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OREGON EDUCATION INVESTMENT BOARD 


Wednesday, November 7, 2012 


OUS Board Room 


Portland State University 


1pm – 5pm 


 


 


OEIB Members Present 
Gov. John Kitzhaber, Chair; Nancy Golden, Chair Designee; Yvonne Curtis; Mark Mulvihill; David Rives; Julia Brim-
Edwards; Samuel Henry; Mary Spilde; Ron Saxton; Mark Mulvihill; Kay Toran; Johanna Vaandering  
 
Advisors Present 
Victoria Chamberlain, Jada Rupley, Iris Bell, Bob Brew, George Pernsteiner, Cam Preus, Rob Saxton 
 
Members/Advisors Excused 
Matthew Donegan; Nichole Maher 
 
Staff/Other Participants 
Dr. Rudy Crew - OEIB Chief Education Officer  
Cathleen Healy – OEIB Chief of Staff 
Ben Cannon – Governor’s Office 
Margie Lowe – OEIB Staff 
Dr. Hilda Rosselli – OEIB Staff 
Dr. Doris McEwen – OEIB Staff 
Seth Allen – OEIB Staff 
Angela Rico – Governor’s Office 
Candace Granfelt – OEIB Staff  
________________________________________________________________________________ 
 


1. Welcome, Introductions and Roll Call 
Governor John Kitzhaber gavels in at 1:05pm, welcomes everyone, and roll is called.  
 
 


2. Approval of Minutes 
Motion to adopt the minutes from the October 9, 2012 meeting, motion is seconded. Motion passes 
unanimously.  


 
3. Receipt of Information for Discussion: Teacher Quality & Effectiveness 


Linda Darling-Hammond via Skype. 
Supporting Educator Quality in Oregon 
Linda Darling – Hammond 
Charles E. Ducommun, Professor of Education, Stanford University 
Discussion: 
- Should map out which of the initiatives highlighted in the recommendation Oregon is already doing. 


Where is the gap?  Would help to think strategically. 
- Education industry tends to leave recruitment of leaders to self-selection. There are many local 


districts that have leadership programs to identify excellent teachers with leadership potential. 
 
The Governor announces that Director Kay Toran has been recognized by Providence Health Systems for wisdom 
and compassion in her work with social services. He also recognizes REAP students assisting at meeting.  
 



http://www.oregon.gov/gov/docs/OEIB/1Hammond.pdf
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4. Action Item: 2013-15 Investment Board Policy Recommendation  
- Cathleen Healy presents overview of community forums draft report. 
- Director Hanna Vaandering provides feedback on public testimony at forums. 
- Director David Rives presents recommendations from the State Investments Subcommittee 


Guidance and Support for Post-Secondary Aspirations 
Oregon Reads 
Developing a Representative Corps of Professional Educators 
Connecting the World of Work 


- Director Rives brings forward a motion to adopt the following language: 
 
The OEIB recommends that the 2013-15 budget for education should: (a) give high priority to the strategic 
investments focused on Oregon Reads, Connecting to the World of Work, Guidance and Support for Post-
secondary Aspirations, and Developing a Corps of Professional Educators; and (b) increase investment 
toward sufficient institutional and student support. 
Director Rives motions to adopt language. Director Henry seconds the motion. Motion passes 
unanimously.   
 
Discussion:  
- Concern regarding student-access/data and privacy issues. 
- Recognition that conversation needs to take place with Oregonians so citizens understand what this 


system looks like, why it’s a powerful tool.  
- Governor requests Dr. Crew provide budget plan for longitudinal database. 


 
RECESS 


 
5. Invited Public Testimony 


Nancy Golden introduces presentation by Lindsey Capps, Center for Great Public Schools, OEA, Matt 
Coleman, Assistant Superintendent, Springfield School District, and Judy Svoboda, Springfield Education 
Association President. 
- Group presentation highlights collaboration and shares success stories occurring within the K-12 


system and the way in which partnership and collaboration can help drive toward and achieve 40-40-
20 


- OEA is thinking of two specific ways that they can have an impact: 
a. Promoting excellence within the practice of teaching and learning. 
b. Promoting leadership within that practice. 


-      Springfield School District is committed to working collaboratively across the board. 
-      Collaboration is defined by shared decision making and the commitment to work together for the        
betterment of their district. 
Discussion:  
 -    Leadership to create this collaborative model is praised. 
 -    Request for a one or two page summary from Lindsay Capps regarding collaborative  
       efforts up to this point. 
 -      


6. Receipt of Information for Discussion: Making Oregon a Great Place to Teach 
Nancy Golden introduces presentation by Todd Jones, West Linn High School, Council Staff,  Sean 
McGeeney, Lebanon Community Schools, Mary McGinnis, Tillamook School District, Jessica Smith, Greater 
Albany Public Schools, and Colleen Works, Corvallis High School  
Making Oregon a Great Place to Teach - Recommendations from the Distinguished Educators Council 
Distinguished Educators Council PowerPoint 
 



http://www.oregon.gov/gov/docs/OEIB/1a1aForumBriefing.pdf

http://www.oregon.gov/gov/docs/OEIB/1aGuidance.pdf

http://www.oregon.gov/gov/docs/OEIB/1aORReads.pdf

http://www.oregon.gov/gov/docs/OEIB/1aProfTeach.pdf

http://www.oregon.gov/gov/docs/OEIB/1aWOW.pdf

http://www.oregon.gov/gov/docs/OEIB/1a1aChalkreport.pdf

http://www.oregon.gov/gov/docs/OEIB/1a1aDEC.pdf
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1. Emphasize classroom experience and effective mentors in teacher preparation. 
2. Provide meaningful, ongoing evaluations of teachers that contribute to improved teaching 


practices and increased student achievement. 
3. Ensure personalized professional learning opportunities tailored to each teacher’s needs and the 


students they teach. 
4. Establish new leadership opportunities and career pathways for the most effective teachers. 
5. Ensure Oregon’s teachers can address the needs of diverse students. 


 
Discussion:  


-     Need to have a culturally competent education staff.  
-     Need to look at different models so that the lines between  
       educator/leader/administrator blur. 
-     What needs to be done to scale up support for teachers the first few years?  
       Mentoring by a strong teacher? Teacher pathway in the seventh year? 
-      How helpful/destructive is the teacher evaluation systems in place? 


 
7. Sub-Committee Updates 


- Best Practices Subcommittee: Four meetings before December 11 meeting. Requested straw man 
proposal around K-12 and community college achievement compact recommendations that will 
include a time line and clarification of the process for those changes. Also, requested direction on 
how the committee will make decisions on the recommendations. What is the responsibility of 
the subcommittee to address the strategic plans around the key investments? Assessments? 
Response: Purpose of the committee was to look at, examine and propose ways the most 
effective practice in the state of Oregon could ultimately be disseminated. How it is placed in the 
places needed most. 


- Governance and Policy: Four meeting before December 11 meeting. Expect to receive a 
recommendation for the general structure and content of a legislative proposal on how to 
organize the state’s boards and commissions for education. Working from principals adopted on 
January 3, 2012.  


 
 


8. Public Testimony 
Kris Alman 
Lynn Hill 
Steve Buel 
Issac R. 
Lynn Lindquist Ready for School  Statewide Leaders Panel for School Facilities 
Ruth Scott 
Lynn Lindquist 
Todd Jones 
Tom Olson 


 
 


9. Adjournment 
Chair designee Nancy Golden adjourned the meeting at 4:55pm  



http://www.oregon.gov/gov/docs/OEIB/RFS.pdf

http://www.oregon.gov/gov/docs/OEIB/Statewideleader.pdf

http://www.oregon.gov/gov/docs/OEIB/todd.pdf
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Summary of Recommendations 


 


Recruitment 


 


 Recommendation #1:  Fund the Minority Recruitment Act and create incentives to 


 recruit high-ability candidates to teach in high-need communities and fields. 


 


Preparation  


 


 Recommendation #2:  Strengthen program approval by encouraging national 


 professional  accreditation and creating common data sources that can inform reviews. 


 


 Recommendation #3:  Strengthen performance assessments for teachers and create 


 such assessments for administrators.  


 


 Recommendation #4:  Strengthen clinical preparation and school-university 


 partnerships by setting standards and funding innovative models.  


 


Mentoring 


 


 Recommendation #5: Support high-quality induction by providing matching funds to 


 districts that offer programs meeting standards for high-quality mentoring  programs. 


  


Professional Development  


 


 Recommendation #6: Create a set of Regional Centers to promote educator 


 effectiveness by offering high-leverage opportunities for professional learning.    


 


 Recommendation #7: Make professional learning standards more meaningful and 


 create a Clearinghouse for guiding and organizing professional learning opportunities.  


 


Evaluation and Career Development  


 


 Recommendation #8: Support the design and implementation of new educator 


 evaluation systems through focused technical assistance and research. 


 


 Recommendation #9: Support the use of National Board Certification to develop 


 teachers, reward excellence, distribute talent, and improve schools. 


 


 Recommendation #10:  Support career pathways that develop expertise and enable 


 leadership by creating a career development framework and sharing knowledge about 


 best practices. 
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Supporting Educator Quality in Oregon 


 


 Around the world, there is growing recognition that expert teachers and leaders are 


perhaps the most important resource for improving student learning, and the highest-achieving 


nations make substantial investments in teacher quality. A McKinsey study of twenty-five of the  


world’s school systems, including ten of the top performers, found that investments in teachers 


and teaching are central to improving student outcomes. They found that the top school systems 


emphasize 1) getting the right people to become teachers; 2) developing them into effective 


instructors and; 3) ensuring that the system is able to deliver the best possible instruction for 


every child.
1
 


 


 Nations that currently lead the world in international rankings of student achievement, 


such as Finland, South Korea, and Singapore, attribute their success to their substantial 


investments in teacher and school leader preparation and development.   In these and other top-


ranked nations, critical initiatives have taken the form of: 


 


 Universal high-quality teacher education, completely at government expense including a 
living stipend. In nations like Finland, this preparation includes at least a year of practice 


teaching in a model school connected to a university. 


 


 Mentoring for all beginners in their first years of teaching from expert teachers, coupled 
with a reduced teaching load and shared planning time. 


 


 Ongoing professional learning, embedded in 15 to 25 hours a week of planning and 


collaboration time at school, plus an additional 2 to 4 weeks of professional learning time 


to attend institutes and seminars, visit other schools and classrooms, conduct action 


research and lesson studies, and participate in school retreats. 


 


 Teacher leadership opportunities for expert teachers to be engaged in leading curriculum 
development, professional development, and mentoring / coaching, and for some to be 


recruited and trained as principals or other school administrators in high-quality 


programs, also at state expense. 


 


 Equitable, competitive salaries (often with additional stipends for hard-to-staff locations) 
that are comparable with other professions, such as engineering.


2
 


 


 By contrast, U.S. investments in teacher quality are paltry – having declined substantially 


since the 1970s – and they are highly unequal. As a result: 


 


 Teacher education is typically uneven in duration and quality: While some educators 


receive excellent preparation, others receive much less, in terms of both quality and 


quantity of coursework and clinical training before they teach or step into leadership 


                                                 
1
 M. Barber & M. Mourshed (2007). How the world’s best-performing school systems come out on top. London: 


McKinsey and Company. 
2
 L. Darling-Hammond (2010).  The flat world and education: How America's commitment to equity will determine 


our future.  New York: Teachers College Press.  
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posts.   This variability is smaller in Oregon than in some other states, but observers note 


that not all programs prepare candidates equally well for the challenges of 21
st
 century 


teaching, including the need to teach a wide range of diverse learners to more demanding 


learning standards.  In Oregon as elsewhere in the U.S., most teachers receive little 


financial support to prepare for an occupation that will pay them a below-market wage, 


and the state invests little in preparation institutions. Hence, the quality of preparation 


depends in part on what candidates can afford to spend and what universities are willing 


and able to invest. Leadership education is even more uneven in quality.  In addition, the 


least prepared teachers and school principals are typically assigned to the highest need 


students and schools.  Not infrequently, teachers in these contexts are placed in teaching 


assignments that do not match their preparation and licensure.  


 


 Mentoring for beginners is spotty.  While Oregon has a small fund (about $5 million), 
recently enacted for mentoring of beginning teachers, it is not adequate to support the 


costs of a trained mentor to coach novices in every school.  (By comparison, two decades 


ago, Oregon was spending $10 million on its mentor teacher program, later lost to budget 


cuts.)  Mentoring is often managed more as an informal buddy system in the first year, 


rather than a systematic in-classroom coaching process that unfold over the first two to 


three years of practice. As a result, relatively few beginning teachers receive the benefits 


of intensive, high quality mentoring in the state.  Novice school leaders rarely receive 


mentoring in Oregon, unlike states that have developed policies to provide it. 


 


 Professional development time and opportunities are sorely underfunded.  Most state 
programs supporting professional learning for teachers and administrators have taken 


deep cuts over the last decade; some have disappeared altogether. Oregon teachers, like 


those nationally, have little time for professional collaboration or learning – usually only 


about 3 to 5 hours per week of individual planning time, much less than that available to 


teachers in other countries for joint planning that allows them to share practices and learn 


from each other. School leaders typically have even fewer opportunities for ongoing 


professional learning.  It is worth noting that there has been progress in some Oregon 


districts that have implemented weekly collaborative planning or Professional Learning 


Communities (PLCs).  The challenge is to make what is now the exception, the norm.  


 


 Leadership pathways are, in most districts, poorly defined and supported. There are 


relatively few opportunities for expert teachers to share practices with their peers or to 


take on leadership roles.  Most teachers are still isolated from each other, teaching in egg-


crate classrooms and performing the same functions after 30 years as they did when they 


first entered.  In Oregon, while districts supported by Chalkboard and other local 


initiatives have made begun to develop new possibilities, a teaching career has not yet 


evolved that regularly supports the spread of expertise or enhanced compensation. 


Pathways to the principalship and other career options for expert teachers with leadership 


potential are not well-established at the state or district level.   


 


 Salaries are inequitable, with those in the most well-heeled districts paid more and 
supported with better working conditions. This leads to a variable teaching force, with the 
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poorest children with the greatest learning needs typically receiving the least well-


prepared teachers.  


 


 While Oregon has some very well-prepared and supported teachers and principals, 


especially in some forward-looking districts, many others are under-prepared and under-


supported for the challenging demands of the jobs they have been asked to do. 


 


 Furthermore, the knowledge teachers need to reach all students in today’s schools has 


increased considerably. Teachers not only need deep and flexible knowledge of the content areas 


they teach, they also need to know how children learn at different stages so they can build a 


productive curriculum that will build on students’ prior knowledge and experiences; how to 


adapt instruction for the needs of new English language learners and students with special needs; 


how to assess learning continuously so they can diagnose students’ needs and respond with 


effective teaching strategies; and how to work collectively with parents and colleagues to build 


strong school programs.
3
    


 


 Within this context, expectations for learning are rising. Like most states in the nation, 


Oregon has adopted the Common Core State Standards (CCSS) and an ambitious new 


assessment system (SMARTER Balanced Assessment Consortium or SBAC). The Common 


Core standards emphasize higher-level skills and abilities not emphasized in the previous 


generation of Oregon standards, including more emphasis on writing, research, and the use of 


evidence, careful reading of complex texts, complex problem-solving, reasoning, data 


management, and communication. The CCSS are also interdisciplinary: stressing the use of 


language and mathematics skills in content disciplines like science, history / social studies, and 


the arts.  In addition, Oregon has already begun work to integrate these standards into career and 


technical education.  These changes in standards and assessment will require major changes in 


curriculum and instruction as well, if students are to be enabled to succeed.  


  


 School principals need the knowledge and skills to facilitate this work by understanding 


and supporting strong instruction, supporting teacher development and ongoing improvement in 


practice.  They must also be able to develop a learning organization with a strong collegial 


professional community focused on the needs of all students, to create strong relationships with 


parents and communities, to address inequities and facilitate high expectations for all personnel, 


and to manage change.   


 


 As more and more expectations are placed on teachers and administrators, there have not 


been noticeable changes in the length or nature of most preparation programs.  Sometimes these 


additional sets of knowledge and skills are addressed through ongoing endorsements or possible 


specializations that can be acquired later in the career.  There are always hopes that professional 


development will materialize to cover the additional areas of expertise that are desired.  


However, the basic initial licensure requirements and the programs that enact them are currently 


constrained, and there is less potential for adding more content to already over-packed MAT 


programs.   It is clear that greater investments in both pre- and in-service development for 


educators will be needed to achieve the goals the state has set for itself.  


                                                 
3
 L. Darling-Hammond & J. Bransford (2005). Preparing teachers for a changing world: What teachers should 


learn and be able to do. San Francisco: Jossey-Bass. 
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 The critical need for investments in teacher and administrator learning has been made 


clear over and over again in efforts at educational change. Those who have worked to improve 


schools have found that every aspect of school reform -- the creation of more challenging 


curriculum, the use of more thoughtful assessments, the invention of new model schools and 


programs -- depends on highly-skilled educators who are well-supported in healthy school 


organizations. In the final analysis, there are no policies that can improve schools if the people in 


them are not armed with the knowledge and skills they need.  It is also true, however, the great 


educators cannot thrive in schools that are not healthy and that support good teaching and 


learning. 


 


 This work is particularly important in the state's highest-need schools.  As Harvard 


researcher Richard Elmore argues, “with little or no investment in capacity, low-performing 


schools get worse relative to high-performing schools…You can’t improve a school’s 


performance or the performance of any teacher or student in it, without increasing the investment 


in teachers’ knowledge, pedagogical skills, and understanding of students. This work can be 


influenced by an external accountability system, but it cannot be done by that system.” 


 


 


How Oregon Can Invest Strategically in Educator Quality 


 


Fortunately, Oregon stands poised to create a systemic approach to building a strong 


teaching and school leadership profession. Such a system will ensure that educators can become 


highly effective and equitably distributed, have strong reasons to stay in the career, and use their 


skills where they are needed most – both in classrooms and communities serving the most 


underserved students and in capacities where they can affect whole school reform.    


 


In 2010, an Oregon Task Force on Education Career Preparation and Development was 


convened to “develop a proposal for a seamless system of professional development that begins 


with career preparation and continues through employment as an education professional.”  


Forward-looking legislators recognized the critical importance of such a system to improve 


student achievement.   The Task Force was able to conceptualize the elements of a coherent 


system and developed a strong set of recommendations for raising standards for teacher 


education and curriculum, connecting universities and PK-12 schools in the cause of stronger 


clinical preparation models; and developing assessment systems that can provide more 


meaningful accountability.  (See figure 1, below.)   These are incorporated in this report, along 


with other analyses and recommendations that have surfaced in the course of this study.   
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Source:  Adapted from H. Rosselli (2010).  


 


What Matters for Teacher Effectiveness 


 


The issues that Oregon has begun to take up can make a major difference in student 


achievement. For example, a large-scale study of high school student achievement in North 


Carolina found that students’ achievement growth was significantly higher if they were taught by 


a teacher who graduated from a competitive college, was fully prepared upon entry (rather than 


entering through the state’s alternative “lateral entry” route), had higher scores on the teacher 


licensing test, was certified in his or her teaching field, had taught for more than two years, or 


was National Board certified.
4
 Moreover, the researchers found that the combined influence on 


achievement growth of having a teacher with most of these qualifications as compared to one 


with few of them was larger than the effects of race and parent education combined -- a very 


substantial contribution to student learning. However, in North Carolina, as in most states, 


minority and low-income students typically are assigned much less experienced and well-


qualified teachers than students in predominantly white and more affluent schools.  


 


 Similarly, a large-scale study in New York City found that students’ achievement growth 


in elementary and middle school mathematics was most enhanced by having a fully certified 


teacher who had graduated from a university-based pre-service teacher education program, who 


                                                 
4
 Clotfelter, C.T., Ladd, H.F., & Vigdor, J.L. (2007). How and why do teacher credentials matter for student 


achievement? (NBER Working Paper 12828). Cambridge, MA: National Bureau of Economic Research. 


Oregon Coalition 
for Quality 
Teaching and 
Learning 


 


Investments in 
university-school 
partnership 


models 


& Participation in 


NCATE alliance 
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had a strong academic background, and who had more than two years of experience.
5
 Students’ 


achievement was hurt most by having an inexperienced teacher on a temporary license—again, a 


teaching profile most common in high-minority, low-income schools.   


 


 When New York City raised salaries significantly in response to a court order that 


equalized district funding, greatly reduced emergency hiring, and took steps to improve teacher 


retention in high-need schools, the profile of teachers in high-poverty schools shifted 


substantially, with increases in the proportions of certified, experienced, and better prepared 


teachers. Analyses showed that, in combination, improvements in these qualifications reduced 


the gap in achievement between the schools serving the poorest and most affluent student bodies 


by 25 percent. These findings suggest that changing the mix of teachers available to students can 


influence achievement, and policies which tackle the twin problems of inadequate and unequally 


distributed teacher quality can help reduce the achievement gap.
6
   


 


 These studies also suggest that state policies should seek to recruit candidates with 


strong academic ability, prepare them well before they enter the classroom, ensure that 


they are placed within their field of certification, and support them so that they stay long 


enough to gain the experience that further enhances their effectiveness. Beyond those early 


years, helping teachers acquire the skills that are assessed through National Board 


certification would also enhance the effectiveness of the teaching force. And making these 


kinds of teachers available to all children would greatly equalize educational opportunity.  


The recommendations in this report address all of these issues.  


 


Recruitment 


 


 There are few recruitment incentives for teachers in Oregon to meet the needs for 


teachers in shortage fields and locations or to continue to expand diversity in the educator 


workforce, as the student population becomes more diverse.  Some universities have created 


innovative recruitment models on a small scale; however, there is a need for a much more 


systemic approach supported by the state. 


 


Recommendation #1:  Fund the Minority Recruitment Act and create incentives to recruit 


a diverse pool of high-ability candidates to teach in high-need communities and fields. 


 


 Oregon has changed substantially in its population and its needs over the last two 


decades.  A growing population of economically disadvantaged students and students of color in 


the state is at the heart of a large and persistent achievement gap.  Today, minority students in 


Oregon’s K12 system make up 33.7% of the total population; however, only 6.53% of the 


teachers are members of racial/ethnic minority groups.  Teacher education programs in the 


Oregon University System have modestly increased the numbers of minority graduates but at a 


rate far less is needed.   


