess current models and gaps
OEIB staff researching current
Achievement Compact metrics
OEIB tasked by Gov. to
optimize outcomes from 5™
year model w/designs that
efficiently allocate funding &
accurately report data

COSA OASE and 11-14
workgroup

Several RACs are focused on
this issue

HB 3232 Student Investment
of close to $3 M focused on
dual credit is funding up to 10
school districts with grants
ranging from $20,000-$300,000
to enroll 4,000 underserved
and/or at-risk students in
accelerated high school, dual
credit, AP and IB courses.

AFFORDABILITY

There are motivated and
capable students who
cannot afford costs
associated with earning
college credits.

Cost-benefit analyses and financial
models that support programs with
value to both K-12 and
postsecondary

Identification of funding sources and
financial models for postsecondary
that can incent system change and

SB 222 Accelerated Learning
Committee

Pay It Forward/ Tuition
Promise—HECC workgroup
ODE Accelerated College
Credit Program Grant awards
districts funds to implement

Ver.4.012/2/13






Issue

What is needed?

Who is working on this?

Most programs are not
based on viable financial
models that fully consider
program costs for both HS
and postsecondary
(including course alignment
as well as financial and
academic supports for
students)

create efficiencies through fewer
Dev Ed courses, fewer offerings
needed at CC level, etc.

e Leverage ODE Accelerated College
Credit grant, GEAR UP and OOG
funds as appropriate

e Cost savings related to textbooks

and enhance program
offerings.

e Oregon Opportunity Grants
e HECC Oregon Opportunity

Grant redesign workgroup

e HECC has indicated continued

interest in textbook savings

RELEVANT AND
TRANSFERABLE COURSES
Transferability of college
credits earned in HS to all
public postsecondary
institutions must be
assured based on
comparable rigor with
courses offered in CCs &
four-year institutions.

Developing assurances on
course rigor, alignment,
and assessments take time
and need to be sustained

Students should be able to
acquire postsecondary CTE
credits applicable towards
career pathways that
enhance employability
following HS graduation

e Alignment of high school and college
courses outcomes and common
assessments

e A common course numbering
system can facilitate development of
common learning outcomes.

e Collaborative professional
development strategies involving HS
and college faculty to align curricula
and instructional strategies

e Policy development—e.g. focus on
course outcomes and results rather
than faculty qualifications
(accreditor assurances needed)

e CTE credit for applied learning
skills/certificates that can be
obtained through courses, mentors,
apprenticeships, etc.

¢ Included within ODE’s Dual
Credit Approval process

e HECC’s Work Group on
Common Course Numbering
per HB 2979

e Eastern Promise Professional

Learning Communities focus
HS, CC, and EOU faculty in
PLCs on common course
outcomes, resources &
assessments awarding Credit
for Proficiency

e Advancing CTE Project

Grant involving CCWD, ODE,
ASPIRE, Oregon Employment
Department, districts and
community colleges

COLLEGE GOING CULTURE
AND SUPPORTS

Students need access to
student supports and
services throughout K-12

e |dentify essential practices and
funding needed for blended
supports using a prevention-
intervention framework)

(e.g. College 101, summer
programming, AVID, GEAR UP,
ORCAN, Navigators, extended
learning time options, early college
and career awareness)

e Expand college-going cultures
needed for smooth transitions

e OEIB’s College & Career Ready
Cross Sector Planning Group is
connecting existing work
across sectors

e HB 3232 Student Investments
are funding mentoring, ASPIRE
and family engagement
models

Ver.4.012/2/13






Issue What is needed? Who is working on this?
between high school and post-
secondary education

ALIGNMENT

Essential skills and
knowledge necessary for
college and career success
have not been broadly
embedded in K-12.

Secondary assessments
and post-secondary
placement exams are not
aligned resulting in barriers
to students’ entry to
credit-bearing work.

Development of common assessment
tools/standards for achievement for
high school and post-secondary
institutions including a focus on
essential skills and those skills not
measured by CCSS. (Conley, 2013)

Use SBAC results to:

e Signal a student’s preparedness for
credit-bearing college courses

e Inform 12™" grade course-taking

e Serve as a factor in course
placement

e Reduce variety of placement tests in
post-secondary

e Reduce need for remedial courses

e Improve HS alignment with college
entry courses

Network for Quality Teaching &
Learning Investment in
development and use of formative
assessments and other work
samples

Core to College SBAC Alignment
Workgroup Lumina funded grant
supporting alignment of CCSS,
SBAC and student readiness
indicators

Ver.4.012/2/13
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Audit Summary and TSPC Role

e Audit Objective:

To determine whether state and local actions
could improve preparation and professional
development for beginning teachers;

Actions that could increase confidence in public
higher education preparation programs;

Actions that could improve professional support

systems.
Link to
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http://sos.oregon.gov/Documents/audits/full/2013/2013-26.pdf



TSPC

Sets standards for public and private higher
education teacher preparation;

Sets minimum requirements for student
teaching;

Determines licensure requirements to enter and
remain in the profession;

Is governed primarily by professional educators.
(17 member board)
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Audit Finding

e Clinical portion of teacher preparation must
be strengthened:

More time in classroom:;

Trained classroom and university faculty
Supervisors,;

Stronger university and K-12 partnerships to
ensure higher quality student teaching
placements;

Stronger incentives for coaching teachers and
teaching college staff. (p. 15)
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TSPC’s Role

e 2010 to 2012 — Pioneer state in forming
partnerships to improve clinical practice
(NCATE - Alliance);

Agreed that a statewide performance assessment
rubric would allow state to collect comparative
data (for both private and public);

Adopted new accreditation standards that
strengthened clinical practice and clinical faculty
requirements.
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Work to be done

Develop more uniform student teacher placement
system;

Provide ongoing professional development for classroom
supervising (cooperating) teachers;

Increase time in the classroom during student teaching
and other practica experiences,;

[Clash with results-oriented outcomes needed for current
workforce.]

Re-affirm Alliance agreement with Council for the
Accreditation of Educator Preparation (CAEP) [in progress]
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Audit Finding

e Performance indicators can strengthen
decision-making:
Recommendation: OEIB identify a state entity
such as OUS or TSPC to gather, analyze and
report on the effectiveness of graduates to

provide performance indicators for Oregon’s
public teaching colleges. (p. 19)

Data Classification: 1 - Published: DO:
Chamberlain





TSPC Actions

e Employer/candidate survey developed and
pllOted in Spl‘lng 2012 [Sample survey provided in materials]

e Low response rate;
e Validated by UO research arm;
Unofficial results:

No measurable variance between all program
reported on except one program’s candidates
clearly identified they needed more preparation.
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Audit Finding:

e Stronger teacher licensure requirements
needed for teacher preparedness:

Specifically — independent performance
assessments.

Recommendation:

TSPC consider adopting an independent
performance assessment of candidates’
preparation as part of licensure program
completion. (specifically adding a video
component — and considering costs) [p. 22]
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TSPC Action

Propose adoption of edTPA as component of
teacher preparation completion.

Develop implementation plan for candidates and
universities;

Connect to new licensure redesign.
Resources:
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https://secure.aacte.org/apps/rl/res_get.php?fid=827&ref=edtpa

http://www.naeducation.org/xpedio/groups/naedsite/documents/webpage/naed_085581.pdf

http://www.naeducation.org/xpedio/groups/naedsite/documents/webpage/naed_085581.pdf
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