                                                 
5
 Boyd, D., Grossman, P., Lankford, H., Loeb, S., & Wyckoff, J. (2008, September). Teacher Preparation and 


Student Achievement (NBER Working Paper No. W14314). Cambridge, MA: National Bureau of Economic 


Research. Retrieved August 7, 2012, from http://www.nber.org/papers/w14314.pdf?new_window=1 
6
 Boyd, D., Grossman,P., Lankford, H., Loeb, S., and Wyckoff, J. (2006). How Changes in Entry Requirements 


Alter the Teacher Workforce and Affect Student Achievement. Education Finance and Policy 1, 2 176-216. 



http://www.nber.org/papers/w14314.pdf?new_window=1
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 In 1991 the Oregon Legislature passed the Minority Recruitment Act and established the 


goal of creating a professional educator workforce in the PK12 schools that is approximately as 


diverse as the student population. The Act directs the Education and Workforce Policy Advisor 


to report biennially to the Legislative Assembly.  The Act was never funded and reports have not 


always been completed.  The last report was submitted in 2011.  That report reveals a very large 


gap between the goal of the Minority Recruitment Act and reality.  “Between 2001 and 2011, the 


discrepancy between Oregon’s minority students and minority teachers has grown from 15.2% to 


27.26%.”  (Minority Teacher Act Report, 2011, p. 31)   


 


 The funding intended by that Act is needed to support “teacher cadet” programs to launch 


early recruitment efforts in secondary schools and to support efforts at universities to recruit and 


prepare a diverse population of teachers and school administrators.   High schools offer an 


important opportunity for recruitment in the light of Oregon's career-related learning experience 


diploma requirement.  Teaching Cadet models and even High School Academies for Teaching 


can offer opportunities to study psychology, learning, and child development as well as to learn 


peer tutoring skills, become teaching assistants and tutors within and beyond the school day, and 


engage in internships and community service in educational settings.  


 


 Recruitment efforts should  include candidates of color, those with diverse language 


backgrounds, and those from economically disadvantaged backgrounds who will be able to 


provide role models for students and informational resources to their colleagues to help build 


culturally responsive strategies. There are good models in Oregon such as Portland State 


University’s Bilingual Teacher Pathway Program and Portland Teacher Program, but such efforts 


need to be expanded to produce more graduates for the entire state.  Funds are also needed to 


ensure that these educators-in-training receive the support they need to be successful and to 


remain in the profession. 


 


 In addition, it is important to be able to offer subsidies and expand programs for 


recruitment and training of a diverse pool of high-ability educators for high-need fields and 


high-need locations.  Although there are currently not overall shortages of teachers in the state,  


Oregon must address spot shortages of well-qualified teachers in specialized fields (math, 


physical science, special education, bilingual education / ESL instruction) and high-need schools 


in both urban and rural areas.  


 


 Whereas high-achieving countries underwrite all of the costs of high-quality teacher and 


principal preparation and often offer additional wages those who go to high-need areas, in 


Oregon, as in other states, there are few supports for educator education or distribution.   


 


 The most successful state strategy for addressing these needs has been the North Carolina 


Teaching Fellows Program, which underwrite preparation for high- ability candidates who 


prepare and commit to teaching in high-need schools and locations for at least 4 years. Research 


found that the program recruited a disproportionate number of male, minority, and math and 


science teachers and kept them in teaching at rates of over 75% after 4 years or more.
7
  North 


                                                 
7
 For research on the North Carolina Teaching Fellows, see G.T. Henry, K.C. Bastian, A.A. Smith (2012).  


Scholarships to recruit the "best and brightest" into teaching:  Who is recruited, where do they teach, how effective 


are they, and how long do they stay? Educational Researcher, 41 (3): 83-92. 
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Carolina has also created a Principal Fellows Program that underwrites training for principals 


that allows them to complete a full-year clinical internship as well  as a masters degree in 


approved programs.  Clinical internships support success in the principalship, and this kind of 


training model is much needed in Oregon.  


 


 To ensure a steady stream of talent into high-need subjects and schools, Oregon should  


underwrite the training costs of high-ability candidates who will become well-prepared to teach 


or lead in high-need fields and locations for a minimum of four years -- the point at which 


individuals typically have become skilled and commit to the profession, as repayment for the 


state investment in their preparation.   


 


 Oregon could also create new pathways into teaching that align the resources of 


community colleges and state universities with supports for candidates willing to commit to 


working in high-need schools.  The state can promote stability, diversity, and competence in the 


educator workforce through direct, focused outreach and expansion of the role of community 


colleges, articulated with state university programs, as a pipeline for teacher preparation.   "Grow 


your Own" programs are an important part of a recruitment strategy that will develop educators 


who are grounded in their communities and committed to long-term careers in schools.
8
   


 


Teacher Preparation  


 


 Oregon has 20 institutions that prepare new teachers and administrators. Each of the 


university programs must be approved by the Oregon Teacher Standards and Practices 


Commission (TSPC), undergoing a program review every seven years. Eight of the institutions 


are also accredited by the National Council for Accreditation of Teacher Education (NCATE). 


The NCATE and TSPC accreditation processes both involve self-study reports in which 


institutions provide data on their candidates’ performance linked to standards, followed by a visit 


by a team of educators that includes reviews of records, performance data, employer satisfaction 


survey results, and syllabi, as well as interviews with candidates, alumni, school partners, 


university officials, and faculty. The team’s report includes a final recommendation that is then 


acted upon by the respective accrediting agency.
9
   


 


 While these processes provide a useful vehicle for focusing program efforts and 


evaluating quality, stakeholders believe that there is still a substantial range on quality across 


Oregon programs and room for improvement in helping programs meet the new challenges 


teachers and leaders face.  There are three major ways to leveraging program quality:   


 


 through stronger accreditation practices  


 through licensing policies that create incentives for attention to key knowledge and skills 


 through investments in strategies that improve the quality of preparation. 


 


 Oregon has done important groundwork to support productive efforts in all three of these 


areas.  The first step was recent adoption by TSPC of program accreditation standards for all 


                                                 
8
 E.A. Skinner, M.T. Garreton, B.D. Schultz (2011).  Grow Your Own Teachers: Grassroots Change for Teacher 


Education. Teaching for Social Justice.  NY: Teachers College Press.  
9
 HB 3619 Task Force Report 
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Oregon educator preparation programs that very closely mirror the expectations of national 


accreditation agencies. Another aspect of Oregon's strong foundation was the recent decision to 


adopt the new INTASC standards to guide licensing and accreditation, as well as ongoing 


teacher evaluation on the job.  These standards focus on what teachers should know and be able 


to do, rather than on course credits or seat time.  This creates the opportunity to make teacher 


education more performance-based.   


 


Recommendation #2:  Strengthen program approval by encouraging national professional  


accreditation and by creating common data sources that can inform reviews of all 


programs. 


 
 All professions other than teaching require preparation programs to be nationally 


accredited, and use the accrediting process to leverage quality.  In teaching, national professional 


accreditation is voluntary in most states, and state approval is relatively infrequent (it has been 


every seven years in Oregon), historically based on data volunteered by the programs 


themselves.   The National Council for the Accreditation of Teacher Education -- soon to become 


the Council for Accreditation of Education Professionals (CAEP)  -- has incorporated both 


INTASC's and the  National Board’s challenging teaching standards, and it now requires 


evidence of teacher performance and outcomes in promoting student learning as part of the 


accreditation process.  


 


 In a move to increase the rigor of program evaluation,  Oregon has recently adopted new 


standards that mirror the CAEP standards and a process that will require the same level of 


assessment.  TSPC strengthened its partnership agreement with that accrediting body and has 


taken a lead in partnering with NCATE and several other states to improve clinical experiences 


for teacher candidates.  However, national professional accreditation is still voluntary in Oregon. 


Some states have required professional accreditation of all programs as a means to stimulate 


improvement focused on outcomes.  Others have encouraged it by paying programs' fees to 


participate in the national accreditation process.  


 


 A second way to strengthen the accreditation process is to develop the capacity for 


common data elements that can be collected across the state for all institutions, such as a 


statewide graduates' survey that reports on the kinds of preparation candidates have received and 


their perceptions of their preparedness, as well as the perceptions of employers about the skills 


and readiness of the new teachers they hire.  TSPC has piloted such surveys and could create this 


capacity with a modest investment of funds.  One efficient way to handle a survey of graduates is 


as a component of the process of applying for a license, with an on-line capacity to quickly and 


efficiently upload and report basic analyses.  It is also desirable to ask graduates to evaluate their 


preparation after they have been teaching for some time.  Some states are planning to do this 


when candidates apply for their continuing license, after the probationary period.  This can also 


be done (although at somewhat greater cost) by mounting a separate survey when graduates are a 


year or two into practice.   


 


 Employer surveys can also be conducted on-line and, if they are kept brief, become a 


routine part of reporting expectations.  This set of surveys of graduates and employers would 


provide both valuable data to institutions to support their continuous improvement efforts, in a 
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much more efficient manner than the current efforts of each institution to mount such studies 


individually.  In addition, it would provide much more complete and comparable information to 


TSPC and NCATE/ CAEP for use in the program approval / accreditation process to flag 


strengths and areas for improvement.  Such data could be disaggregated by institution and 


compared to state averages for candidates prepared in Oregon and those prepared in other states. 


 


 A third means to strengthen programs and to inform the accreditation process is to 


include common performance assessments of what candidates demonstrate they know and can do 


in the classroom, as discussed below.  
 


Recommendation #3:  Strengthen performance assessments for teachers and create such 


assessments for administrators.  


 


 Oregon was the pioneering leader of one of the nation's first performance assessments for 


teachers:  the Oregon Teacher Work Sampling (TWS) System, which asks pre-service teachers to 


describe their work around a unit of instruction and to collect evidence of student learning.  This 


system has served the state well in helping to provide teacher educators with useful information 


about teacher performance.  The TWS focuses new teachers on how they influence student 


learning, which improves their ability to plan for and assess learning and, hopefully, to adapt 


their instruction accordingly.  There is evidence from recent research that Oregon student 


teachers make a positive impact on PK-12 student learning, which improves over the months 


they are in the classroom.
10


 


 


 However, the TWS could be improved to offer more robust evaluation and common data 


to inform licensing and accreditation.  Improvements could take advantage of advances that have 


occurred in the country in recent years with new assessments (the PACT in California, the BEST 


portfolio in Connecticut, and the edTPA nationally). These portfolios include more information 


about teaching, through the use of videotapes of classroom instruction that are tied to curriculum 


plans and reflections, evidence of student learning (work samples and full class data for key 


assignments and curriculum goals), and evidence about developing academic language as part of 


the literacy development that affect all subject areas.   


 


 While many programs do require some of these components, a recent survey of Oregon 


institutions regarding the Teacher Work Sampling systems revealed that fewer than half require 


or suggest a videotaped component and not all evaluate whether candidates can use assessment 


results or attend to literacy, two of the seven aspects of teaching to be evaluated. While nearly all 


programs (97%) train scorers, and two-thirds of programs choose exemplars to use to benchmark 


scoring, fewer than one-third have assessments scored by a second rater, and only 7% have any 


external raters participate in scoring.
11


   


 


Preparation and licensing could be strengthened if they were guided by a teacher 


performance assessment which comprehensively measures teaching skills in a fashion that can be 


comparably scored across programs and institutions.  Oregon could accomplish this by revising 


the TWS to offer a more comprehensive assessment accompanied by a system of reliable 
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scoring, or by participating in a nationally available teacher performance assessment.   


Fortunately, efforts are already underway to revise the TWS.  Modest investments in assessment 


refinement, validation, scoring calibration, and integration into program approval and licensing 


could greatly improve teacher effectiveness through a tool that leverages ongoing system 


improvements.  


 


A similar approach is used in some other states for licensing principals. For example, 


Connecticut  requires prospective principals to observe a videotape of a teacher teaching, 


conduct a valid evaluation of practice and recommend useful next steps and professional 


development strategies, as well as to propose a school improvement plan for a local school based 


on evidence about the school and its needs and progress. These assessments are also used for 


program accreditation and have been found to be strong levers for improving principal 


preparation and mentoring, as well as determining readiness to assume leadership roles.
12


    


 


Oregon might also consider a performance assessment for principal licensing based on 


standards for school leaders and their related indicators. These standards should also become the 


basis for designing and accrediting principal preparation programs. A thoughtful performance 


assessment could leverage greater confidence in candidates and stronger guidance for 


preparation programs.  


 


Recommendation #4:  Strengthen clinical preparation and school-university partnerships 


by funding the component of HB 3474, signed in 2011, which authorizes a fund to support 


university-district partnerships to create more intensive school-based clinical experiences for pre-


service teachers, and by increasing the credit hour reimbursement rate for teacher education 


programs in the state university system so that it is comparable to that of other schools that train 


individuals for clinical professions.   


Studies of effective teacher and principal preparation programs point repeatedly to the 


powerful learning that occurs when candidates learn to teach or lead in well-designed and 


carefully-selected clinical settings under the direct guidance of expert practitioners while taking 


coursework that is practice-focused and tightly aligned.
13


 To assure that these experiences 


become the norm, rather than the exception, the TSPC could enact standards for clinical 


experiences that define the activities and the quality expected of those experiences, including the 


training and capacity of cooperating teachers or leaders, their availability for coaching, and the 


duration of the experience, as well as the kinds of tasks candidates should undertake.   


 


A recent report from Oregon's Distinguished Educators Council recommended  


 Requiring a full-year residency (minimum 30 weeks of clinical experience over a 
school year) in all teacher preparation programs; and 
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 Providing for high-quality “cooperating” teachers in all teacher preparation 
programs by ensuring  appropriate training for this role, stipends and reduced 


teaching responsibilities.
14


 


In addition, it is important to build the capacity for high-quality clinical work. One 


vehicle for these experiences is the professional development school, where candidates take 


coursework focused on teaching challenging content to diverse learners while engaged in 


practice teaching with expert teachers. Like teaching hospitals in medicine, school-university 


partnerships like these are designed to model and develop state-of-the-art practice, to serve as 


sites for research by school and university-based faculty, and to ensure that strong practical 


learning occurs.  These schools also engage in intensive professional learning for veteran 


teachers and may become hubs of professional development for their districts.  Highly-developed 


models have been found to increase teacher effectiveness and raise student achievement.
15


  


Several Oregon universities have developed networks of such schools -- and in fact have 


developed professional development districts -- to promote learning by candidates, schools, and 


universities together.   
 


 These kinds of partnerships create new ways for colleges and school systems to work 


together around instructional reform, creating greater common ground and leveraging 


improvements in both settings.  In many communities, a growing number of new teachers are 


prepared in partnership schools associated with local universities, thus providing direct pathways 


from training to hiring and creating a cadre of new teachers who are prepared to undertake 


immediately the kinds of teaching the district is seeking to encourage. 


 


 The Educator Preparation Fund created in HB 3474 was designed to provide resources to 


Oregon universities to improve their work with K12 schools, recruit more minority candidates, 


and address national accreditation standards.  It would enable school/university partners to 


explore ways to align their work to mutual benefit, create a seamless system of professional 


preparation and professional development, and leverage existing resources to improve both 


educator preparation and ongoing professional development.   


 


 In addition to funding HB 3474, the Oregon Board of Higher Education has approved a 


proposal for the 2013 Legislature to improve teacher preparation among its six teacher 


preparation programs.  This proposal addresses several issues mentioned above including 


recruitment and preparation of minorities, improvement of clinical experiences, and 


improvement in data collection and analysis.  Similar to the HB 3474 Educator Preparation 


Program, this OUS proposal for Innovative Practices in Educator Preparation seeks to:  


 


...create a seamless system of professional preparation and development in partnership 


with PK-12 educators – teachers, administrators, counselors and other professionals 


working in PK-12 schools to include: developing visible, high-impact, high-quality 


models for educator internships that prepare candidates to effectively work with diverse 


learners; improving the exchange of data to improve educator preparation, hiring, 
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induction, and evaluation; and increasing the involvement of OUS universities in 


supporting educators throughout their careers. 


 


 Finally, the ways in which Oregon funds teacher preparation deserve further 


consideration.  In addition to the fact that funding for Oregon’s public higher education system is 


inadequate, as it is in many other states today, the formula funding for teacher education does not 


acknowledge teaching as the clinical profession it is and must increasingly become. Clinical 


preparation in professions requires investment in the creation of sites for practice (like teaching 


hospitals in medicine) and the support of cooperating teachers and university supervisors while 


candidates learn to practice under expert supervision.  This has been acknowledged in the 


funding of medical education and other professional schools, but not yet in the funding of 


education schools.   


 


 For example, the Resource Allocation Model (RAM) of the Oregon University System 


places Education is at the lowest level of state funding while Architecture; Visual and 


Performing Arts; English Language and Literature; Communications; Foreign Languages and 


Literature; Interdisciplinary Studies; Parks, Recreation, Leisure and Fitness; Home Economics, 


and Health Professions are at the next highest level.  More highly supported areas include 


Agricultural Business, Agricultural Sciences; Biological and Physical Sciences; Mathematics; 


Computer  and Information Science; Engineering; Engineering-related Technologies; Science 


Technologies, Pharmacy; Veterinary Medicine; and Law.   


 


 In terms of the demands of organizing and providing strong clinical experiences, teacher 


education should be considered at least as equivalent to the Health Professions, such as nursing, 


and should incur reimbursement at a level that supports that work, while being held to standards 


that ensure the work is well-conducted. 


 


Mentoring 


 


A strong preparation system is just the beginning of career-long growth and development. 


New teachers and leaders can either become highly competent in their first years on the job - or 


they may develop counterproductive approaches or leave the profession entirely - depending on 


the kind and quality of help they encounter when they enter. The early years of practice are a 


linchpin time that can make all the difference in both keeping and developing expert educators.  


Attitudes and beliefs developed during induction are carried for a career. Induction serves a key 


role in developing new members of the profession into the work habits, expectations, and 


commitments that are expected by parents, students, and the public, as well as colleagues and 


supervisors.
16


    


 


Nationwide it is estimated that about 30% of beginning teachers leave the profession 


within the first five years, and this proportion reaches 50% or more in some urban and rural 
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districts.
17


  This is wasteful, both because of the lost investments in individuals who have 


prepared to teach and because research shows that teacher effectiveness improves dramatically 


over the first three years of a teacher’s career.
18


 At the school level, teacher turnover results in 


significant loss of student achievement, because of the instability it creates, as well as the 


revolving door of beginning teachers.
19


  In addition, the costs of replacing a teacher who leaves 


in the early part of the career range from $15,000 to $20,000, at a national cost of more than $7 


billion annually, an unfortunate way to spend scarce resources that should be used to improve 


teachers' effectiveness.
20


  An Oregon-based study on the loss of early career teachers estimated 


that attrition costs the state at least $40 million per year.
21


   For all of these reasons, retaining 


well-prepared teachers makes economic sense.   


 


Studies have long shown that teachers who receive high-quality induction programs stay 


in the profession at significantly higher rates, accelerate new teachers' professional growth, and 


improve student learning. In a review of 15 empirical studies regarding the impact of induction 


programs, Ingersoll and Strong (2011) describe having a mentor teacher, common planning time 


with teachers in the same subject, and regularly scheduled collaboration with other teachers as 


some of the most important features of successful induction.
22


  


 


Recommendation #5: Support high-quality induction models by providing matching funds to 


districts that offer programs which meet the standards for high-quality mentoring programs.  In 


addition, to build local capacity, support state-sponsored training for expert mentors who work 


with new teachers and new principals.  


 


Oregon's current teacher mentoring program is a small step in the right direction.  It 


establishes the expectation that teachers should receive mentoring and provides modest funds 


toward that end.  While many local programs offer general orientation and link teachers to a 


buddy who can offer advice, they do not necessarily offer the most important support beginning 


teachers need: in-classroom coaching by highly skilled and trained mentors over at least the first 


two years of practice. 


 


It is critical, as well, to create strong induction for school administrators.   A growing 


number of states are ensuring that new principals receive quality coaching and mentoring from  


experienced administrators.  This will support the development of the principal workforce to 


meet the heightened expectations of Oregon's school leaders.   
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Effective professional acculturation of teachers and leaders requires thoughtful 


investments in induction focused on rigorous standards for programs, clear criteria for 


competency, opportunities for personalized learning, and state capacity to support effective 


systems.   To create successful induction programs in every district, Oregon will need to develop 


an infrastructure that can support: 


 


• Regular mentoring within the educator’s context by a carefully selected and trained 


mentor to accelerate the development of beginning teachers and leaders;  


• Personalized learning that is integrated with school and district goals; 


• Competency indicators that guide the mentoring process;  


• Seamless integration with pre-service preparation and an on-going career 


continuum that provides multiple options for growth and sharing of expertise. 


 


 To accomplish this, Oregon will need an effective infrastructure at the state, regional and 


local levels to help districts design high-quality programs, train mentors, and learn about best 


practices. This will require orchestrating the efforts of the State Education Department, the 


Teacher Professional Standards and Practices Commission (to create standards for mentoring 


programs), universities (to connect pre-service with induction and to help train mentors), and 


local  districts.  As described below, a regional infrastructure can help extend state capacity for 


this work. The state will also need to ensure adequate resources, including dedicated time for 


participants and mentors to engage in coaching and other professional learning.   


 


 In the context of local flexibility, this could be done by enforcing standards for quality 


induction programs through the funding and accreditation systems.   That is: in order to receive 


state matching funds and to have their induction programs accredited, districts would need to 


develop programs that meet quality standards and ensure the kinds of mentoring and support that 


are known to enable more effective learning and practice.  


 


Professional Development 


 


 Currently, professional development in Oregon is primarily local in design, funding, and 


implementation, except for a few districts that are able to get access to learning opportunities 


through public - private initiatives, like those sponsored by Chalkboard, the Oregon Leadership 


Network, and other opportunities sponsored by nonprofits, or the modest opportunities provided 


by the Department of Education.  For those in remote parts of the state, the challenges are 


equally great but the opportunities are much more sparse.    As demands increase, it is critical 


that learning opportunities for educators keep pace.  


  


Recommendation #6: Create a set of Regional Centers to promote educator effectiveness by 


offering high-leverage opportunities for professional learning.    
 


 In order to support its goals for student achievement, Oregon needs to build an 


infrastructure for professional learning that can reach to all corners of the state and connect 


universities, schools, and districts with sources of expertise, research, and demonstrations of best 


practice.  A concept for Regional Centers has emerged that holds tremendous potential for 


beginning to build this infrastructure.  If Oregon could create 4-6 such centers, it could begin to 
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leverage greater access to learning for teachers in pre-k through 12, leaders and instructional 


support personnel, and higher education faculty (in teacher and leader education, for example).  


These Centers could engage in capacity-building and support linkages across all sectors of the 


education enterprise (districts, schools of education, Community-Based Early Learning Hubs), 


supporting many of the policies and strategies outlined in this paper.  They could offer both face-


to-face and technology-based professional development and curriculum resources for teachers, 


leaders, mentors, and higher education faculty; disseminate research on what works; provide 


technical assistance; and facilitate collaborations among schools of education, educators in pre-k 


through 12 settings, and ESDs.  


 


 Regional centers could assist with many needs, for example: 


 


 Launching a statewide research and dissemination network that studies emerging 
practices and models, disseminates evidence-based practices and helps 


schools/districts take practices to scale through both virtual and face-to-face 


engagement 


 


 Supporting programs (with technical assistance, networking, and access to 


research on productive models) that recruit potential educators as early as middle 


school level; mentor them when they reach the classroom; and help launch new 
career pathways and leadership opportunities, such as those supported by CLASS, 


Oregon Center for Career Development in Childhood Care and Education, and 


school district collaboration grants.  


 


 Partnering with colleges and universities to develop and study innovative 


partnerships that significantly strengthen clinical experiences for PK-12 


candidates and result in well-prepared new educators. 


 


 Developing an Oregon PK-20 Professional Development Network that  
o Trains and supports mentors and provides mentorship and support for new 


teachers and leaders, through Oregon's Mentoring Program; 


o Supports educators in developing and implementing meaningful, rigorous 


curriculum, high impact practices, and assessments that promote college and 


career readiness;  


o Coordinates and provides statewide access to professional development 


opportunities for educators and instructional support personnel responsive to 


the learning needs of P-20 students.  


o Assists K-12 districts in implementing and sustaining systems for ongoing, 


meaningful performance evaluation that lead to continuous improvement for 


educators. 


 


 In particular, the Regional Centers should be a central part of an orchestrated strategy 


to ensure learning opportunities around Common Core State Standards and other new 


learning standards.  This strategy could draw on an approach like the Subject Matter Projects 


(e.g. the National Writing Project) which develop networks of teachers sharing and learning 


practices within content areas.  The ODE and the new Regional Centers should orchestrate the 
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resources of professional teachers associations (OCTM, OCTE, etc.), universities, and others to 


develop subject-specific learning resources and professional development opportunities for the 


new standards, train specialists and coaches for districts, and orchestrate on-line and face-to-face 


learning opportunities for teachers and administrators to support implementation.  


Recommendation #7: Make professional learning standards more meaningful and create a 


clearinghouse for guiding and organizing professional learning opportunities.  


 


 Today, it is critical for each state to build a professional learning system that is grounded 


in our growing knowledge of effective professional learning:  sustained, content-embedded, 


collegial, and connected to practice; focused on student learning, and aligned with school 


improvement efforts. Studies show that one-shot workshops are ineffective at changing teaching 


and leadership practices, while effective professional learning can dramatically improve student 


achievement.
23


 


 


 In addition, research on states where professional learning is highly developed shows that 


they tend to have a number of features in common, including: 


 


 professional development standards and a state-level organization or professional board 
that oversees professional teaching standards and professional development 


 well-developed induction and mentoring programs for beginning teachers,  


 supports and incentives for professional learning, including professional development 


plans for teachers, schools, and districts that are funded and monitored, 


 state policies and systems that review the quality of professional learning opportunities, 


 orchestration of state efforts with professional associations and intermediary 
organizations that help extend the reach of state agencies, offer learning supports of 


many kinds, and provide a voice for local stakeholders and outside experts.
24


 


 Oregon took several steps toward a state system when its State Board of Education 


endorsed the national standards for professional learning developed by Learning Forward and 


when SB 443 established a Professional Development Commission.  Although the Commission 


is not currently functioning due to budget cuts, it could provide a basis for future work since it is 


still authorized and has a mandate to do this work.   To create a more coherent and functional 


professional learning system, Oregon could:  


 


 Articulate  professional learning expectations for educators linked to credential renewal 


and orchestrated through Individual Learning Plans.  In addition to traditional learning 


opportunities, like courses and professional development institutes, learning should 


include job-embedded opportunities like participating in National Board Certification; 
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serving as a mentor; scoring student, teacher, or administrator performance assessments; 


and engaging in professional learning community activities. 


 


 Establish an aligned infrastructure by: 
 


 1) Organizing professional development funding and evaluation around 


 standards and criteria  that define what effective professional learning is (i.e.  


 those already endorsed by Oregon's State Board of  Education),  


 


 2) Creating a Master Plan for Professional Learning to guide master plans at the 


 county, district, and school levels,  


 


 3) Coordinating and developing high-quality growth opportunities, including 


 those that leverage technology for professional learning, and  


 


 4) Creating a portal / clearinghouse through ODE and TSPC to share information 


 about the availability and quality of professional development for pre-k through 


 12 educators.  This could be accompanied by consumer ratings and commentary 


 about professional learning opportunities to share information and drive up 


 quality.   


 


 Create an evaluation framework for state, county, and local boards to assess their 
policies and offerings in light of the Professional Learning Standards, and a voluntary 


review process that examines the quality of professional learning systems, identifies and 


disseminates promising practices, and provides support for improvement.  


 


 Provide consistent, high-leverage resources for professional learning by creating 


incentives for schools to establish time for collaborative planning and learning within 


the teaching day and dedicating a consistent share of the state education budget to 


professional learning investments, like the 2% that Missouri commits each year. 


 


 In many high-achieving nations, there is a system-wide commitment to job-embedded 


learning and collaboration time for every educator.  In Oregon, it is time to make this issue 


visible and to work toward a set of solutions that provide this opportunity for educators in every 


district.  Should there be disparities in opportunities for meaningful growth and supports from 


Bend to Beaverton to Burns? Should effectiveness supports like embedded time be determined 


by geography…or rather by a sustained statewide commitment?  


 


 One key aspect of creating job-embedded time for collaboration and professional learning 


is to set a goal for professional learning time that begins to approach the time allotted in high-


achieving nations:  for example, 10 hours per week and 10 days of professional learning time per 


year.  Another support could take the form of state technical assistance, which offers research 


about models of successful school redesign and also provides opportunities for school 


networking.  Finally, when resources become available, incentives could be offered in the form 


of challenge grants for restructuring time or matching grants for the professional learning time 


made available.  
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Recommendation #8: Support the Design and Implementation of new Educator Evaluation 


Systems through focused technical assistance and research.   


 


 Oregon has taken a leap forward in guiding teacher and administrator evaluation in SB 


290 and the additional guidance developed by ODE in response to federal ESEA Flexibility 


waiver.  Districts' new educator evaluation and support systems must be based on: 


 


 Standards of professional practice adopted by the state for teachers and administrators; 


 Differentiated performance levels defined by research-based rubrics aligned to the 


standards;  


 Multiple measures of performance in the areas of professional practice, professional 
responsibilities, and student learning and growth, evaluated with multiple sources of data; 


 An evaluation and professional growth cycle that includes reflection, goal setting, 
observations, formative assessment, and summative evaluation; and  


 Aligned professional learning designed to meet educators' needs for professional 
growth and improve practice and impact on student learning.    


 


 Within these broad parameters, which will bring more commonality of practice across the 


state, there is still room for substantial variability, creativity, and innovation across districts.  


There is also the probability that these substantially new practices will lead to many design 


questions, implementation challenges, and possibilities for both advancement and wrong turns.  


 


 If Oregon's districts are to successfully integrate new standards-based approaches to 


evaluating practice with carefully-developed evidence of student learning and professional 


contributions, they will need substantial assistance.   It will be critically important for the state to 


learn what its most successful districts are already doing where they have built systems that meet 


these expectations and to share that knowledge more widely, as well as to offer statewide 


training opportunities -- led by successful district leadership teams (including administrators and 


teacher leaders) as well as other experts -- on the many challenging aspects of the new systems:  


 


 understanding INTASC standards,  


 selecting or building research-based rubrics,  


 recommended strategies for observation and feedback,  


 strategies for training evaluators and for achieving inter-rater reliability,  


 lessons about how to assemble and evaluate valid, authentic, and useful evidence of 
student learning, and 


 lessons about how to develop professional learning aligned to evaluation, among others.  
 


 The state should be prepared to support, in collaboration with its universities and other 


knowledgeable partners, the training of evaluators.  This work can be facilitated by regional 


centers that address the geographic isolation of rural districts, as well as some on-line training.  


 


 In addition, as other states have learned from sometimes bitter experience, it will be 


critical for the state to learn quickly what is working and what is not, and to make formative 


adjustments along the way.  This will require a plan for ongoing research, analysis, redirection, 


and refinement focused on both how various approaches do - or do not - support accurate 
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judgments; improvement in practice and collaboration among educators;  incentives to retain 


strong educators; means to identify, assist, and where necessary, remove educators who cannot 


meet the standards; and incentives for working with high-need students.    


 


 Research should identify fixes that are needed in the design and implementation of 


systems, as well as supports from the state that will improve results.  At the end of the day, it will 


be important to ensure that new evaluations contribute to better teaching and learning, rather than 


to just adding logistical difficulties and educational tensions to already overburdened schools.    


 


Recommendation #9: Support the use of National Board Certification to develop teachers, 


reward excellence, distribute talent, and improve schools.  Appropriate $2 million to support 


teachers pursuing Certification and authorize the fund outlined by HB 3474 that can receive 


private donations at the Teachers Standards and Practices Commission to subsidize teacher 


candidates to obtain National Board Certification and receive recognition for having achieved it.  


 


 Like Board Certification in medicine, National Board Certification raises the bar for 


knowledge and skill in teaching.  Research indicates that teachers who have earned  National 


Board Certification are more effective in promoting student learning than those who have not.
25


 


Candidates earning NBC must prepare a professional portfolio that includes a videotaped 


exemplar of the candidate’s teaching and explanation of his or her instructional choices, as well 


as multiple samples of student work, a description of the way in which the work was analyzed, 


actions taken to support struggling students, and a review of students’ subsequent progress. Both 


the intensive process of undergoing the certification, and the rigorous review provided by the 


independent standards board, are powerful factors ensuring that NBC teachers possess the 


content and pedagogical knowledge to effectively teach diverse students.    


 


 Furthermore, teachers learn as they complete the Board certification process.  Teachers 


frequently say that pursuing certification was one of the most powerful professional development 


experiences they have ever had.  Thus investing in the fees that support this process is an 


investment in growing more effective teachers and spreading more rigorous standards throughout 


the profession.  Furthermore, many states recognize Board Certified teachers with a stipend that 


pays them more, often spread out over several years of teaching, to encourage such teachers to 


stay in the profession.   


 


 Nationally, NBC teachers are inequitably distributed across schools, with poor, minority, 


and lower performing students far less likely to be taught by a NBC teacher than their more 
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quality? (National Science Foundation No. REC-0107014). Alexandria, VA: The CNA Corporation; Goldhaber, D., 
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affluent, higher-performing peers.
26


  One creative approach to equalizing access to quality 


teaching was successful in California, through state incentives to encourage Board Certified 


teachers to locate in high-need schools.  In 1998, California enacted a policy to pay any teacher 


who earned NBC a one-time bonus of $10,000 and, in July 2000, to award NBCTs who teach in 


low-performing schools a bonus of $20,000 over a period of four years.  A national study found 


that this enabled many more low-income communities to engage Board certified teachers and 


more high-need students to have access to them.
27


    


 


 Board certification has also proved useful as a school turnaround strategy.  A number of 


schools across the country have realized exceptional achievement gains by supporting 


participation of all faculty in the NBC program—and the National Board’s “Take One” program 


for teachers with less than 3 years of experience—in a concerted effort to focus on improving the 


quality of teaching.   


 


 Oregon should consider investing in proven policies to encourage teachers to become 


National Board certified and to further encourage Board Certified teachers to choose high-need 


schools, and to extend this incentive to National Board certified principals -- a new program of 


the Board launched in 2012 -- as well as incentivize districts to implement policies that will 


engage in the whole-school development of National Board Certified Teachers for improving 


practice in high-need (and other) schools.  
 


Recommendation #10:  Support Career Pathways that Develop Expertise and Enable 


Leadership.  


 


 As we enter an era of educational re-invention, we will need to develop a legion of 


leaders and change agents who share these commitments and who are enabled -- through 


redesigned, collaborative work organizations -- to inspire the groundbreaking transformations 


needed to support each and every student each and every day in fulfilling his or her best promise.   


 


 Leadership in education cannot be limited to the ways in which formal roles in the 


bureaucracy were designed a century ago. Many of the conventional ways of leading school and 


districts must be rethought if high levels of excellence and adaptations to meet the needs of all 


students are to occur. This will require a new vision for how schools are regulated, designed, and 


led by policymakers, administrators, and teachers -- all of whom will have new leadership roles 


to play.  Oregon must create an educational system that builds capacity for success and inspires 


motivated and talented teachers and administrators to lead schools with an unrelenting focus on 


student success. 


 


 Teachers at every stage of their careers require ongoing high-quality support to 


strengthen their pedagogical skills and knowledge. This support consists of job-embedded, 


targeted professional development; formative assessment of instruction; mentoring and coaching 


by experienced, trained professionals; and facilitation of collaboration through professional 
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learning communities.  At the same time, many accomplished teachers have the desire and 


capability of providing professional support to their colleagues, and prefer to continue working 


in the classroom rather than becoming administrators.  


 


 Unfortunately, in most school districts, teachers with these ambitions lack opportunities 


to learn and exercise new skills; they are not given time away from their classroom to assist their 


colleagues; and there are no formalized career options that provide additional compensation. 


This has two negative consequences. Beginning and veteran teachers are unable to obtain much 


needed professional development, coaching and mentoring from accomplished colleagues. And, 


the absence of career paths for accomplished educators causes many of them to leave the 


profession, or the classroom, prematurely.  


 


 The good news is that a growing number of school districts in Oregon and throughout the 


nation have adopted successful career advancement programs for their most accomplished 


teachers.  Recognizing that there are relatively few opportunities for expert teachers to share 


practices with their peers or to take on leadership roles, in 2011, Oregon's legislature enacted SB 


252, to support districts in developing new career pathways and compensation model for teachers 


and administrators.  Oregon has taken initial steps in a number of districts to enable  the teaching 


career to evolve beyond its longstanding model in which teachers work in egg-crate classrooms, 


performing the same functions after 30 years as they did when they first entered the profession.  


 


 Chalkboard's efforts in this regard have been most noteworthy.  More than twenty 


CLASS districts have begun to create new possibilities for the teaching career, providing new 


roles and responsibilities with additional compensation while teachers are allowed to remain in 


the classroom. These include formal teacher leadership positions for master teachers, staff 


development leaders, project leaders, and school site leaders, as well as informal leadership 


opportunities.  Nationally, many programs like these have had a positive impact on student 


achievement
28


 and on retaining many effective teachers.
 29


  


 


 By creating new leadership opportunities, Oregon’s  professionals educators can break 


down the isolation and silos that exist in schools and districts.   To capitalize on the learning that 


has occurred in some districts and to disseminate promising practices, Oregon can:  


 


 -- Create a Career Development Framework supported by research, technical 


 assistance, and training opportunities to support new leadership roles for teachers, 


 describing a continuum of career options incorporating standards, a range of 


 opportunities for professional growth, and conditions for success.  
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 -- Provide districts with research, case studies, and technical assistance on the 


utilization of teacher leaders including: 


 


 Budget and compensation considerations: For example, what restricted funds (e.g., 
Title 1) and general funds could be used to compensate teacher leaders? 


 


 Contract and policy options: For example, what kinds of innovative collective 


bargaining agreements have been negotiated?  What types of hybrid positions might 


be developed to allow teacher leaders to continue teaching while providing leadership 


support to their colleagues? How might teacher leadership be formalized? How might 


stipends and other forms of compensation be offered to teacher leaders? 


 


 Selection, training, support, and evaluation of teacher leaders: What qualifications 
should teacher leaders possess? Who should be part of the selection process?  What 


training opportunities should be offered to teacher leaders and who will offer them? 


How, and by whom, should teacher leaders be evaluated? 


 


 Development of leadership that spreads expertise:  What kinds of roles for teacher 
leaders are most effective in enabling them to share what they know and to support 


other teachers in also sharing their expertise?  How can teacher leadership benefit the 


profession as a whole and the success of students?  


 


 Implementation strategies for small, medium, and large districts: What are the unique 
challenges of districts of different size and how can these differences be 


accommodated? What examples are available of successful approaches? 


 


 -- Create regular venues for innovative educators to share with colleagues lessons in 


 creating new leadership opportunities, career pathways, and compensation models.  This 


 can be done through periodic conferences, on-line and face-to-face networking, the 


 development of field visits across schools and districts, as well as the publication of 


 accounts about what has been done and with what effects.  


 
 Much of the knowledge and skill to develop these options and to support the 


recommendations in this report exists in Oregon's schools right now.  The challenge is to 


organize those resources, develop and disseminate good ideas, and support those who are doing 


the work.   


 Oregon has adopted a commitment to ensure that: "What the best and wisest parent wants 


for his or her child, that must the community want for all of its children."  With the advances that 


Oregon is making in building a new, more coherent educational system, and with the support of 


so many critical stakeholders, the prospects for success are promising.    
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INTRODUCTION


September 2012


In its search for advice on ways to support 
and strengthen teaching and learning in 
Oregon’s K-12 classrooms, The Chalkboard 
Project turned to an expert panel: 
teachers themselves. It wanted to create 
an independent platform for educator 
voices through which educators could offer 
their perspectives on reform efforts to 
Chalkboard and state policy leaders.


We have been honored to serve on 
the Distinguished Educators Council 
since May 2012. This report details our 
recommendations—after months of study 
and discussion—for ensuring Oregon is a 
great place to teach.


While we are a diverse body—representing 
a variety of Oregon regions, grade-levels, 
subject areas and Oregonians—the 13 of 
us share a common perspective: We are 
teacher leaders who have been recognized 
by peers as exceptional educators and we 
are all committed to strengthening our 
profession. Members of the council include 
Oregon teachers of the year, National 
Board-certified teachers and Milken Family 
Foundation Award winners, among other 
honors. All of us are actively engaged in 
efforts to improve teaching and learning 
inside and outside our classrooms.


Making Oregon a great place to teach 
is an essential component of improving 
education. If Oregon is serious about 
reversing the sliding performance in 
too many schools and creating vibrant 
classrooms that help all students achieve 
at high levels, then making Oregon a great 
place to teach needs to be a core strategy. 


Research has proven what we all know 
intuitively to be true: When it comes to how 
well students are learning, nothing matters 


more in school buildings and classrooms 
than teachers. Indeed, the best in-school 
antidote to closing achievement gaps is an 
effective teacher: One study, for example, 
concludes that children of color who have 
an effective teacher four years in a row 
achieve at the same level as white children 
at the end of this period. The reverse is also 
true: other studies show students who get 
a less effective teacher for several years in a 
row fall further and further behind.1   


Excellent teaching isn’t the sole solution 
to better student learning—strong 
principals, engaged parents and high-
quality teaching tools matter too. But 
excellent teaching is non-negotiable. 
Our recommendations are designed to 
support teachers and strengthen teaching 
because, in the end, it’s great teaching 
that lifts student performance. Our 
recommendations consider steps that can 
improve the profession at every phase: 
from how teachers are prepared, to how 
they improve their practice, to how they are 
compensated.


We believe now is an opportune time to 
engage and listen to teachers. Oregon 
has pointed itself in a new direction in 
regards to education policy. It is committing 
itself to more ambitious goals for college 
readiness and success by all students; it 
is redeploying existing investments in the 
P-20 education system in order to focus on 
innovations and “what works” to improve 
student achievement; it is creating new 
accountability expectations for school 
districts, and it is engaging new talent to 
lead the educational system. 


With all these changes—most driven by 
sweeping policy changes at the state level—
it is especially important to take stock of 
what a cross-section of Oregon’s teacher 
leaders say is now most needed to help all 
teachers succeed. We trust policymakers 
and school leaders are listening.
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RECOMMENDATIONS: Overview


To support and strengthen teaching and 
ensure Oregon is a great place to teach—
which we think needs to be the first step 
in any strategy for boosting learning 
and closing achievement gaps—the 
members of the Distinguished Educators 
Council have developed the five following 
recommendations for state and local 
policymakers and educators:


1.	�Emphasize classroom experience and 
effective mentors in teacher preparation.


2.	�Provide meaningful, ongoing evaluations 
of teachers that contribute to improved 
teaching practices and increased student 
achievement.


3.	�Ensure personalized professional learning 


opportunities tailored to teachers’ needs 
and the students they teach.


4.	�Establish new leadership opportunities 
and career pathways for the most 
effective teachers.


5.	�Ensure that Oregon’s teachers can 
address the needs of diverse students.


These recommendations are based on our 
review of research from across Oregon, 
the nation and the world about effective 
reforms designed to support teachers and 
strengthen the teaching profession. We 
looked at how different reform ideas have 
been implemented and what lessons could 
be learned. We met and debated the issues 
and agreed on our recommendations during 
a series of meetings (and related homework) 
between May and August 2012.


Recruit and 
Select


Hire and  
Induct Develop Retain and 


Reward
Prepare


Focus on All Phases of Teacher 
Careers


We also made sure to look at all phases 
of a teacher’s career, from how teachers 
are recruited to how they are prepared to 
how they continue to deepen their skills, 
practice and leadership. The continuum of a 
teacher’s career is illustrated below.


In our profession, existing systems and 
institutions responsible for recruiting, 
preparing and supporting teachers are often 
fragmented, driven by external mandates, 
and mostly unaligned with the goal of 
reinforcing effective teachers and teaching. 
To support teachers as professionals, we 
believe attention must be paid to how 
policies, programs and practices fit together 
to support success across all phases of a 
teacher’s career, including:


•	Recruitment and Selection: Entice strong 
candidates to teach, and provide them 
assurance that teaching is the right career 
choice.


•	Preparation: Ensure that preparation 
programs provide new teachers the learning 
and experiences they need to be successful 
in teaching.


•	Hiring and Induction: Connect teachers 
with the right jobs based on their skills 
and interests; support the success of new 
teachers by providing them appropriate 
assignments and formal mentor support; 
and ensure that they receive meaningful 
performance evaluations.


•	Development: Support teachers’ growth 
by providing them new leadership roles, 
meaningful performance evaluations and 
targeted professional development.


•	Retention and Rewards: Create 
collaborative, supportive and inspiring 
workplace environments that reinforce 
successful teaching and learning and 
provide teachers with genuine and fair 
rewards for leadership and effectiveness.


We intend for our recommendations both 
to strengthen the support teachers receive 
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at every stage in their careers and to make 
sure that all these steps are aligned with the 
goal of supporting excellent teaching and 
student learning statewide.


Criteria for Our Recommendations


In the end, we selected and applied these 
criteria to help winnow the options and 
surface the ideas that we think can have the 
biggest impact in Oregon during each step 
of a teacher’s career:


•	 �Student-centered, teacher-led: We focus 
squarely on what matters most for our 
students, and prioritize the role of the 
professionals who we have entrusted to 
help them achieve.


•	 �Visionary, but achievable: Our 
recommendations are bold, because 
they need to be. At the same time, we 
prioritized actions that have a chance to 
succeed given Oregon’s unique historical, 
political and fiscal environment. 


•	 �Research-based: We aggressively 
sought out evidence to support our 
recommendations and revised our 
thinking based on the research.


•	 �Scalable: Ultimately, we want our 
recommendations to reach as many 
teachers—and students—as possible. 
Our ideas are intended to extend best 
practices to more and more places 
throughout the state.


•	 �Resource considerations: We recognize 
the fiscal constraints facing our state. 
We also assert that without strategic 
investments in teachers and teaching, 
Oregon will not succeed in advancing 
learning for all of our students. 
Implementation of our recommendations 
will require resources, but we took care 
to target those few we felt were highest 
leverage to strengthen teaching and 
learning.


Our recommendations reflect the consensus 
of DEC members. While not every 
member agreed strongly with each specific 
recommendation and idea, we included in 
our final recommendations only those that 
every member supported and believed 
would contribute to effective teaching in 
Oregon.


Other Important Considerations for 
Policymakers


We hope local and state policymakers will 
consider our recommendations with these 
additional considerations in mind:


•	 �Public schools in Oregon are 
underfunded—as both educators and 
policymakers have recognized—resulting 
in larger class-sizes and fewer electives for 
students. Ultimately, stabilizing funding 
and dealing with the significant budget 
challenges the state faces as its health 
care and corrections costs continue to 
grow will be essential to any long-term 
effort to make Oregon a great place for 
teaching and student learning.


•	 �Time for teachers to prepare their lessons, 
assess student learning, collaborate with 
colleagues, coordinate with parents and 
further their professional knowledge is 
minimal at best in many Oregon school 
districts. When our recommendations 
call for teachers to do more, they will 
need the time to do so. School leaders 
should prioritize adequate planning and 
preparation time for teachers to do their 
jobs well and meet diverse student needs. 


•	 �Implementation of our recommendations, 
when they require new resources, should 
be funded. Oregon’s schools do not need 
additional unfunded mandates.
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RECOMMENDATION #1: 
Emphasize classroom experience 
and effective mentors in teacher 
preparation.


The best preparation for teaching comes 
from placing teacher candidates in actual 
classroom situations. But too many of 
Oregon’s current teacher preparation 
options are viewed by practicing teachers as 
ineffective due to their distance from actual 
classroom realities and needs.


To address this challenge we recommend 
that Oregon establish innovative training 
programs for prospective teachers (“pre-
service”) that prioritize clinical, on-the-
job preparation and coaching. These 
efforts should be led by school districts in 
collaboration with schools of education and 
preparation programs. Teachers also need 
to be prepared for teaching in different 
environments; even small and rural school 
districts, further away from colleges and 
universities, can play leadership roles in 
creating richer mentorship programs. These 
new programs should:


•	� Emphasize comprehensive residency 
experiences with effective mentor 
teachers for prospective teachers;


•	� Ensure that “cooperating teachers” 
(teacher mentors and coaches that work 
with prospective and new teachers in 


the classroom) are given the time to 
effectively work with teachers-in-training;


•	� Be driven and directed by school districts 
in collaboration with college or university 
schools of education to ensure teacher 
preparation meets the real-world needs 
of schools and teachers; and


•	� Reflect the recommendations for 
improving teacher education from 
NCATE’s Blue Ribbon Panel on Clinical 
Preparation and Partnerships for 
Improved Student Learning.2  


Specifically, to work toward these 
objectives, we ask state policymakers and 
school district leaders to:


•	�Require full-year residency (minimum 
30 weeks of clinical experience over a 
school year) in all teacher preparation 
programs; and


•	�Provide for high-quality “cooperating” 
teachers in all teacher preparation 
programs by ensuring appropriate 
training for this role, stipends and 
reduced teaching responsibilities.


Our recommendations are two-fold: To 
improve the quality of teacher preparation 
programs, we believe Oregon’s political 
and educational leaders need to ensure a 
greater emphasis on in-classroom practice 
and improve the quality of the mentoring 
new and prospective teachers receive.


Background, Research and Lessons 
Learned


Too many teachers simply do not feel ready 
for the classroom following the completion 
of their preparation program. According 
to one national survey of new teachers, 62 
percent of all new teachers reported they 
felt unprepared for the realities of their 
classroom.2


In most teacher preparation programs—


“Many teachers, when asked about their teacher education 
programs, indicate that these programs held little 
relevance to their teaching practice and were ‘jumping 
through hoops.’ Most practicing teachers believe they 
could have benefited from more time actually teaching 
under a mentor teacher’s tutelage before they began 
independent practice. There is a sense that pre-service and 
in-service programs are designed and implemented in a 
vacuum from the realities of classroom instruction.”  
—Colleen Works 
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including Oregon’s—teachers usually 
undergo a semester or two of actual in-class 
experience with little mentoring or follow-
up support. College course instruction is 
important, but too often teachers feel they 
do not have what they need on day one of 
a new job: effective instructional techniques 
for diverse learners, classroom management 
skills, appropriate lesson planning and 
assessment strategies, and knowledge of 
state and districts standards.


New approaches that incorporate more 
“on-the-job” training combined with 
ongoing mentoring and structured support 
are becoming more prominent. For 
example, the Blue Ribbon Panel on Clinical 
Preparation and Partnerships for Improved 
Student Learning—convened by the 
influential National Council for Accreditation 
of Teacher Education’s (NCATE)—has 
recommended intensive clinical teacher 
preparation programs with supervised field 
experiences (see box above with summary 
of recommendations).3


In turn, colleges and universities across the 
country are beginning to initiate programs 
that place much greater emphasis on teaching 
prospective teachers in K-12 classrooms 
rather than in college classrooms. We 
studied programs as diverse as Arizona State 
University’s “iTeachAZ” effort—where the 
preparation program gives teachers one full 
year of in-class experience in hard-to-teach 
classrooms—and University of Michigan—
where teacher candidates generally spend 
one year working closely with a mentor 
teacher.4


We were also intrigued with more home-
grown models for teacher preparation—
models designed and run by school districts 
and charter schools to provide tailored 
training for unique needs. In California, the 
state has authorized the High Tech High 
charter school network to run a teacher 
certification program to prepare teachers for 
the particular instructional approach (project-
based learning, integration of technical and 
academic education, etc.) found in its 11 
schools. As part of earning their certificates 
as High Tech High Teachers, new-teacher 
candidates work as full-time employees 
and undergo a 600-hour intern experience 
working with mentor teachers.5


On the other side of the country, the Boston 
Teacher Residency was created in 2004 by 
Boston Public Schools to better prepare—
and thereby retain—teachers who had the 
skills and knowledge to succeed in urban 
schools. The residency is an intensive 
13-month residency-based graduate 
program where teacher candidates are 
trained in the classroom alongside a mentor. 
Graduates earn a master’s degree, a living 
stipend and—if they teach for three years 
in the district—tuition forgiveness. While 
nationally 50 percent of new teachers stay 
on the job in urban school districts past 
three years, 80 percent of the graduates of 
the Boston Teacher Residency remain after 
three years.6


Importantly, the Boston Teacher Residency 
was designed in part to ensure new 
teachers in Boston schools understood 


NCATE Recommendations:  
Strengthening Teacher Preparation


•	 �Ensure rigorous monitoring and enforcement for state program 
approval and accreditation. 


•	 �Increase accountability by making districts partners in assessing 
teacher-candidates and using multiple measures to gauge their 
effect on student learning.


•	 �Require all programs that prepare teachers, whether inside or outside 
of universities, to meet requirements for clinical preparation.


•	 �Revamp curricula to ensure alignment with field-based 
experiences.


•	 �Create more-rigorous selection processes for teacher candidates.


•	 �Give candidates the opportunity to work in hard-to staff schools.


•	 �Make districts an equal partner in the preparation of teachers.


•	 �Redesign higher education tenure-granting structures to reward 
clinical faculty members and boost their prestige.


•	 �Ensure candidates are supervised by clinical educators and 
mentors.


•	 �Target federal funding toward research and development into 
clinical preparation.


Source: National Council for Accreditation of Teacher Education, Transforming Teacher 
Education Through Clinical Practice (2010). 
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the unique context of that city, including 
the standards and curriculum that were 
expected and the diversity in the student 
communities. To close achievement gaps in 
Oregon, we need teachers who—from day 
one—better appreciate and understand the 
student diversity in their classrooms and 
who have the confidence and skills to help 
all their students succeed. A greater focus 
on preparation—in schools and driven by 
school districts—is an important starting 
point for strengthening teaching in Oregon.


Why We Believe This 
Recommendation Can Support and 
Strengthen Teaching in Oregon


In Oregon, some school districts are 
beginning to experiment with new 
approaches to teacher preparation. We 
recommend that more efforts like these be 
encouraged and cultivated. For example, 


Springfield Public Schools is developing a 
model for teacher preparation in which new 
teachers will complete a comprehensive 
year-long intern experience with a mentor 
teacher. The Salem-Keizer School District 
has formed the Collaborative for Clinical 
Partnerships with three local universities 
(Corban, Western Oregon and Willamette) 
to strengthen real-world training of teachers 
in classrooms. In addition, Portland State 
University has initiated the Portland Metro 
Education Program (PMEP) that brings 10 
school districts and 10 universities together 
to collaboratively set new standards for 


clinical practice. 


Closer collaboration among practicing 
classroom educators, increased 
dialogue with school districts and more 
comprehensive residency experiences 
can help shrink the apparent disconnect 
between teacher preparation programs 
and classroom practice. We are enthusiastic 
about these efforts to implement more 
classroom-based, real-world learning by 
new teachers and we urge Oregon leaders 
to catalyze this emphasis in our state.


By emphasizing clinical practice over theory 
and encouraging school districts to shape 
(and even offer their own) preparation 
programs, we expect to see these results:


•	 �New teachers will come into the field 
better prepared to face the challenges 
of teaching. They will have a larger set of 
skills to draw on for success from day one 
in the classroom. New teachers will step 
into their initial teaching experiences with 
more confidence and knowledge.


•	 �With greater awareness among new 
teachers of what to expect (and concrete 
skills to better tackle real world challenges 
in the classroom), the number of new 
teachers leaving the field will decrease. 
This will translate into reduced costs 
associated with hiring new teachers and 
promote more consistency for students 
and improved student academic success.


•	 �Teacher preparation and mentoring 
efforts will feature better coordination and 
collaboration among schools, districts and 
schools of education.


“As teachers become more highly skilled, several things 
follow: greater success, greater job satisfaction and higher 
teacher retention. This translates into more students 
learning.” —Mary McGinnis
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RECOMMENDATION #2: Provide 
meaningful, ongoing evaluations 
of teachers that contribute to 
improved teaching practices and 
increased student achievement.


Without effective evaluations, how do we 
know an effective teacher? Without high-
quality and specific feedback, how can 
teachers improve? In recent years, state 
and national policymakers and education 
advocates have all prioritized answering 
these questions by designing new 
evaluation systems, protocols and feedback 
loops for teachers. With the passage of 
Senate Bill 290 in 2011 and the ESEA waiver 
requirements, Oregon policymakers too 
are now in the midst of finalizing a new 
framework to guide annual evaluations of 
teachers. 


The implementation of any new system—
especially one dealing with human 
resources—is complex and surfaces fiscal, 
political and technical issues. As Oregon 
leaders fine-tune a new statewide approach 
to teacher evaluation, we recommend 
the final framework—including state 
requirements—meet these criteria for 
design, implementation and use:


Design criteria


•	� Be designed and implemented 
collaboratively by teachers and 
administrators


•	� Include multiple measures of teaching 
effectiveness


•	Use multiple evaluators


•	� Be standardized and calibrated enough 
to ensure “inter-rater reliability” (the 
degree to which two raters of a teacher’s 
practice agree) and allow for comparisons 
across the state


•	� Create common understanding for what 
good teaching looks like


Implementation criteria


•	Require implementation with integrity


•	Support the training of evaluators


Use criteria


•	� Provide teachers coaching and 
feedback—both formative and 
summative —to guide and inform 
professional practice and learning 
(“Formative” refers to ongoing 
assessments, reviews and observations—
used primarily to offer real-time 
feedback; “summative” assessments 
are typically used to evaluate overall 
effectiveness at a pre-determined time)


•	� Inform a professional development plan 
for helping each teacher improve


•	 Involve peers and mentors


•	� Provide and prioritize time for teachers 
to meaningfully engage in the evaluation 
system


•	� Use ratings to incentivize the equitable 
distribution of teaching talent; focus on 
encouraging the state’s best teachers 
to serve our state’s most disadvantaged 
student populations


Specifically, to work toward these 
objectives, we ask state policymakers and 
school district leaders to:


•	�Invest in statewide training of teacher 
evaluators to ensure consistency and 
quality;


•	� Provide technical assistance to district 
leaders and professional development 
to teachers and administrators in 
order to ensure an effective rollout of 
Oregon’s new evaluation system; and


•	�Work toward integrating Oregon’s 
teacher and administrator evaluation 
system with new Common Core 
standards and assessments.
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Improving both the evaluation of teachers 
and how this information is used for 
improvement is critical if struggling teachers 
are going to get better, if strong teachers 
are going to be identified and used as 
mentors and coaches, and if all teachers 
are going to get the feedback they need to 
continually improve.  


Just as important, knowledge about who 
the most effective teachers are is critical 
to ensuring that they are positioned to 
help students who need them most. If 
Oregon is to improve student learning, 
the strongest teachers should be working 
with the neediest students—or coaching 
and supporting other teachers who are 
engaged in this task. Better designed and 
more effective evaluations of teachers are 
the first step to identifying, supporting and 
promoting teachers who are most skilled at 
improving student learning.


Background, Research and Lessons 
Learned


Education research has long documented 
that great teaching matters more than 
anything else within a school. “No other 
intervention can make the difference that 
a knowledgeable, skillful teacher can make 
in the learning process,” concluded the 
National Commission on Teaching and 
America’s Future in 1997.7 But it has not 
always been as clear what good teaching 
looks like or what is the best way to measure 
it and cultivate it.


Reflecting this state of affairs, teacher 
evaluation efforts in too many school 
districts are one-shot and scatter-shot, 
rarely offering teachers a comprehensive 
and detailed assessment of their skills and 
knowledge and actionable suggestions 
for how they can improve. According to 
a recent study, two-thirds of American 
teachers feel that current evaluations 
don’t accurately capture the full picture of 
what they do in the classroom.8 Teachers 
also believe multiple measures should be 
used to evaluate their performance; they 
welcome more frequent and meaningful 
opportunities to improve their practice, 
including observations from both principals 
and peers.9


A prominent panel of accomplished 
teachers recently convened by the National 
Education Association to suggest a new 
vision for the teaching profession has 
reached the same conclusion, arguing, 
“Educators want meaningful feedback 
about their practice from both peers and 
supervisors. Far too often, teachers are 
evaluated infrequently, superficially, and by 
supervisors who have little or no teaching 
experience. Frequently, teachers do not 
receive feedback that is helpful and have 
little opportunity to address shortcomings 
in their practice that are identified in an 
evaluation. Most school administrators 
are responsible for evaluating too many 
teachers and are given little opportunity to 
learn how to evaluate effectively.”10 


This commission on Effective Teachers 
and Teaching called for a new evaluation 
system for teachers based on multiple 
measures of evidence from the teacher’s 
practice and student work, such as student 
learning outcomes measured by classroom, 
school, district or state assessments; 
observation data from peer reviewers 
and administrators; and work products, 
participation in study groups, lesson study 
or action research.11 


The Measures of Effective Teaching (MET) 
Project is the largest study currently 
underway to rigorously quantify how 


“By using multiple measures of evaluation on a frequent 
basis, teaching and thus learning in Oregon will improve 
greatly. The idea of knowing exactly where we stand 
as educators and having a plan for growth will allow us 
to reach new levels of success in education. Teachers 
can develop and follow a plan for improvement or be 
removed. As a result, the education system can ensure all 
students are given the best teachers and opportunities to 
learn.” —Jessica Smith







11 Making Oregon a Great Place to Teach 
Recommendations from Oregon’s Distinguished Educators


evaluation methods can best be used to tell 
teachers more about the skills that make 
them most effective and to help districts 
identify great teaching. The project has 
brought together 3,000 teacher volunteers 
in six different school districts with dozens 
of education experts and researchers to 
examine different approaches to teacher 
evaluation. Its findings are being released 
on a rolling basis.12


The MET Project’s most recent findings 
conclude that teacher evaluations are 
most reliable and predictive when they 
combine three measures: ratings from 
classroom observations, evidence of 
students’ achievement gains and student 
feedback. The findings also suggest that 
the combination of these three measures 
is better than either graduate degrees or 
years of teaching experience at predicting 
which teachers consistently help their 
students make achievement gains year after 
year. Other advice from project researchers 
includes:


•	 �Require observers to demonstrate 
accuracy before they rate teacher 
practice;


•	 �When high-stakes decisions are being 
made, multiple observations are 
necessary;


•	 �Track system-level reliability by double 
scoring some teachers with impartial 
observers; and


•	 �Regularly verify that teachers with 
stronger observation scores also have 
stronger achievement gains on average.13


Even before the MET Project and its 
methodical, large-scale investigation of 
how best to assess and support effective 
teaching, school districts have been 
experimenting with new approaches. One 
well-known and well-regarded effort we 
examined is the “Peer Assistance and 


Review” (or PAR) effort first developed in 
Toledo, Ohio, more than 20 years ago and 
still being used. The model was built jointly 
by district administrators and the local 
teachers union and has since been adopted 
by dozens of other districts nationally.  


The PAR model uses “consulting” (veteran) 
teachers who take sabbaticals from their 
classroom assignments to mentor new 
teachers, support other experienced 
teachers who are struggling, and provide 
written reports on teacher progress. In 
addition to coaching and review, the 
consulting teacher offers an independent 
assessment of each participating teacher 
and recommendation for continued 
employment, continued assistance, non–
renewal or dismissal.14 More recently, the 
Montgomery County school district in 
suburban Baltimore, Maryland—whose 
teachers are affiliated with the National 
Education Association—has integrated the 
PAR model into its evaluation efforts.


We also looked at other models that 
are being tested by districts, unions and 
teachers. In Hillsborough County school 
district (Tampa, Florida), all experienced 
teachers in the district, from the most 
effective to the least, are assigned a peer 
evaluator (plus all teachers with no prior 
teaching experience are assigned a mentor). 
Peer evaluators are assigned to veteran 
teachers and are from the teacher’s subject 
area where possible. These teachers are 
observed between two and eight times per 
year by the peer evaluator, with the exact 
number of times determined by the results 
of the previous year’s evaluation. Initial data 
from the first year of this new approach to 
evaluation showed principals and peers 
gave the lowest overall performance rating 
to teachers at a very consistent rate—
suggesting peers can evaluate teachers 
as well as more traditional evaluators and 
supervisors.15


Here in Oregon, the Chalkboard-led CLASS 
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(“Creative Leadership Achieves Student 
Success”) Project has been helping school 
district and union leaders design new 
teacher evaluations, compensation models, 
career paths and professional development 
systems since 2006. As of 2012, about 30 
percent of all Oregon students are in a 
CLASS district—and several DEC members 
work in CLASS districts. 


For the past three years, Chalkboard 
has invested in an annual, independent 
evaluation of results by the Portland State 
University Graduate School of Education 
and ECONorthwest. Across CLASS districts 
with at least three years of data to analyze, 
the increase in the share of students 
meeting or exceeding state benchmarks 
in math and science (as measured by 
the OAKS exam) was at least twice the 
rate of improvement in comparison 
districts with similar student demographic 
characteristics. In reading and writing, the 
CLASS districts’ improvement was about 1.5 
times the improvement rate of comparison 
districts.  Additionally, high school drop-
out rates in CLASS districts are half those 
of state averages and well below those of 
comparable districts. Survey data indicates 
that teacher perceptions of their leadership 
roles in school improvement have increased 
significantly.16


 
Why We Believe This 
Recommendation Can Support and 
Strengthen Teaching in Oregon


Implementation of a high-quality model 
of teacher evaluation would be a sea-
change for Oregon, which has for too 
long tolerated idiosyncratic practices, 
little practical feedback to teachers and 
inattention to quality. Many stakeholders 
are watching and contributing to the design 
and implementation of the new evaluation 
framework called for by SB 290. But 
teachers themselves need to get in front of 
this movement and take the central role in 
designing a unique model that is rigorous, 
learning-centered, and that advances the 


professional status of teachers in the state.


The CLASS Project and emerging new 
models across the country provide insights 
into how Oregon’s new statewide framework 
for evaluation should be designed and 
rolled-out. We expect to see these results:


•	 �Teachers will be measured on 
effectiveness, the key being student 
learning and how much teachers 
contribute to enhancing the learning 
environment through effective teaching 
and professional practice.


•	 �Properly designed, as described in 
our recommendation above, the new 
evaluation system will give teachers a 
clearer understanding of their strengths 
and areas for growth as educators. It will 
give teachers actionable feedback about 
whether they are using the most effective 
practices. And it will recognize and reward 
effective and improving teachers.


•	 �Effective evaluation practices will identify 
the most effective teachers who can then 
be encouraged to serve as mentors and 
coaches for other educators.


•	 �It will be easier to help ineffective 
teachers improve and—if they cannot 
improve—to remove them from the 
profession.
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RECOMMENDATION #3: Ensure 
personalized professional learning 
opportunities tailored to teachers’ 
needs and the students they 
teach. 


Professional development opportunities—
from teacher study groups to day-long, 
all-district training sessions to college 
coursework—are de rigueur components of 
most teachers’ schedules. But too little of 
this investment in helping teachers improve 
their professional performance actually 
makes a difference.


As Hayes Mizell, a senior fellow at 
Learning Forward, a nonprofit group and 
membership organization that works to 
improve the quality of ongoing teacher 
training, has observed, “The hard truth is 
that, until recently, the field of professional 
development has been underdeveloped 
and immature. It has tolerated a lot of 
sloppy thinking, practice, and results. It 
has not been willing to ‘call out’ ineffective 
practice and ineffective policy. ... It has not 
devoted attention to outcomes.”17


We recommend that Oregon encourage 
more targeted, personalized professional 
development efforts for teachers—efforts 
that are designed from the start to be 
effective and support improved practice. 
Professional development should:


•	� Involve teachers in identifying and 
designing their own professional learning 
efforts;


•	� Provide teachers consistent opportunities 
for professional learning within the school 
day;


•	� Provide access to instructional coaching 
for all teachers; and


•	� Include time for teams of teachers to 


collaborate and shape their instruction 
in ways that are data-driven, student-
centered and based upon clear norms 
and procedures.  


Specifically, to work toward these 
objectives, we ask state policymakers and 
school district leaders to:


•	�Provide high-quality, well-trained 
mentors for all first- and second-year 
teachers;


•	� Build teacher team capacity at the 
school and district levels to design and 
lead professional learning locally; and


•	�Prioritize time for teachers to engage in 
planning, collaboration and professional 
development focused on improving 
teaching practices—rethinking the 
design of the school day, the use 
of time and staffing assignments as 
needed.


Better evaluation systems (our 
recommendation #2) also can lead to better 
professional learning. Many important 
decisions should be tied to a teacher’s 
regular evaluations, including decisions 
about retention, what professional 
development is needed and how well 
students are learning. Just because too 
much of what has passed for professional 
development in the past has been of 
dubious quality and limited impact 
doesn’t mean that ongoing professional 
development of teachers is unimportant. 
Indeed, with higher student achievement 
and teaching performance standards now in 
place in Oregon as well as greater demands 
for educating a diverse student population, 
now is the time to take professional 
development much more seriously and 
enact approaches that give teachers the 
skills and strategies to succeed. 


Professional learning cannot be viewed 
as something that somehow happens in 
addition to good teaching. Reflecting on 
what went well and what can be improved 
is what great teachers do because it leads 
to better instruction. Thus, it can’t be seen 


“All teachers would savor job-embedded professional 
development as time to improve and expand their craft 
and skills.”—Kelly Devlin
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as an “add on” on top of an already full day 
of responsibilities for teachers. We believe 
time to reflect and grow as a professional 
needs to be prioritized in every school 
building in Oregon as a regular part of how 
teachers use the school day or week.


Background, Research and Lessons 
Learned


Numerous studies have attempted to 
determine a relationship between high-
quality professional development and gains 
in student achievement. A recent research 
review by the U.S. Department of Education 
concluded that professional development 
can in some instances raise student test 
scores, but only in cases where professional 
development was sustained over a sufficient 
time period. Programs in which teachers 
experienced 30-100 hours over a 6- to 
12-month period saw the greatest effects. 
This finding, reinforced by several similar 
studies, suggests that more effective 
professional development is ongoing rather 
than a one-time event.18


Among educators and researchers (and DEC 
members), we find there is a high degree of 
agreement about what sort of professional 
development makes the greatest difference 
in helping teachers improve their practice, 
including these features:


•	 �Alignment with school goals and state 
standards


•	 �Job-embedded and ongoing (not a one-
time event or class)


•	 �A focus on content and teaching 
strategies that help students learn that 
content


•	 �Designed by teachers in cooperation with 
experts in the field


•	 �Opportunities for collaboration among 
teachers


•	Follow-up and continuous feedback


In addition, both national teachers 
associations have articulated principles 
for effective professional development 
that overlap substantially with these 
concepts. See, for example, the “Vision for 
Professional Development” produced by 
the National Education Association (shown 
in the box on the next page).


Despite this agreement, many countries 
outside the U.S.—including some of the 
most high-performing education systems 
in the world—have been more proactive 
in ensuring high-quality, individualized 
and ongoing professional development 
opportunities for their teachers. Common 
themes we saw throughout these efforts 
included teachers identifying, designing 
and implementing their own professional 
learning efforts; teachers working together 
to share ideas and best practices; and 
time for teacher learning embedded in the 
school day. 


For example, Singapore, whose students 
regularly top international achievement 
tests, refers to its teachers as “nation 
builders.” It has been working for over a 
decade to support more effective teaching 
in its schools with initiatives that prioritize 
both teacher learning and time for teacher 
learning, such as:


•	 �Job-embedded collaboration time: 
Teachers make use of their non-teaching 
hours (about 15 hours each week) to work 
with other teachers on lesson preparation, 
visit other classrooms to study teaching, 
or engage in professional discussions and 
meetings with teachers from their school 
or their cluster.


“With proper professional development, Oregon could 
have the most knowledgeable, effective and relevant 
teachers in the nation. Student learning would be greatly 
enhanced by a teaching workforce that is adept at utilizing 
the ever-increasing amount of information now and in the 
future.”—Kevin Zerzan
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•	 �Time off to attend external training (in 
addition to job-embedded time): On 
average, the government pays for 100 
hours of professional development each 
year for all teachers.


•	 �Support for teacher-initiated 
development: The government’s 
national Teacher’s Network sponsors 
learning circles, teacher-led workshops, 
conferences and a website and 
publications series—all with the goal of 


encouraging sharing, collaboration and 
reflection among teachers.19


The province of Ontario, Canada, also has 
prioritized professional capacity building 
with impressive results:
	
•	 �Performance Appraisals and Learning 


Plans: Experienced teachers design 
an “Annual Learning Plan” each year, 
outlining their plans for professional 
growth.


•	 �Teacher Learning and Leadership 
Program: Experienced teachers apply 
to participate in this program which 
emphasizes modeling and sharing best 
practices with other teachers through 
self-directed, job-embedded professional 
development projects. Teachers become 
part of a provincial network of professional 
learning where their knowledge and 
learning is shared with other teachers 
within and outside their schools.


•	 �Ongoing professional development 
dedicated to collaborative activities: 
Teachers and principals have six 
professional activity days every school 
year to work with each other on activities 
related to key ministry priorities and local 
school and school board needs.20


Significant change can start with just two 
or three teachers—teaching the same 
grade level or subject areas—who commit 
to share, critique and improve their 
practices together rather than work behind 
closed classroom doors. Indeed, many 
of the programs we studied emphasized 
professional learning among small teams of 
teachers.


There are many teachers in Oregon who are 
in front of students all day with little or no 
time to engage in the activities that improve 
their practices, including collaboration 
and meaningful professional learning. We 


National Education Association’s Vision for Professional 
Development


•	 �Improved student learning and well-being: In our vision, all 
professional development conforms to national professional learning 
standards. Teachers engage only in professional development 
activities that enhance their knowledge, skills, dispositions, and 
aptitudes to improve student learning and wellbeing. Teacher 
leaders assess all professional development using research-based 
protocols to determine its impact on teacher practice and student 
learning.


•	 �Peer review programs: In our vision, all teachers participate in 
peer review programs that (1) furnish the support needed for early 
career teachers to become effective; (2) implement improvement 
strategies for struggling teachers to become more effective; (3) 
identify professional learning opportunities for effective teachers to 
become highly effective; and (4) include a process for teachers who 
are deemed ineffective to be recommended for dismissal.


•	 �Job-embedded programs: We believe job-embedded professional 
development clearly offers a direct connection between a teacher’s 
daily instruction and professional learning. This connection enhances 
content-specific instructional practices to improve student learning. 
A direct connection between learning and its application is critical for 
continuous professional growth.


•	 �Differentiation by career stage, expertise, and other criteria: 
Teachers’ professional development needs vary according to level 
of experience, evaluation ratings, and school context. A teacher 
may lead some professional learning activities and be a learner in 
others, in accordance with that teacher’s expertise in particular areas. 
Professional learning activities should include a wide array of formats 
to foster accessibility within the school day. Formats may include 
action research, case discussions, coaching and mentoring, critical 
friends groups, data teams, examining student work, lesson study, 
portfolios, and study groups.


Source: Commission on Effective Teachers and Teaching, Transforming Teaching: 
Connecting Professional Responsibility with Student Learning (2011). 
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acknowledge that implementing many of 
these best practices will require significantly 
restructuring the school day—and we think 
that is a good thing. Making Oregon a 
great place to teach will require prioritizing 
time for teachers to hone their skills and 
continuously improve their teaching.


Why We Believe This 
Recommendation Can Support and 
Strengthen Teaching in Oregon


Empowerment over their own learning 
is strongly correlated with teachers’ 
motivation, commitment and sense of 
success.21 Many Oregon school districts 
already are experimenting with new ways of 
personalizing professional development for 
teachers. Lebanon Community Schools now 
sponsors “learning walks” in which teacher 
leaders take small groups of colleagues into 
other teachers classrooms six days per year 
to observe student work. In Sisters School 


District, teams of teacher’s are now meeting 
four times per year to view and critique 
video recordings of each other’s lessons. 
Also, partner teachers are using some of 
their preparation time to observe each 
other’s teaching and provide feedback to 
each other.


We also recognize that Oregon’s adoption 
of new Common Core State Standards 
in math and English/language arts—
combined with newly adopted standards 


of professional practice—raises the bar for 
both students and teachers and creates 
new urgency for more effective, successful 
professional development opportunities. 
These standards are benchmarked to 
international expectations and designed 
to ensure students have the skills and 
knowledge to graduate from high school 
ready for college, careers and citizenship. 


Innovations now taking place in isolated 
school districts across Oregon should 
become the norm rather than remain the 
exception. If we are to systemically improve 
teaching and consistently reach higher 
standards, the commitment to continued 
and high-quality professional development 
and growth must be a sustained guarantee. 
If that happens, we expect to see these 
results:


•	 �When teachers get more time to work 
together in ways that directly impact what 
is happening in their classrooms, they 
will be more engaged and committed to 
their school building and the learning that 
takes place there.


•	 �By focusing every professional 
development opportunity for teachers on 
their specific needs or weaknesses, their 
ability to influence and improve student 
learning will increase.


Pictured from left to right: Kevin Zerzan, Karen Stiner and 
Sean McGeeney. DEC members meet in small groups to 
discuss potential recommendations. 
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RECOMMENDATION #4: Establish 
new leadership opportunities 
and career pathways for the most 
effective teachers.


Another important way Oregon can be 
more deliberate in cultivating great teaching 
is by ensuring the best educators are in 
positions to influence key decisions about 
teaching and learning and to help lift the 
instruction of other teachers in their schools. 
However, in too many places, the only 
avenue for teachers to influence teaching 
outside of their own classroom is to become 
an administrator. We believe there should 
be other routes for tapping the expertise 
of teacher leaders besides asking them to 
leave the classroom.


We recommend school districts experiment 
with new leadership and compensation 
models that advance student learning by:


•	� Encouraging teachers to take on 
leadership roles where they can influence 
key decisions about teaching and 
learning in their schools and districts;


•	� Developing leadership roles that should 
include:  


	 •	Curriculum design


	 •	Teacher mentoring


	 •	 Instructional coaching


	 •	� Professional learning, planning and 
implementation; and


•	� Supporting and rewarding teacher leaders 
based on new compensation models. 


Specifically, to work toward these 
objectives, we ask state policymakers and 
school district leaders to:


•	�Provide effective teachers with 
incentives to serve in struggling schools, 
whether as increased compensation, 
alternative compensation, tuition 
forgiveness or loan forgiveness;


•	� Increase funding for school collaboration 
grants (2011’s SB 252) that promote new 
teacher leadership opportunities, career 
pathways, professional development, 
performance evaluation, and alternative 
compensation models for teachers; and


•	� Create regular venues for educator 
innovators to share with colleagues 
lessons in creating new leadership 
opportunities, career pathways and 
compensation models for teachers.


Teacher leaders in Oregon aren’t limited 
to the 13 members of the DEC. There are 
thousands of them across our state and any 
serious effort to improve our profession 
needs to consider how we can more 
regularly tap their talents, successes and 
energy to improve teaching and learning 
in multiple classrooms. While “teacher 
leaders” already exist throughout Oregon’s 
197 school districts, what doesn’t exist 
is an organized commitment to tap their 
expertise and compensate them for their 
leadership.


These teacher leaders have found success 
in their own practice—such as helping 
students who can’t read learn to read, 
helping unruly students stay focused on 
task and helping students be the first in 
their family to attend college. We should 
tap their expertise, not just as principals or 
“teachers on special assignment” but as 
teachers who stay in the classroom while 
working closely with peers as mentors, as 
leaders of other teachers, or in other roles 
that improve instruction.


Background, Research and Lessons 
Learned


Untapped teacher leadership talent is 
a severe opportunity loss for teachers 
themselves, students and Oregon as 
a whole. “Teachers have the skills and 
knowledge that are critical to school 
improvement efforts, and we should be 
encouraging teachers to take on leadership 
roles so they can have greater influence 
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on key decisions that impact teaching 
and learning,” argues Dennis Van Roekel, 
president of the National Education 
Association.22 However, most Oregon school 
districts do not provide teachers with clear 
pathways to be leaders in their schools, nor 
do they provide opportunities for teachers 
to use and share their expertise with 
colleagues. 


To inform a vision for increased teacher 
leadership, a broad array of education 
organizations, state education agencies, 
teacher leaders, principals, superintendents, 
and institutions of higher education 
formed the Teacher Leadership Exploratory 
Consortium and created Teacher Leader 
Model Standards in May 2011. Recognizing 
that teacher leadership can take on many 
different forms, the consortium developed 
seven domains for teacher leadership, (as 
described in the box above).


Further, teacher compensation models 
should reflect teacher effectiveness and 
leadership. Most Oregon school districts 
utilize a traditional salary schedule—in 


which teacher compensation is based 
on credentials and years of service. 
Research suggests that neither of these 
considerations correlates strongly with 
effective teaching and student learning. 
Research has shown, for example, that 
the range in effectiveness among certified 
teachers can be five times as large as 
the range between certified and non-
certified teachers—suggesting years in 
the classroom aren’t necessarily a factor in 
what makes a teacher effective. Similarly, 
advanced degrees in education (except 
perhaps in math) bear little relationship to 
which teachers are able to improve student 
achievement.23


Here in Oregon, the 23 school districts 
participating in the CLASS Project are all 
experimenting with new career ladders that 
support and compensate teachers for new 
leadership roles. In the Sherwood School 
District, for example, contract teachers 
demonstrate their leadership by collecting 
a portfolio of work with evidence showing 
how they influence student success. 
Teachers earn points based on this evidence 
as well as through new roles and leadership 
responsibilities they assume. After four 
to five years of point accumulation they 
become eligible to skip forward two steps 
on the salary schedule.


Pittsburgh Public Schools has gone 
further by looking to change its teacher 
compensation model. It is seeking to fully 
embrace the idea of teacher leadership in 
a comprehensive redesign of its teacher 
development and compensation system 
begun in 2010. Pittsburgh offers bonuses 
to individual teachers, teacher teams, entire 
schools and all teachers in the district based 
on student performance. The plan also 
includes bonuses for teacher leadership, 
including:


•	 �Promise-Readiness Corps teachers: These 
teachers support an assigned group of 
ninth-grade students and then transition 
with them to 10th grade (staying with 
the same cohort of students for two 


Teacher Leader Model Standards:  
Seven Domains of Teacher Leadership


Domain I: Fostering a collaborative culture to support educator 
development and student learning


Domain II: Accessing and using research to improve practice and 
student learning


Domain III: Promoting professional learning for continuous 
improvement


Domain IV: Facilitating improvements in instruction and student 
learning


Domain V: Promoting the use of assessments and data for school and 
district improvement


Domain VI: Improving outreach and collaboration with families and 
community


Domain VII: Advocating for student learning and the profession


Source: Teacher Leadership Exploratory Consortium, Teacher Leader Model Standards 
(2011). 
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years). These teachers are paid an extra 
$9,300 annually for their leadership plus 
are eligible to earn a bonus of up to 
$20,000 based on better than expected 
results in student academic achievement, 
attendance, and course credits earned 
over the two-year cohort cycle.


•	 �K-8 and Secondary Instructional Teacher 
Leaders: These teachers help the district 
ensure instructional quality by supporting, 
coaching, providing personalized 


professional development, and evaluating 
peers. These teachers are paid an extra 
$11,300 annually for their leadership.24


The Arizona Career Ladder Program is a 
performance-based compensation plan 
that provides incentives to teachers in 28 
districts in the state who choose to make 
career advancements without leaving the 
classroom or the profession. Districts—
representing a diversity of sizes and 
students served—signed up for the program 
between 1986 and 1994 and continue to 
receive extra state financial support for their 
new compensation model. Given the long 
track record, the Arizona state department 
of education has been able to track the 
success of these districts over time. The 
most recent evaluation concludes that, on 
average, students in schools with teacher 
career ladders are performing significantly 
better on state exams than students in non-
career ladder schools, even after adjusting 
for differences in student and school 
characteristics.25


Why We Believe This 
Recommendation Can Support and 
Strengthen Teaching in Oregon


Career ladders are about identifying 
highly effective teachers and engaging 


them to apply their talents and knowledge 
to specific teaching and learning needs 
while remaining classroom teachers, and 
compensating them accordingly. Bend-
La Pine is one Oregon school district 
experimenting with career ladders and 
teacher compensation based on proficiency 
and increased responsibilities. 


Every school district should be exploring 
similar innovations. If so, we expect to see 
these results:


•	 �Providing new leadership opportunities 
for teachers will mean that instructional 
knowledge is shared throughout schools 
and districts instead of being isolated in 
classrooms.


•	 �Formalizing teacher leadership roles 
will successfully address the need many 
experienced teachers have for stepping 
into building-wide and district-wide 
leadership roles without having to leave 
the classroom and become administrators. 
It will encourage and compensate 
teachers who share with a wider audience 
the successes they have achieved in their 
classrooms. 


•	 �Careers ladders will respond to public 
frustration with traditional compensation 
models that award raises to teachers for 
putting in another year or additional seat 
time in university courses and workshops 
that may have little to do with student 
success. 


•	 �Deliberately engaging more effective 
teachers in leadership roles will help 
retain them in education, allowing them 
to grow professionally and earn higher 
salaries. Our students need these teachers 
to continue to teach, but it also will allow 
these teachers to share with others the 
practices that have allowed them to be so 
successful with students.


“Providing new leadership opportunities for teachers 
means the knowledge ‘wealth’ in schools gets 
distributed—to the benefit of students.”—Michael Mann
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RECOMMENDATION #5: Ensure 
that Oregon’s teachers can 
address the needs of diverse 
students. 


Everything we’ve proposed in our 
recommendations throughout this report 
to make Oregon the best place to teach 
is, in the end, a strategy for improving 
student learning and, we hope, for 
beginning to close Oregon’s widening 
achievement gap between students of 
different racial backgrounds and different 
family circumstances. Indeed, students 
most at-risk in school are the ones who 
need the best teachers. We believe these 
recommendations will improve achievement 
for all students from all backgrounds.  


But we also believe Oregon should commit 
to special, focused steps to ensure teachers 
are as prepared as possible to meet the 
needs of Oregon’s increasingly diverse 
students. Oregon should:


•	� Expect—and provide support for—all 
teachers to practice culturally responsive 
teaching;


•	� Strive for a more diversified educator 
workforce; and


•	� Embed skills and strategies designed 
to eliminate racial and economic 
achievement gaps in all teacher training, 
evaluation and professional learning 
efforts.


Specifically, to work toward these objectives, 
we ask state policymakers and school 
district leaders to:


•	�Create a “promising practices” archive 
with information about how schools 
and districts across Oregon and across 
the country have succeeded in closing 
achievement gaps;


•	� Require ongoing training for all pre-
service and in-service teachers and 
administrators in the use of these 
promising practices for closing 
achievement gaps; and


•	�Set statewide goals to select, recruit 
and prepare teachers from historically 
underrepresented groups to diversify 
Oregon’s education workforce.


Background, Research and Lessons 
Learned


Oregon has struggled to ensure the 
academic success of students of color and 
those who are at-risk. 


According to a recent analysis by The 
Education Trust of student performance 
across the country, Oregon is one of a 
handful of states where the achievement 
gap has gotten significantly worse over 
the past decade. And, still worse, Oregon 
actually has lost ground between both 
higher-income and lower-income students 
and between groups of students.26 Also, 
African-American and Hispanic students 
are still far less likely to graduate from high 


“Many districts have components that speak to diversity, 
but outside of a professional development workshop or 
discussion here and there about race, what are we really 
doing to address the gap? This impacts all of our students. 
Whether the schools in which they attend have a variety of 
students from different races or if they all have the same 
racial backgrounds, the fact of the matter is that our world 
is diverse. We want our children to be able to work with 
people from all over the world and to be respectful of the 
differences we may have.”—Lionel Clegg
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school on time and attend college than their 
peers. Similar gaps exist for lower-income 
students and limited-English proficiency 
students.27


Oregon’s minority populations and the 
number of students receiving free or 
reduced price lunch continue to grow. 
Between 2000-2010, the Hispanic 
population grew 63 percent—much faster 
than the white population.28 Currently 50% 
of Oregon’s student population receives 
free and reduced price lunch.29 It is clear 
to us that the state needs to address these 
gaps now to ensure a well-educated and 
productive population.


The problem is even more acute when one 
considers that 91.6 percent of Oregon’s 
teachers are white, according to the Oregon 
Department of Education.30 Moreover, 
national research on minority teacher 
shortages has found that while the overall 
number of minority teachers has increased 
over time in U.S. schools, turnover rates are 
much higher for minorities than for white 
teachers.31


Given Oregon’s increasing diversity in 
classrooms, strengthening the cultural 
competence—the confidence and skill 
in interacting with diverse cultures in the 
classroom—of Oregon teachers is very 
important. Perhaps even more important 
is taking proactive steps as a state to 
diversify the teacher workforce to better 
reflect Oregon’s diversity. This will require 
attention to not just recruitment but also 
retention. Through the Minority Teacher Act, 
Oregon set a goal that by the year 2001 
the number of minority teachers, including 
administrators, would be proportionate to 
the number of minority children enrolled in 
public schools in the state. Unfortunately, 
in the 2010-11 school year, the gap 
continued to persist with minorities making 
up only 8.4% of the teaching population 
in comparison to 33.6% of the student 
population.32  
	
Reflecting on the teacher diversity gap 


across the country, researchers at the Center 
for American Progress observed: “Increasing 
the number of teachers of color is not only 
a matter of a philosophical commitment to 
diversity in career opportunities. Teachers of 
color provide real-life examples to minority 
students of future career paths. In this way, 
increasing the number of current teachers 
of color may be instrumental to increasing 
the number of future teachers of color. And 
while there are effective teachers of many 
races, teachers of color have demonstrated 
success in increasing academic achievement 
for engaging students of similar 
backgrounds.”33 


Why We Believe This 
Recommendation Can Support and 
Strengthen Teaching in Oregon


While efforts to close the achievement gap 
start with strong teachers, they also require 
strong principals, involved parents and 
high-quality teaching tools. We encourage 
Oregon’s leaders to consider all these 
factors and all the things they can do to 
strengthen school capacities and cultures.


Outside of a single professional 
development class or discussion about 
race, we see too few efforts to provide 
comprehensive solutions and support 
educators with all the tools they need. 
At the very least—and as a foundation—
Oregon should commit to more specific, 
consistent and sustained efforts to ensure 
that teachers can address the needs of 
diverse students. Many school districts 
have individual components or initiatives 
that speak to Oregon’s growing diversity. 
For example, a few districts, such as Salem-
Keizer, are addressing this need head-on 
by requiring that every teacher go through 
training in culturally responsive teaching. 
However, there are many other school 
districts where teachers are given no tools 
or guidance to help meet the needs of their 
diverse students.  


Oregon also should improve the diversity of 
its workforce to better reflect the diversity of 
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students—building on successful program’s 
like Portland’s Teachers Program, which 
recruits, prepares and retains culturally 
competent teachers, with a special focus 
on historically underrepresented groups 
in the teaching profession. It also should 
ensure—as it rethinks and reinvests in better 
professional development and support 


for teachers, as outlined elsewhere in our 
report—new ways of helping teachers better 
offer culturally competent instruction. 


If Oregon takes these steps, we expect to 
see these results:


•	 �Teachers will have the skills, confidence 
and ability to address the needs of diverse 
students.


•	 �Achievement by all students will improve. 
Providing a high quality educational 
experience for every student will benefit 
all students. 


 


We adopted the following criteria to develop our 
recommendations: 1) student-centered, teacher-led 2) 
visionary, but achievable 3) research-based 4) scalable 5) 
resource considerations.
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CONCLUSION


Oregon’s teachers—no less than its parents, 
students, policymakers and education 
leaders—want schools that give every 
student in our increasingly diverse state 
the best possible foundation for success. 
For too long, our state has under-invested 
in its public school system through a lack 
of resources, lack of innovation and lack of 
leadership.  


In a “flat world””—where, newspaper 
columnist Tom Friedman argues, ideas, 
people and resources flow to where the 
work can be done most efficiently and 
effectively—Oregon needs to recognize 
it can no longer afford its laissez-faire 
approach to schooling and teaching. If 
Oregon is going to make the state a great 


place to be a teacher, it will need to take 
statewide leadership and make statewide 
choices that strengthen effective teaching.  
The policies and supports that follow 
teachers throughout their careers should be 
robust, consistent, and responsive to the 
needs teachers have identified. From the 
way we are prepared to teach, to the tools 
used to give us feedback on our craft, to the 
leadership opportunities in our buildings 
and districts, to the support we have to 
meet the needs of all students—these 
things should no longer be left to chance (or 
the individual efforts of 197 school districts).


Much of what we call for in this report will 
require more time from and for teachers, 
which ultimately means more resources. We 
encourage state policymakers and school 
district leaders to consider—in addition to 
how more schools can receive the financial 
resources they need to serve all students 
well—ways of restructuring the school 
day, specifically how time is used and how 
teachers are assigned, in order to free up 
the time needed for professional learning 
and improvement.  


As members of the Distinguished Educators 
Council, we are excited to contribute our 
best thinking to the goal of making Oregon 
a great place to teach. We hope this report 
will be a significant contribution to the 
ongoing conversation and inspire further 
collaboration among all of us who care 
about the quality of our schools and the 
outcomes of the students we teach.


Pictured from left to right: Donna DuBois, Lionel Clegg, 
Allan Bruner and Mary McGinnis. DEC members represent 
a variety of Oregon regions, grade-levels, subject-areas 
and populations.
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ABOUT THE CHALKBOARD PROJECT


The Chalkboard Project is an independent education 
transformation organization dedicated to making Oregon’s K-12 
public schools among the best in the country. We are funded by 
a consortium of Oregon’s leading philanthropic foundations that 
share a central belief that research and on-the-ground expert 
knowledge is essential to identifying policies and practices 
that improve outcomes for students. In 2011, Chalkboard was 
awarded $24.4M in federal funding to accelerate CLASS, a 
revolutionary initiative that is transforming the teaching profession 
by creating new career pathways that lead to higher achievement 
in the classroom. 


Launched in 2004, Chalkboard is the first initiative of Foundations 
for a Better Oregon (FBO). FBO partners include: Meyer 
Memorial Trust, The Oregon Community Foundation, The Collins Foundation, The Ford Family 
Foundation, JELD-WEN Foundation, and The James F. and Marion L. Miller Foundation. 


www.chalkboardproject.org 


Twitter: @ChalkTalkers
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Distinguished Educators Council (DEC) 


13 Oregon teachers recognized for their expertise and success: 


Allan Bruner, Colton High School; 2006 Oregon Teacher of the Year 


Lionel Clegg, Woodlawn School, Portland; Founder, Boys of Distinction 2002 


Kelly Devlin, David Douglas School District; 2000 Milken Educator Award 


Donna DuBois, Camas Ridge Community School, Eugene; 2010 Oregon Teacher of the Year 


Nubia Green, Chávez Elementary School, Salem; “Literacy Squared” Lead Educator 


Michael Mann, Dexter McCarty Middle School, Gresham; National Board Certified 2000 


Sean McGenney, Hamilton Creek School, Lebanon; Portfolio Project Co-Chair 2011-12 


Mary McGinnis, Tillamook Options Program School; Missouri STARR Teacher 2008-10 


Jessica Smith, West Albany High School; Business-Education Proficiency Coach 


Karen Stiner, High Desert Middle School, Bend; 2007-09 Einstein Educator Fellowship 


Tandy Wolf, Cedaroak Park School, West Linn; 2010 OnPoint Educator of the Year 


Colleen Works, Corvallis High School; 2011 Oregon Teacher of the Year 


Kevin Zerzan, Gladstone High School; 2009 Milken Educator Award 


 


Represent different regions across the state, grade levels, 


 disciplines, and student populations 
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Recommendation #1:  
Emphasize classroom experience and effective 


mentors in teacher preparation. 
 
 


 
 
 
 
 


Recommendation #2:  
Provide meaningful, ongoing evaluations of teachers 
that contribute to improved teaching practices and 


increased student achievement. 
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Recommendation #3:  
Ensure personalized professional learning 


opportunities tailored to each teacher’s needs and 
the students they teach.  


 
 


 
 
 
 
 


Recommendation #4:  
Establish new leadership opportunities and career 


pathways for the most effective teachers. 
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Recommendation #5:  
Ensure Oregon’s teachers can address the needs 


of diverse students. 
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• Inviting ongoing distinguished educator testimony 
  


• Continuing to prioritize investments in great teaching 
 


We urge the OEIB to consider: 
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Email Testimony (received at education.investment@state.or.us) 


I have a child with developmental delays.  


 


We had him evaluated w/ the school district, as he was not talking, and having lots of tantrums,  when 


he was not quite 3yrs old.  


He was enrolled in early intervention, and Susie Crowell came to our house, sat on the floor and worked 


with him until he was 3.  


Then he was placed in special preschool, with Mary Trosper for 3 years.  


 The teachers and special ed folks have all been wonderful, and taught us all kinds of things, skills, 


techniques, shared books to help us learn "how" to teach him, work with his disabilities, how to work 


around limitations. They know "how to get through" to their little worlds.  


Things were going so good at this point, we had him evaluated at Legacy Children's Hospital, thru our 


ins.  


He was diagnosed as being on the Autism spectrum.  


The school has worked diligently, and consistently with our son, to figure out ways to teach him, work 


around, over come some of his challenges. They have been amazing.  


 


He is in 3rd grade now, and in a regular class room, with special ed support- constantly. He has now 


been diagnosed with ADHD, and we have started treating that with medication, but the special ed 


support, being on the IEP is vital to his getting an education. With out all the support we have been 


getting from the schools, it is doubtful we would have made it this far.  


 


I have to work, full time, and my husband works part time, to survive financially, and take care of our 


son. Without the help of the school specialist, who are highly trained, and excel at working with these 


special needs kids, I can not even imagine my son's future. He might never have even reached a regular 


class room, and while we are making good progress, these specialist are VITAL to these kids making it.  


 


Please fund the schools, and SPECIAL ED. It is so very important. Spend one day in our shoes, and you 


will know why.  


 


Cindy Hanks, mother of child with Autism, and ADHD 


503-522-7048 


……………………………………………………………………………………………………………………… 


Thank you for the opportunity for input. I work at Mt Hood Community College. Currently we have 
about 12,000 students enrolled. About 6,000 students are here with the intention of completing a 
degree or certificate. What are the other 6,000 students doing? An entire array of activities involving a 
variety of goals. If funding is based on "completion rates" we are ignoring 50% of our clients. 
This is a very bad idea. 



mailto:education.investment@state.or.us
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Accountability is great; but if done incorrectly it is incredibly destructive, and doesn't make the situation 
any better. 
Thank you. 
PS: A statistical profile is available at mhcc.edu "Factbook" 
Sincerely, 
Carol Rathbun 
Cosmetology Instructor be|beautiful  Carol.Rathbun@mhcc.edu 503.491.7499 
…………………………………………………………………………………………………………………………. 


TO: Education.Investment@state.or.us  


FROM: Traci Price, Statewide Coordinator – Oregon Environmental Literacy Initiative at The Oregon 
Community Foundation (tp@traciprice.net)  


Thank you for this opportunity to provide public comment to the Education Funding Team's 
recommendations to the OEIB. Please find my comments both pasted below and attached. Do not 
hesitate to contact me with any questions. 


General information about the Oregon Environmental Literacy Plan 


In 2009, the Oregon Legislature passed the No Oregon Child Left Inside (NOCLI) Act, a state policy set to 
provide students with a continuum of place-based, outdoor, environmental education learning 
opportunities from K-12. An eleven-member Environmental Literacy Task Force representative of 
education, environment and natural resource interests was established by the NOCLI Act and charged 
with developing The Oregon Environmental Literacy Plan: Toward a Sustainable Future[1] (OELP). The 
OELP, completed and accepted by the Oregon Legislature on October 1, 2010, articulates a vision for 
education for environmental literacy in Oregon schools, particularly as it relates to K-12 education. The 
plan includes content standards, recommendations for graduation requirements, a roadmap for teacher 
professional development and a strategy for assessment and implementation. Implementation of the 
plan will ensure that every student in Oregon becomes a lifelong steward of their environment and 
community, willing and able to exercise the rights and responsibilities of environmental citizenship, 
choosing to interact frequently with the outdoor environment, equipped with multifaceted knowledge 
of our relationship to the environment and its resources, and prepared to address challenges with sound 
decisions for our future.  


There is an expansive network of education for environmental literacy providers across Oregon who are 
committed to engaging youth in meaningful, outdoor and hands-on learning experiences. Where 
environmental literacy is already integrated into classrooms, students are not only benefitting from an 
integrated curriculum but establishing a sense of place and stewardship for Oregon. 


Key implementation strategies for the OELP and comments for the Education Funding Team 
Recommendations follow:  


 Launch Regional “Student Achievement Centers” – the OELP calls for the creation of “regional 
hubs” to facilitate integration of the OELP on a local level. Regional hubs will be defined by a 
number of contributing factors including: ESD, watershed and governance boundaries; 
partnership support to schools/districts, community organizations, businesses and government 



mailto:Carol.Rathbun@mhcc.edu

mailto:Education.Investment@state.or.us

mailto:tp@traciprice.net
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agencies; lending libraries, and opportunities for coordinated teacher professional 
development.    


 Create a culture of continuous learning across the continuum – the OELP promotes the use of 
the local environment and community as an integrated context for learning.  


 Support educators in implementing rigorous curriculum – the OELP has been comprehensively 
aligned with Oregon academic standards and diploma requirements.[2  


 Provide collaborative, relevant professional development opportunities – an OELP work group 
is further refining recommendations from the plan to coordinate teacher professional 
development opportunities around: standards and essential skills, personal and civic 
responsibility, community partnerships, and tools and techniques for indoor-outdoor learning.   


 Research, develop and disseminate best practices and models - the OELP recommends 
compiling case studies of environmental literacy programs that demonstrate student 
achievement and best teacher professional development practices; it also supports existing 
educational requirements. 


 OregonReads - using the environment as an integrating context for learning has been shown to 
provide benefits to students including:  


o Improved performance on standardized measures of academic achievement in reading, 
writing, math, science, and social studies.   


o Reduced discipline and classroom management problems. 
o Greater enthusiasm for language arts, math, science, and social studies. 
o Better ability to apply science to real-world situations. 
o Greater proficiency in solving problems and thinking strategically.  
o Better application of systems thinking and increased ability to think creatively. 
o More advanced skills in applying civic processes to real-life situations.[3] 


 Individualized learning and proficiency based advancements – the OELP supports getting 
students involved in field-based projects, out-of-seat time. 


 Education that keeps up with our changing world (innovative); College, career and community 
readiness – Oregon youth are disconnected from the natural world and their home community, 
the OELP reconnects them and prepares students for the growing green jobs economy and civic 
engagement; the OELP is included as part of a “Well Rounded Education” in the draft 
reauthorization of the Elementary & Secondary Education Act. 


 Enriches our culture and advances civic life – when Davis, Hibbits and Midghall 
(http://www.dhmresearch.com/) asked Oregonians what they value most about living in the 
state, the top mentions are the natural beauty, the proximity and variety of outdoor recreation 
opportunities, and the environmental quality (air and water).  Along with these three are a sense 
of community and the climate. These are the top common statements that cut across 
demographic, geographic and political party lines all supported by the experiences encouraged 
through the OELP.   



http://www.dhmresearch.com/
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 Pioneering new practices that contribute to our economic and civic life; Challenge for our 
entire community; Encouragement to think outside the box – From Al Kennedy High School’s 
(Cottage Grove) bee keeping program to Hood River Middle School students raising tilapia for 
local restaurants – schools across Oregon are supporting a thriving economic and civic life, 
encouraged by the OELP.  


 Alternative programs to engage youth and spark interest; Learning that motivates and 
engages students - While education for environmental literacy helps develop the knowledge and 
skills necessary to address complex environmental issues, it also contributes to academic 
achievement. Additionally, studies show that time spent outdoors for learning during the school 
day is critical to the intellectual, emotional and physical health of students. Providing students 
with quality opportunities to directly experience the natural world can improve students’ overall 
academic performance, self-esteem, personal responsibility, community involvement, personal 
health and understanding of nature. 


 Bridges gaps between classrooms and community providers including government – the OELP 
has already demonstrated the ability to bring stakeholders together across political, geographic 
and conceptual lines. It is also demonstrating the power of nonformal networks as they 
collaborate to support schools. 


In closing, I look forward to continue working with the OEIB in pursuit of an educational system that 
honors existing partnerships and initiatives while advancing the role of the OELP in providing a 
continuum of quality educational opportunities and helping our students graduate as critical thinkers, 
ecological problem solvers and engaged citizens.  


Best regards, 
Traci Price 


[1] www.ode.state.or.us/gradelevel/hs/oregon-environmental-literacy-plan.pdf  


[2] http://www.ode.state.or.us/search/page/?id=2886 


[3] 1998 & 2002. Lieberman, G.A. & Hoody, L.L. Closing the Achievement Gap: Using the Environment as 
an Integrating Context for Learning. State Education and Environment Roundtable. www.seer.org. 


 Traci Price 


State Coordinator, Environmental Literacy Initiative 


The Oregon Community Foundation 


www.traciprice.net 


503.896.8755 


Restoring shared identity through our unique and universal relationships. 


 
………………………………………………………………………………………………………………………… 
 
 
TALKING POINTS Testimony to State Oregon Education Investment Board: October 23, 2012  
Presented by: Kyle K. Walker – Parent & School Board Member, North Clackamas School District  



http://www.ode.state.or.us/gradelevel/hs/oregon-environmental-literacy-plan.pdf

http://www.ode.state.or.us/search/page/?id=2886

http://www.seer.org/

http://www.traciprice.net/
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Finding a manageable framework to move through the web of education transformation while 
grappling with day to day service delivery is officially overwhelming for school districts – especially in 
this economically constrained environment with multiple competing priorities.  
We recognize and support the vision for education transformation in Oregon but we need time, 
immediate funding relief and an opportunity for substantive involvement to move through this 
transition together.  
Significant cuts over the last three years in student learning days, closing schools, cutting teacher and 
staff resulting in increased class sizes limits our ability to thoughtfully plan and prepare. It is difficult to 
communicate to our consitutents the value of a $3 million dollar investment in state education positions 
to frame and manage education reform, while we have had to make these heartbreaking reductions and 
add stress to the education environment.  
The myriad of strategies, reports, concept and templates presented in varying formats by multiple state 
entities, with shifting achievement deadlines, no integrated framework, lack of substantive local 
involvement and mixed messages from key agencies and professional associations is not helpful for 
local school boards, who by law are responsible and accountable for educating children residing in the 
district.  
We are at the tipping point. This latest set of funding recommendations feels incomplete and vague, 
without a business plan, introducing new strategies without consideration of local context, and does not 
address immediate funding needs to relief classroom compression. It does not present a complete 
financial investment plan addressing what is the return of investment, net benefit, level of difficulty, risk 
impacts and so forth. The investment strategies are not any different than what we are doing at the 
local level with the exception of framing a Pre-K model. We would like to share our experiences and best 
practices to create models that other districts might benefit from. One glaring omission: there is no 
mention of all day Kindergarten or how that will be funded or structured.  
Let me read the following paragraph from the report:  
“Any budget that purports to affect the delivery of education in order to improve  
student outcomes has multiple assumptions embedded within it: what those optimal  
outcomes are, who they are for, what conditions will produce them, and what are  
 
I wonder what does this mean? How does this complement or is in conflict with current district priorities 
and student needs? How will I translate and articulate this at the grassroots level to parents and 
educators?  
One size does not fit all. Adding new layers of guidelines, multiple governance structures, new funding 
restrictions, and no immediate relief is the barrier to meeting our primary mission of ensuring students 
are engaged, inspired and ready. We dropped everything to meet the intent of the Achievement 
Compacts and received a passing grade. However, we will not be able to meet these targets if there is 
no relief in the classroom. We need to catch our breath to transition and adapt and not feel that we are 
putting daily education services at risk.  
It’s okay to stop and reframe this process. Please invest more time involving local districts to test and 
see how these education reform and funding policies can be integrated and personalized. Send out 
multidisciplinary teams to conduct pilot projects with districts and community service providers to 
understand the impacts and develop best practice models for others. We want to be partners, we 
support the vision, but it looks very different from here and we have not been asked to substantively 
participate.  
I not only view these challenges from a policy leader and professional perspective. I also view them 
through the lens of a parent with a student who is trying to find an inspiring path for the future. This 
report would be foreign to them. They just want to be assured that their child is getting the best 
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education possible with choices and options that will challenge and inspire them to grow with enriching 
experiences – the accountability for this is at the local level.  
The report I submit to you today offers a view from the local level and a visual map suggesting a phased, 
deliberative path which moves from political protocols with soft detail to a collaborative approach and 
polished actions. Let’s work together on this meaningful, worthwhile work and build a stable funding 
plan and sustainable framework which supports student learning and achievement and the intent of 
the 40/40/20 vision.  
Thank you for your time and leadership. 
 
………………………………………………………………………………………………………………. 
 
Dear OEIB Members,  
 
Although I could not be at the meeting in person tonight, I appreciate this opportunity to share 
comments with you regarding education investments.  Thank you.  My son attends Llewellyn Elementary 
School in the Sellwood neighborhood of Portland.  In the Portland Public Schools District, he will next 
attend Sellwood Middle School and then Cleveland High School.   
 
I strongly urge you to do all you can to direct investments to our students, teachers and facilities.  School 
spending per student is high, but that has not translated to adequate programming or adequate 
facilities.  We not only need more funding, but more efficient investments if Oregon students are going 
to succeed.    
 
When I see the building at my child's school, I am worried about seismic safety and thankful that my son 
is actually spending 1 of the 6 years in one of our many portable classrooms.  Our school is also severely 
overcrowded and we are coping with annual juggling of space and increase of class sizes.  I am thankful 
that our community is engaged and involved, but our students' safety and ability to learn are 
threatened. Just 6 years ago, the school was proposed for a shut-down; community involvement helped 
prevent that, but now we are overcrowded and still projected to grow.  District lines were redrawn and 
are now proposed to be put back to where they were, which has impacts to the fabric of community in 
our neighborhood as things get repeatedly shifted around. Even with the instability and shifts, the 
overcrowding is not likely to be solved in a timely fashion by the district, despite years of activism in the 
community and participation in the redistricting process.  Our children and teachers are the ones 
directly impacted by this.   
 
When I see the lack of programming in the arts, I am profoundly worried about the lack of preparation 
children of all backgrounds and income levels will have for life in our rapidly changing world that 
depends on creativity and adaptability.  Today I am volunteering in the classroom teaching Parent Led 
Art, knowing little more than the 7 and 8-year olds about my topic, but desperate to expose them to 
more creative projects.  Studies show that music and art benefit students across disciplines and socio-
economic backgrounds.   
 
I know it is impossible to provide everything every student needs, but I see some of our brightest 
students leaving despite parents being very reluctant to exit the public neighborhood school.  Their 
children's needs are not being met.  If this is happening to the brightest, what is happening with the kids 
in the middle and the kids who need the most help to meet minimum benchmarks? 
 
Thank you for your efforts and taking the time to listen tonight. 
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Sincerely, 
 
Heather Nelson Koch 
1326 SE Tenino Street 
Portland, OR 
503.539.4208 mobile 
heatherk100@aol.com 
 
………………………………………………………………………………………………………………………… 
 
Thank you for this opportunity to speak out. I am an instructor at Mt Hood Community College. 
Currently we have about 12,000 students enrolled. Of those, about 6,000 students are here with the 
intention of completing a degree or certificate. What are the other 6,000 students doing? They are 
taking a broad spectrum of classes representing a variety of goals. If funding is based on "completion 
rates" we are ignoring fully half of our students. 
 
This is a hideous notion.  
 
Accountability is great; but if done incorrectly it is incredibly destructive. Please do not follow a pathway 
to destruction of our college. 
 
Thank you for considering my thoughts. 
 
PS: A statistical profile is available at mhcc.edu "Factbook" 
 
Sincerely, 
Rick Walters 
Instructor/Coordinator 
Integrated Metals-Welding Technology 
Industrial Technology Division 
Mt. Hood Community College 
be | certified 
richard.walters@mhcc.edu 
503.491.7209  OFFICE 
……………………………………………………………………………………………………………………… 
 
Ed. Investment Board; 
 
I teach English as a Non-native Language at Mt. Hood C. C.  Many of our students in this area have a goal 
to continue their education in a major area of study at Mt. Hood C.C., but some simply want to improve 
their English to further their employment chances.  Since there is no declared completion such as a 
diploma of English as a Second Language or English as a Non-native Language for students, this subject 
area may become a target of administrators to be cut.  Can you imagine our state with fewer English 
speakers and more unemployed or underemployed people?  Let’s not encourage the colleges to lessen 
English language instruction with the idea of money for education dependent on completion rates. 
 



mailto:heatherk100@aol.com
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Currently we have about 12,000 students enrolled at Mt. Hood C.C.  About 6,000 students are here with 
the intention of completing a degree or certificate.  What are the other 6,000 students doing?  Clearly, 
they are engaged in an entire array of activities involving a variety of goals.  If funding is based on 
"completion rates," we are ignoring 50% of our clients. 
 
This is a very bad idea.  
 
Accountability is great, but if it is done incorrectly, it is incredibly destructive and doesn't make the 
situation any better. 
 
Thank you for this opportunity to offer my feedback. 
 
Perry Rikli 
 
ENL Instructor 
MHCC 
 
PS: A statistical profile is available at mhcc.edu "Factbook" 
…………………………………………………………………………………………………………………………………………………………………. 


To Whom It May Concern: 


I have just come from attending the Education Funding Team Meeting at North Medford High School.  I 


am a retired educator who worked in the Southern Oregon Education Service District Migrant 


Education/English Language Learner Program for 27 years.  I am now retired and still working.  One of 


my roles these days is as a Leadership Coach with the School Improvement Effort.  I have worked in 


school improvement for 13 years now—since Comprehensive School Reform Grants back in 2000.  I 


have also participated in monitoring visits for the Oregon Department of Education Title III Program.  I 


have been in many schools around the state of Oregon and have worked with several schools in school 


improvement to help them improve programs and instruction and increase student achievement.  


After sitting and listening to the testimonies tonight, I would like to share the following thoughts with 


you about the OEIB Objectives and Initiatives and the Education Funding Teams proposals: 


 I was struck by the lack of testimony from the K-12 community.  Higher education and the 
community colleges were well represented.  There were some school districts represented and 
high school counselors made a good showing.  Not many from the K-6 community though. 


 I was very happy that some minority parents finally spoke.  I had sat there the whole night 
wondering what effort the OEIB was making to hear the voices of the minority groups you refer 
to in your documents.  Are you having special meetings with parents to get their ideas and 
opinions?  Are these meetings being held in the parents’ native languages with interpretation so 
they can freely express themselves?  Your plan won’t get much traction unless you do sit and 
listen as you did tonight while they share with you their thoughts and solutions.  I would hope 
you would solicit more of their ideas about solutions and not just have them repeat the sad 
state of education for their students in the state of Oregon.  I hope you have special meetings 
just for them.  It is very difficult for language minority parents to convey their ideas and 
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opinions in a meeting such as the one tonight.  You mention interacting with parents in 
“culturally appropriate ways” in your document.  This would be a great time to start doing that. 


 That brings me to the role of bilingual education in solving some of the educational problems of 
the language minority students.  You mention that you want to hire more “educators of color”.  
If some of these “educators of color” could be bilingual and we could implement bilingual 
education programs in our schools where the students’ native languages are valued and utilized 
to help them be successful and achieve to the same high standards in their native language 
while at the same time acquiring the English language.  Who is more valuable these days than a 
bilingual person with work place skills?  We would have to commit to high quality bilingual 
programs with highly qualified staff and effective curriculum and materials to teach content to 
students in their native language.  We have some good models in the state.  We could have 
more with a commitment to providing bilingual education.  When I read the part about Oregon 
Reads, using students’ native language to teach them to read can be one of the best and most 
effective tools we have in our toolbox to teach them to read, but it is one of the least used.  We 
need to change that! 


 I wholly support the notion that the extra .5 “weight” for English language learners (ELL) should 
come to the school districts with “strings” attached.  Districts have gotten better about 
spending the “weighted” funding on their ELL students but there are still too many who don’t.  I 
am a little concerned about the statement “Research and experience within our best schools 
and classrooms demonstrates that if ELL students are served well, they can achieve English 
proficiency within a period of time that is shorter than the average they experience today.”  I 
would want to make sure your sources for this statement are reliable.  I hope you are using the 
experienced and knowledgeable resources you have at ODE in the Title III program in 
determining how you will “operationalize this recommendation.”  Please make sure you use the 
most experienced and knowledgeable persons who have the best interests of the whole state of 
Oregon in mind and not just the bigger districts who it sometimes appears have their own best 
interests in mind. ! 


 There are many references to Response To Intervention (RTI) in your documents.  Remember 
there are three tiers to RTI:  Tier One—core content instruction; Tier Two—interventions; Tier 
Three—interventions in the Special Education realm.  My concern is that most of the time when 
RTI is mentioned in your documents it is in relation to interventions!  The premise of RTI is that 
80% of the students in a class should score 80% on a classroom assessment.  This is where the 
real work needs to be done!!  In most schools I have contact with the core content is very weak!  
Nowhere near 80% of the class is scoring 80% on the end of unit assessment.  This leads to a 
much more prominent role being played by the Tier Two interventions.  More time gets put into 
planning and teaching the interventions and the core content continues to lag in quality and 
effectiveness.  We continue to perpetuate the situation where too much effort and energy is 
being put in interventions and not in core content instruction.  Students are never going to 
catch up if we don’t strengthen core instruction in the classrooms.  That is why I encourage you 
to focus on classroom instruction.  If we improve the quality of core instruction we will take 
care of many of the problems we have today.  Having 4 students who need intervention in a 
class of 20 where 80% of the students score 80% on the unit test is a lot different than having 
16 students needing intervention because 20% scored 80% on the unit test.  Unfortunately, we 
have the latter situation in many of our schools. 


 Based on the previous bullet, please focus your efforts on reinstating baseline funding for 
education with a focus on improving core content classroom instruction.  We don’t need 
Student Achievement Centers, lab schools or longitudinal data systems.  We need schools 
funded to a level where they can reduce class size and provide a longer school year and work 
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internally to improve teachers’ instructional practices with an impact on student achievement.  
What I see time and time again is that teachers know what to do but they don’t do it.  They 
need time to plan together and to support each other in improving their instruction.  They need 
support from their instructional leader (the principal) and they need to be held accountable in a 
positive way for the good instruction they know they should and could be providing.  They need 
training done within the walls of the school.  They don’t need to be running off to a conference 
or two day training.  Improvement needs to be focused within the walls of the school with 
purposeful and intentional changes in instruction that will result in 80% of the students scoring 
80% on the test!  


Thank you for coming to Medford to listen to our opinions.  Thank you for taking time to read mine.  I 


think we need to make changes.  I hope we go slower rather than faster so our efforts truly result in 


effective change that results in increased student achievement for all students in Oregon.  


  


Sincerely, 


Carol Holm 


……………………………………………………………………………………………………………………………………………………………… 
 


OEIB General 


 


 


Dear OEIB General, 


 


I recently lost my instructional position at Clatsop Community College in Astoria, Oregon. The college 


found itself $1 million short on a $10 million budget, so five instructors were laid off, three retired, and 


several others' workloads were reduced. At an institution that had only 39 faculty members, that was a 


significant blow to programs, students' opportunities, and personal lives. Because there are now fewer 


course offerings available (programs were cut or truncated), some students are forced to attend for four 


years to obtain a 2-year Associates Degree. 


 


I hear a lot of talk about the importance of education, the value Americans place upon competitiveness, 


the requirement that an electorate be informed for democracy to flourish, and how our country's 


national security would be compromised by an uneducated citizenry; however, I have never heard of a 


workable Oregon plan to fund education according to its importance.  


 


For the price of keeping one U.S. soldier in Afghanistan (approximately $1 million), our college could 


have avoided this train wreck. Whose interests are being served by that $1 million? 


 


Sincerely, 
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Perry Callas 


1418 Commercial 


Apt. P1 


Astoria, OR 97103-3816 


…………………………………………………………………………………………………………………………………………………………………. 
INVESTMENT IN A HOLISTIC AND SUSTAINABLE EDUCATION 
By Gloria Campuzano 
Our government may wish to consider integrated unifying policy reform for education, justice, and 
healthcare. It’s time that the three systems have a common vision and link to benefit students to remain 
in school, remain free of the criminal justice system and lead healthier lives. Lowering truancy and 
dropout rates, reducing crime and violence and improving the health of our most vulnerable 
communities have significant social and economic implications, saving untold millions of dollars in 
annual expenditures. Oregon needs to continue to integrate food systems to bring economic 
development to urban and rural Oregon. 
VISION: Healthy communities where everyone is secure with a feeling of well-being of body, mind, 
and spirit. 
Secure: The basic needs (food, shelter, and clothing), health, safe environment, public safety, 
food safety, and so on. 
Solutions would focus on food, nutrition, and diet related conditions such as food 
insecurity, hunger, obesity, chronic diseases, eating disorders, mental health (alcoholism, 
drug abuse), and food-drug interactions. 
“Let food be your medicine and your medicine be your food.” Hippocrates 
GOAL: Cultivate a holistic and sustainable education honoring our planet earth and its inhabitants with 
integrated food systems, healthy and secure communities. 
OBJECTIVES: By the end of year 2020 our three systems will: 


rural Oregon 
by cultivating a strong food system. 


 
cases. This would greatly reduce burdensome expenses. 


riting, mathematics, science, 
wellness, culture, arts, and so on) for each grade in elementary schools. 


 
-transition skills curriculums in the juvenile justice system. 


 
for Disease Control calls upon. This tool should have an ethics focus: 
Social Ethics that allow coexisting peacefully in community: 
* Do no harm, non-violence, thus promoting self-esteem. 
* Truthfulness. 
* Honesty and integrity. 
* Accountability and responsibility in sexual ethics. 
* Balance and moderation. 
Personal ethics in order to live a balanced life, promoting: 
* Good health, good hygiene, good nutrition, and healthy living. 
* Contentment. 
* Mental strength, perception, self-discipline, being positive, and 
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transforming internal change to be manifested positively in the world. 
* Self-study and self observation. 
* Peace and spirituality. 
STEPS AND CONTINUED SUPPORT: 
1. Farms to school, school gardens and green houses to laboratory school kitchens (to strengthen 
science, mathematics, culture, and health curriculum). 
2. Include the garden in all the Kindergarten (kind children’s gardens). Children taking care of 
nature take care of themselves. 
3. Nutrition and wellness education by well-trained professionals to positively impact problemsolving 
skills, test scores, school attendance rates, and overall sense of well-being: healthy and 
active bodies = creative minds = successful + secure + harmonious communities. 
4. Provide a coordinated school health approach with meaningful family and community 
partnerships addressing the School Health Index in all districts to identify specific needs. 
5. The common link that consciously unifies education, justice, and healthcare system is yoga. 
Begin teaching do no harm and the practice of contentment and make a big issue of them from 
Kindergarten (and even better in preschool programs such as Early Head Start, Head Start, 
Family Relief Nurseries, Birth to Three, Primary Connection, and Child Care Centers). 
6. Support OSU Extension Service programs to nurture healthy children. Both SNAP 
(Supplemental Nutrition Assistance Program and State Nutrition Action Plan) plus both NEP 
(Nutrition Education Programs): EFNEP (Expanded Food and Nutrition Education Program) 
and OFNP (Oregon Family Nutrition Program) are essential education programs for the growing 
number of children in child-care settings and schools due to the decreasing family incomes. The 
ODE is a partner with NEP: http://extension.oregonstate.edu/nep/ 
WHY A UNIFYING POLICY REFORM TOOL? *** Yoga teaches us positive values and ethics 
that are part of its philosophy such as honesty, integrity, accountability, responsibility, sexual ethics, 
self-discipline, healthy and mindful eating, happiness, contentment, and non-violence. Yoga offers a 
unique way to bring people to a deeper understanding of themselves and others. The resulting 
selfawareness 
combined with concrete tools and life skills gives them what they need to change selfdestructive 
behaviors into productive, healthy life-style choices. Through breathing techniques, 
asanas (postures), meditation and practicing personal and social ethics, the goals are to achieve peace 
in our communities and union with body-mind-spirit. 
Research has shown that people benefit from yoga. Evidence-base studies indicate yoga may be a 
useful tool for social policy and is preventive medicine. The National Center for Alternative and 
Complementary Medicine provide the status on yoga research suggesting that yoga improves mood 
and a sense of well-being, counteracts stress, reduces heart rate and blood pressure, increases lung 
capacity, improves muscle relaxation and body composition, helps with conditions such as anxiety, 
depression, and insomnia, improves overall physical fitness, strength, and flexibility, and positively 
affects levels of certain brain or blood chemicals. 
CONCLUSIONS: 
1. Since yoga philosophy teaches personal and social ethics, our schools and communities will have 
to deal less with risky behaviors in the youth, mental diseases and lifestyle related diseases such 
as diabetes, hypertension and obesity. The savings in the preventive healthcare, education and 
judicial systems will benefit us all. Our government should consider yoga as a conscious 
unifying policy reform. 
2. Let nourishment be the recipe for peace. Cultivate the root (children first) to grow healthy 
branches. Children need strong nutrition programs to thrive physically and mentally to learn. 
3. “Let food be your medicine and your medicine be your food.” Hippocrates 
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*** FEDERAL AND STATE ECONOMIC DATA: 
1. Oregon is the second hungriest state in the nation. A 2007 report estimated that hunger in OR 
costs $ 1.2 billion each year (U.S. Department of Agriculture. www.oregonhunger.org) 
2. Nationwide, each high school dropout costs nearly $154 billion in additional income over the 
course of his/her lifetime (All 4 Education Org., 2011). 
3. In 2008, over 93,000 juveniles were incarcerated in the U.S.A. The cost was about $5.7 billion 
per year, even though majorities were held for nonviolent offenses (Justice Policy Institute, 
2009). 
4. Over the last three decades in Oregon the spending on the State Prison increased 1,331% while it 
was only 95% for higher education spending. In the current two year budget, Oregon spends 
more on prisons that colleges; $1.36 billion for prisons and $ 691 million for seven-school years 
at the University System (Debt by Degree – The Register Guard, September 25, 2012). 
5. The Center for Disease Control estimates that homicides among youths age 10-24 years had a 
total combined medical and work loss cost of $7.7 billion in 2005. 
6. The estimated prevention federal budget for 2012, for example is $10 million for alcohol-abuse 
prevention, $8 million for gang and youth violence prevention, $8 million for the Community- 
Based Violence Prevention Initiative, plus $100 million for grants (Youth Today Org., 2011). 
7. Chronic conditions account for more than 75% of the $2.6 Trillion annual medical care cost in 
the U.S.A (CDC, 2009). The annual medical care cost in 2005 was $1.4 Trillion. 
SUGGESTED WEBSITES AND READING: 
Nationwide, yoga is being accepted in many wellness centers, the juvenile justice system, and schools. 
It is promoting healthy behaviors for young people suffering from unhealthy eating, stress, drug use, and 
poor academic performance: 
1. www.yogaservicecouncil.org 
2. www.streetyoga.org 
3. www.theartofyogaproject.org 
4. www.niroga.org 
5. www.yogaed.org 
6. www.yogacalm.org 
7. www.yogakids.com 
8. www.yogaintheshadows.com 
Yoga for people with PTSD: 
9. www.irest.us 
Yoga Therapy: 
10. www.IAYT.org 
11. http://nccam.nih.gov 
12. Hedge SV, Adhikari P, et al. Effect of three-month yoga on oxidative stress in type 2 
diabetes with or without complications: a control clinical trial. Diabetes Care. 2011; 34 
(10):2208-2210. 
Social policy articles: “Federal Programs for Youth More of the same won’t Work” by Baron and 
Sawhill: 
13. www.youthtoday.org 
Healthy, Safe Youth and Coordinated School Health: 
14. www.safeyouth.gov 
15. www.cdc.gov/HealthyYouth 
Yoga, nutrition, risk behaviors in the youth, sample integrated curriculum, and environmental and 
social change: This booklet is a message for leaders to promote healthy communities: 
16. Campuzano G. Traveling into the Light: A Mystical Nourishing Journey. Includes: Teenage 
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Wellness and Prevention Objectives, Yoga Resource Guide, and Food for Thought. OR, 
2011. ISBN: 978-0-0615-42234-3. 
17. Campuzano G. The Healing Power of Yoga. Oregon Live Guest Columnist: 
http://www.oregonlive.com/opinion/index.ssf/2012/01/yoga_a_conscious_unifying_poli.html 
Gloria Campuzano, MS, RD, LD, CYT. 
CampuzanoG@msn.com 
Prepared for OEIB and Community Leaders... March 2012. Revised October 2012 
 
……………………………………………………………………………………………………… 
 
With the reduction of funding there is, of course, a necessary reduction in services, staff, etc. My 
concern is where those reductions are made. I see in our economy a shortage of people trained or 
eligible for training in trades and important skills, yet at our school I see an emphasis on preparing for 
college (for which some are not interested nor capable) while there is a complete welding shop and 
machine shop sitting idle for lack of teachers. These skilled jobs and trade jobs are the ones that will 
never be outsourced, whereas those positions with some college or community college training are the 
ones we see being outsourced. College graduates are unable to find jobs! 
I know there is a federal job program available for training in the trades, etc., but it is full, and there is a 
waiting list to enter. 
Please help our high school kids have a better opportunity to become employed by looking at your 
funding to re-install those programs back into our high schools which can lead to employment. 
Thank you 
Henry Schmidt 
……………………………………………………………………………………………………………………………………………………………… 
OEIB General 
 
 
Dear OEIB General, 
 
Dear OEIB Board: 
I have been monitoring your public hearings about investment in education. It’s disappointing that so 
few of the Board members actually attend these meetings. I’m hoping to see a summary of these 
meetings posted from which you have been universally receiving negative feedback about many 
provisions of the funding plan for which you will probably move forward despite the fact of complete 
lack of transparency and public support.  
 
You eloquently state that we will no longer have an achievement gap, yet your proposal only serves to 
reduce the funding necessary to provide services to special education students and English language 
learners. While class size increases across the state, expenditures increase for data collection, high-
stakes testing, and new regional centers where mentors will show teachers how they can work even 
harder with fewer resources and achieve even better results. 
 
English Language Learner (ELL) funding 
We have come a long way from the days when anyone with an Hispanic surname was classified as ELL 
and funds dispersed to districts. We now have procedures for identifying ELL students and monitoring 
them throughout the process. 
What is still lacking is accountability for how this money is spent. The money should be spent exclusively 
on services that directly benefit ELLs. Examples include: ELL specialists, ELL teaching assistants, 
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professional development, intervention staff, translation services (to be supplemented from the general 
fund for students not classified as ELL but whose parents need services), ELL TOSAs to assist general 
education teachers in meeting the needs of ELLs outside of ELD class, and district office support for ELL 
staff. 
ELL money should not be spent on anything that should be funded out of the general fund, including 
Spanish instruction for English speakers in dual immersion programs. 
Before we throw the baby out with the bathwater, we need a reporting method where districts are 
responsible to show that the money is being spent for its intended purpose. Only then, and with a 
transparent public process, should we look at how to more effectively fund and manage this budget. 
 
The majority of districts are not meeting AMAO which has targets for: percentage of students moving up 
one proficiency level, percentage of students exiting the program, percentage of long term (>5 yrs) who 
are exiting the program, and percentage of students passing the OAKS reading and writing. Why is this 
happening? It is happening because the targets are not research-based and unattainable. And from this, 
we will be labeled as a failure. 
 
The proposed ELL block funding will harm students. Districts will be pressured to exit students before 
they are ready as general fund resources diminish. Students on the margin of any exiting decision will 
also be exited. 
 
You can’t claim we are over serving students. If that were true, our achievement numbers would look 
drastically different. Many students come to kindergarten speaking no English. So let’s say we are given 
5 years of funding. Students would have to be exited before they enter middle school. Looking at the 
statewide achievement of ELLs at the middle and high school levels (dismal), we will no longer have 
funding for a program at those levels. And since they will have been exited and are no longer classified 
as ELL, then VOILA!! We will have no achievement gap because the students will have been classified as 
general population! Good job Oregon! 
 
Both middle and high school ELL programs would cease to exist under the proposal, except for a 
skeleton program for newcomers. Districts would retain the responsibility after the funding has run out, 
yet another unfunded mandate. In the middle of a school financial crisis across the state, this is the 
wrong time to reduce funding for our at-risk students.  
 
The proposal states that there are places where students are exiting faster than the state average, 
implying that this could happen everywhere. Where exactly are these places and how did they do it? 
Would they be able to continue to do it under the new funding formula proposed? If you were 
disappointed with the number of sick people in a hospital, then pushing them out the door would not 
help. Saying that students who previously had to jump four feet now have to jump five feet doesn’t do a 
thing to get them over the bar. 
 
I am an ELL teacher in a model elementary school. I guess that makes my testimony suspect as my job 
probably wouldn’t exist under the new funding proposal. I could always get another job, maybe working 
for the high-stakes testing industry, where there seems to be a large influx of money. But in the 
meantime, don’t mess with my students’ opportunity for a future, because this won’t happen on my 
watch. 
 
Pat Muller 
Oregon Save Our Schools 
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McMinnville Education Assocation. 
 
Sincerely, 
 
PATRICIA MULLER 
3855 SW Fir Grove Rd 
Wilsonville, OR 97070-6883 
…………………………………………………………………………………………………………………………………………………………………. 
Hi. 
  
Thank you for the opportunity for input. I work at Mt Hood Community College. Currently we have 
about 12,000 students enrolled. About 6,000 students are here with the intention of completing a 
degree or certificate. What are the other 6,000 students doing? An entire array of activities involving a 
variety of goals. If funding is based on "completion rates" we are ignoring 50% of our clents. 
 
This is a very bad idea.  
 
If you want help, please contact me. I used to do policy research for the State of Washington. 
Accountability is great; but if done incorrectly it is incredibly destructive, and doesn't make the situation 
any better. 
 
Thank you. 
 
PS: A statistical profile is available at mhcc.edu "Factbook" 
 
Sincerely, 
Janet Campbell 
Janet Campbell 
P O Box 551 
Stevenson WA 98648 
(509) 637-4077 
………………………………………………………………………………………………………………………………………………………………. 
OEIB General 
 
 
Dear OEIB General, 
 
Thank you for the opportunity for input. I work at Mt Hood Community College. Currently we have 
about 12,000 students enrolled. About 6,000 students are here with the intention of completing a 
degree or certificate. What are the other 6,000 students doing? An entire array of activities involving a 
variety of goals. If funding is based on "completion rates" we are ignoring 50% of our clents. 
 
This is a very bad idea.  
 
If you want help, please contact me. I used to do policy research for the State of Washington. 
Accountability is great; but if done incorrectly it is incredibly destructive, and doesn't make the situation 
any better. 
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Thank you. 
 
PS: A statistical profile is available at mhcc.edu "Factbook" 
 
Sincerely, 
 
Janet Campbell 
Box 551 
Stevenson, WA 98648-0551 
…………………………………………………………………………………………………………………………………………………………………. 
OEIB General 
 
 
Dear OEIB General, 
 
Dear OEIB,  
 
As a mom who also works with educators, I see personally and professionally children struggle to be 
perceived as great learners. They don't fit into the traditional education box (despite the fact that 
traditional education is out of date and doesn't fit the needs of modern society). When those same 
students get up out of their desk and experience quality, hands-on, accessible environmental education 
and arts education, they are suddenly transformed into the perfect student - excited about learning and 
discovering, making progress, grasping concepts.  
 
Outdoor School takes this educational experience to the next level - giving kids a chance to separate 
from the confines of the classroom, free from the restrictions of their schools and neighborhoods, and 
to be their authentic selves where they can shine and grown and learn. Most children have never had 
that chance before Outdoor School, nor will never have that chance again, so Outdoor School is critical 
to the intellectual, academic, emotional, and social development of children helping them to become 
better citizens and better students. 
 
Unfortunately, these experiences are woefully lacking in Oregon. The community has demonstrated 
over and over again with their generosity of money, time and talents, their commitment to this type of 
education, but Oregon decision-makers have continuously failed to acknowledge the benefits to 
students and made decisions not to fund these less traditional models, although these models change 
students' lives for the better.  
 
I believe that the Oregon Environmental Literacy Plan needs to be fully funded and implemented, using 
Outdoor School (an already established, outstanding, community-supported program) as the first step to 
this implementation.  
 
I also believe that arts education does the same thing for students. Both approaches give students the 
freedom to learn from their own strengths, and help students to feel smart, creative, and successful. 
Both approaches are also proved to be effective at teaching many different subjects and bolster learning 
and retention of core subjects, yet teachers are prevented from using these methods.  
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As a parent of a 4 year old, I'm looking for these options for my child, but I'm not seeing them available 
at my neighborhood school. My son learns better when he can touch, feel, and experience his 
education. I would love to find those opportunities in our public education system. 
 
Thank you for asking for our stories. 
 
Sincerely, 
 
Kim Silva-DuBose 
7735 SW Burlingame Ave 
Portland, OR 97219-4441 
…………………………………………………………………………………………………………………………………………………………………. 
I would like to contribute anonymously to your survey on education funding.  I will not attend any of the 
community forums or participate in the webinar so as to stay anonymous.   
 
As a principal in an Oregon public school, I have been listening with eagerness to the comments of Rob 
Saxton that equity will be a big part of the educational focus in Oregon going forward.  I would like to 
ask that you figure out a way to ensure that school districts apply equity between their schools and not 
just that Oregon apply equity at the district level.  In our district, the topic of equity between schools is 
avoided by always using district averages for achievement data - for example, subgroup data is always 
published in district averages only.  If it were looked at between buildings, the huge imbalance would be 
evident.  
 
Our district uses an antiquated budget allocation process that gives "equal" amounts of revenue to 
schools per pupil, regardless of the size of the school or the special needs of those populations.  K-8 
schools range in size from 80 to 500.  Percentages of economically disadvantaged students in each of 
our schools range from 3% to 73%.  Our larger schools have many more services available to students 
because they have economy of scale:  lower student to teacher ratio, more specialists (librarians, PE 
teachers, music teachers), ability to purchase textbooks and materials with new adoptions, more 
technology, etc.  In our smaller schools, we have barely enough money to scrape by in funding 
classroom teachers.  We then have to scramble to raise funds or beg from our parent organizations to 
purchase technology, buy textbooks, etc.   
 
To compound things further, the district has an open enrollment policy that allows parents to request 
whichever school they want IF they transport their own children.  The pattern over the past 13 years has 
been that parents who  have the resources to provide transportation (affluent parents) choose to 
transfer their children to schools with more resources or fewer high needs and minority students.  This 
has lead to a vicious cycle of fewer funds because of fewer students, therefore fewer resources, and 
then more students transfer, etc. As a result, our school with the highest number of ELL, minority and 
economically disadvantaged students reached enrollment levels so low that the board closed that 
school.  Now the cycle of declining enrollment, declining services and declining revenue is beginning at 
two other schools where the highest percentages of high needs students are enrolled.  My school is one 
of them.  
 
I have been working for the past five years with our administrative team to address this disparity, but 
with little success. I believe our system is unconstitutional based on the Brown vs. Board of Education III 
case, which was settled in 1999 in Kansas. However, unless I am willing to file a civil rights complaint, our 
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district will not be held accountable for this practice.  I cannot file such a complaint without losing my 
job.   
 
Please do something to protect all schools in Oregon from funding and enrollment practices within our 
own districts that create a disparate impact on our protected classes.   
Please protect my anonymity.  Thank you. 
…………………………………………………………………………………………………………………………………………………………………. 
Comments for Community Forum 10/18/12 – Marshall High School 
 
As a parent of two children at Llewellyn Elementary School, I am invested in our public school system 
here in Portland and throughout the State of Oregon and the education funding, or lack thereof.  It is 
unacceptable that student: teacher ratio has risen to 34:1 in my son’s 4th grade classroom, that we are 
over-capacity in the school building to the point of losing access for special education students 
(including TAG), short-changing technology education by dropping funding for a teacher and relocating 
to the library (which harms both technology and library time), losing dedicated art educators requiring 
“parent-led art” instead, and sacrificing healthy eating habits by providing 15 minute lunch periods to 
accommodate a cafetorium that is bulging at the seams with growing students.   
 
Llewellyn Elementary is a community school with tremendous parental and neighborhood support.  
Meetings with PPS last school year to address the over-crowding were extremely disheartening, 
including hearing a representative of PPS state “I understand your concerns.  My child was at an over-
crowded school, as well.”  Repeating inadequacies in the system from the past is no reassurance to 
those who are struggling in the current system.  The Llewellyn community provided several viable 
options to the PPS representatives regarding the overcrowding.  In turn, those suggestions were largely 
dismissed and, instead, a plan was brought forward by PPS that has resulted in no change in enrollment 
or available space – nor projected change for 3+ years.   
 
US statistics for the 2010-2011 school year were the following: 
Public school systems will employ about 3.3 million full-time-equivalent (FTE) teachers this fall, such that 
the number of pupils per FTE teacher—that is, the pupil/teacher ratio—will be 15.2. This ratio is lower 
than the 2000 ratio of 16.0. A projected 0.4 million FTE teachers will be working in private schools this 
fall, resulting in an estimated pupil/teacher ratio of 12.3, which is also lower than the 2000 ratio of 14.5. 
There is irrefutable evidence via a multitude of studies that smaller class size increases student learning 
and productivity.  Why is Portland lagging behind?  Why are our children and our future not worth the 
investment? 
 
Susan Lattimore 
Concerned Parent – Portland Public Schools 
Proud Llewellyn Elementary Parent, Grades 3 and 4 
………………………………………………………………………………………………………………………………………………………………… 
 
 
 
 
 
OEIB General 
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Dear OEIB General, 
 
Members of the OEIB Board, 
 
I am a public school teacher. I am also a Portland Public parent. Last Thursday, I answered the call to 
give public testimony on the topic of the Education Funding team's investment recommendations to the 
Board. I took the time to look up the 15 page document, read it and use portions of it in my testimony. I 
edited my speech a number of times so that it would not exceed two minutes. On the morning of 
October 18, I awoke at 5:30 am, taught all day and then drove to Marshall High School. I was excited to 
give testimony -- excited that the Board was interested in my opinion. 
 
Imagine my disappoinment when the only member of the Board who showed up was TEACHER Hanna 
Vaandering. She already knows everything I had to say. Had the rest of you been there, you would have 
heard from scores of passionate and well-informed teacher, counselors, parents, students and even an 
administrator or two. You would have heard well-reasoned arguments against virtually all the proposals.  
 
A main argument against the proposal is that the Funding team's plan would do nothing to alleviate 
crowded classrooms (in the 50s in Beaverton), but would instead suck more public school dollars in the 
creation of a whole new bureaucracy. The 6 regional centers, for instance. Part of their mission seems to 
be teacher training (implying that the current Education schools are not doing their jobs????) I'd like one 
of the team to tell that to the professors at Lewis and Clark, PSU, Pacific University, George Fox and all 
the other institutions of higher learning that do a bang up job on teacher training. (Very rigorous 
training, it is, too.)Apparently teacher would also go there to be "refreshed and rejuvenated." Those 
exact words were used to describe the centers (by a hapless staff person.) How does the Board imagine 
that will occur? Teachers go on their own time? Pulling teachers out of classrooms for in services? 
 
Also proposed were online classes (all the online programs I previewed for the ODE summer have been 
substandard.) I also have reviewed a number on my own. They are NOT innovative. Online classes, of 
course, replace a more expensive teacher in the classroom. Proficiency-based learning is merely code for 
pass-a-test-and-replace-a-teacher.  
 
And speaking of tests -- the investment proposals pushing for all 3rd grade students to pass reading tests 
is ridiculous and flies in the face of what we know about students learning at their pace. And a 
kindergarden readiness exam!!!! All those tests are extremely expensive to create (and very lucrative for 
parasitic testmakers). 
 
Nineteen years ago, I did my student teaching at Marshall High School. The irony of giving testimony 
about investment at a school that had been closed due to disinvestment was not lost on me. 
 
Class sizes and loads matter. I have 178 students and I can't begin to give every student essay quality 
feedback, not to mention, every wonderful quirky teenager the time he/she needs. I receive multiple 
parent and student emails on a regular basis. I have ELL students with whom I spend time after school 
on a regular basis. My prep time has been eroded by all the demands of the job. I still have a file of 
college applications that I must get to this week. Then there's my autistic student, my 504s and IEPs. 
There are my chronically ill students. There are the kids who are struggling to overcome the deficits of 
their freshman years. Each and every student needs time and care and I simply cannot give them what 
they deserve. 
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Back to time. Without having any time in my schedule, I made the time to answer the call to give public 
testimony because I was assured that the Board wanted to hear from me. I read the documents and 
respond appropriately at the OEIB Public meeting at Marshall High School on October 18. I did NOT have 
the time. But I did it. Members of the Board did a disservice to every citizen who showed up to speak 
and to witness the event. New standards in teacher accountability is all the buzz now. Would that our 
elected and unelected leaders were held to the same standard. 
 
Sincerely, 
 
Laura Paxson Kluthe 
2000 NW 28th Place 
Portland, OR 97210-5331 
…………………………………………………………………………………………………………………………………………………………………. 
Dear Oregon Education Investment Board 


I am a 3/4 time faculty member at Oregon Coast Community College.  Briefly, I have over 25 years of full 


time teaching experience in the biological sciences at 5 different community colleges around the 


country. 


I'd like to submit for your consideration the idea of merging several community colleges within the State 


of Oregon.  For example, there are four coastal community colleges separated by a total of 310 miles, 


north to south along Highway 101, from Coos Bay to Astoria.  Each college has a full set of 


administrators and director positions, which amounts to a sizable dollar figure in salaries.  My 


suggestion is to combine all four community colleges into some type of Coastal Community College 


Consortium where there is a main campus, likely Southwestern Oregon CC, with the other three, Oregon 


Coast CC, Tillamook Bay CC, and Clatsop CC being branch campuses.  The advances in communications, 


both audio and video, if implemented at all four colleges, would allow for efficient communication, but 


with a significant reduction in high-salary administration and director positions, hence saving hundreds 


of thousands of dollars... and maybe more, at least some of which would be "recycled" back into the 


academic areas which, as we all know, is the reason we exist:  to provide higher educational 


opportunities to our communities. 


Such a move could also be implemented in other areas of the state where there are several community 


colleges within close proximity to each other.  While this idea would likely not be acceptable to 


administrators and directors at the community colleges, it would save huge amounts of money and at 


the same time improve our academic endeavors. 


North Carolina has been considering doing this very thing.  Below are internet links about the efforts in 


North Carolina to merge colleges.  No colleges will be closed and each retains a decent amount of 


autonomy and local control.  I have even included a link discussing pros and cons of such a move.  In 


reviewing these articles, I think that this is a viable way of saving money for Oregon and improving 


academic endeavors at our community colleges.  I really think this is worth your consideration.  The 


North Carolina  proposal is said to be able to save $26 million by combining schools. 


Thank you for the opportunity to make suggestions. 
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http://www.starnewsonline.com/article/20110718/ARTICLES/110719676?p=2&tc=pg 


http://www.newsobserver.com/2011/07/12/1337264/community-colleges-can-combine.html 


http://www.blueridgenow.com/article/20110629/ARTICLES/106291008 


Sincerely, 


Hal Nash 


Hal Nash 


Life Science Instructor 


Oregon Coast Community College 


400 SE College Way 


Newport OR   97366 


…………………………………………………………………………………………………………………………………………………………………. 


Hello, thank you for this opportunity to email you today! 


            My name is Val Ellett, and I am a general music teacher K through 5 in the David Douglas school 


district.  I have been teaching music for 16 years.  I am also on the board of the Oregon Music Education 


Association and a performing member of The Portland Wind Symphony. 


            David Douglas school district is located in southeast Portland and serves over 10,000 students in 


grades K through 12.  Of these students, nearly 24 percent are English language learners.  At last count, 


our district had about 76 different languages spoken.  We also have a very high population of students 


who receive free or reduced lunch, title one services, and other medical and social services. 


            David Douglas has always maintained a strong commitment to music education.   We’ve created 


and maintained a district-wide common music curriculum and assessments, which hold true to the 


National Association for Music Education’s guidelines that music education is a CORE SUBJECT AREA… 


not… “an extra”. 


            In my OWN school, there is a very diverse population of student-needs.  We have students who 


are learning the English language and students who function in music classes despite facing challenging 


issues like as autism, spinal injuries, birth defects, diabetes, attention deficit disorder, depression, 


blindness, … and even homelessness.  


into my classroom and all of the world fades away while they get to experience, and learn, and DO 


MUSIC.  Music is the great equalizer. 


            Every child in every elementary school in Portland can be ENGAGED in this same way.  They can 


be singing, playing instruments, moving to music, reading and writing music, composing and arranging 


music (yes, even in kindergarten!), analyzing and critiquing music, and experiencing music from many 



http://www.starnewsonline.com/article/20110718/ARTICLES/110719676?p=2&tc=pg

http://www.newsobserver.com/2011/07/12/1337264/community-colleges-can-combine.html

http://www.blueridgenow.com/article/20110629/ARTICLES/106291008
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different cultures and time periods.  It seems the only “culture” we have nowadays is Facebook and 


Xbox.  We’ve got to give children the chance to create and develop their own culture. 


            What I teach is not the music class from your childhood… it’s so much more.   As I plan my lessons 


every day, I insure daily opportunities for students to reinforce language and literacy skills and reinforce 


basic math skills.  My music lessons often help connect the two sides of the brain and provides sensory 


experiences to help improve both fine and gross motor control.  I offer opportunities to increase 


listening skills, develop historical and cultural background knowledge, and foster cooperation and 


teamwork. 


            Two months ago, I had a mom email me, telling me that her son (who was new to our school) was 


struggling with wanting to go to school.   She told me something amazing… on the days that he had 


music class, he LIT UP, and jumped out of bed, and was delighted to GO TO SCHOOL that day.  For 


certain, music class helps provide disconnected kids get a connection to school and learning because 


elementary music teachers are the WHOLE school’s teacher. 


 Over the years, I figure I’ve taught music to over 10 thousand students.  If it weren’t for the continued 


funding to keep music education a part of their core curriculum, that would be ten thousand kids who 


may never have found their voice through music education.   


 There are about that same amount of students in Portland who would so greatly benefit from having 


music taught to them as part of their core curriculum.   


We need to teach to the whole child.   


We need to think about our future, and we need to catch up with what the rest of the world already 


knows.   


Music and the Arts are the most powerful force a community can invest in. 


 Thank you for your time! 


Val Ellett 


Val Ellett 


Gilbert Park Elementary, Music Teacher 


OMEA Music Advocacy Committee 


val_ellett@ddouglas.k12.or.us 


………………………………………………………………………………………………………………………………………………………………… 


Dear Mr. Crew, 


  



mailto:val_ellett@ddouglas.k12.or.us
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Welcome to Oregon and to Oregon Education!  I am a life-long educator.  I wanted to be at the meeting 


here in Salem, this evening, 10/23/12 at McKay High School.  I was tied up in some activity at my school 


and so am writing to you instead. 


  


I want to be sure that School Counselors are included in Oregon’s PK-20 plan for education.  We are 


educators and advocates for Oregon’s students. If you'd like to see what our national association has to 


say about the role of counselors, at all levels, I highly suggest looking at their site: 


http://www.schoolcounselor.org. 


  


 I am going to share my own data from last school year with you. It will give you the perspective of an 


elementary school counselor.   Last year I was in one elementary school, full-time, working with 620 


students.  It was a Title I school.  The school counselors in Salem-Keizer keep track of their work through 


a computer program called Counselor Tracker.  We mark the kind of activity we do and if it serves more 


than one student, we mark the number served.  Last year I was an educator and child advocate as I did 


the following: 


 


            Guidance lessons in the classroom: 


Career/College            977     (so that translates to about 33 classroom visits with approximately 30 kids in 


each class to teach about College and Career readiness.) 


Personal/Social             5304  (Personal/Social is about getting along with others, social skills, personal 


safety—child abuse/stranger danger/safety issues, and more—this equals about 175 classroom lessons) 


            Individual Planning for students: 


                        504—11 contacts 


                        Academic—18 


                        IEP—12 


                        Personal/Social-62 


SST student referral-89            (In SK district, we facilitate the student team that determines who should 


be evaluated for 


Special Education and 504 plans) 


             


            Responsive Services: 


                        650 contacts for Child Abuse calls to DHS hotline, Community Referrals, Crisis Responses,  


School Supply help, 


Clothing help, SST pre-referrals, Student specific responses, and more. 


  


            In Small Groups, I had 370 contacts with students throughout the year. 


  


            I had 201 parent consultations and 1141 staff consultations. 


  


I wanted this to give you a picture of how closely tied the school counselors in our state are tied to the 


success of the students of this state.  I love my job.  I love working with students, families, staffs and the 


community.  It is too bad that economics have taken school counselors out of so many schools, or have 
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greatly reduced their time.  This year I am in two schools, both about 43% low income/poverty rates, 


and a combined total of 800 students.  I am not going to have as many guidance lessons to count as 


contacts, but I will have some.  I will have many chances to advocate for students’ education.  I will have 


many chances to help students feel more comfortable or deal with their feelings so they can get on with 


that all-important education.  I am a part of Oregon students’ education.  I’d like School Counselors to 


be named as one of the many educators that will shape students’ lives in Oregon.  Please include the 


school counselors in the language of your education plan for Oregon’s children/youth. 


Respectfully submitted, 


Linda Lockwood Geissler 


Salem, OR 


 Linda Lockwood Geissler, M.Ed. 


Chapman Hill and Brush College School Counselor 


503-399-3195 Chapman Hill 


503-933-3132 Brush College 


………………………………………………………………………………………………………………………………………………………………… 


I was unable to attend the community forum in Hermiston on Monday evening but did want to get my 


two cents in on the need to support arts education in the State of Oregon.  Particularly in rural areas on 


the east side where cultural resources are more limited and art specialists in the schools have pretty 


much become a thing of the past.  We make a huge effort, through our artist-in-residence program, to 


make up for the short fall and to help schools make a small dent in their arts curriculum requirements.  


It's not enough and my greatest hope would be for more resources to be directed to this critical part of 


our children's educations.   


  


Thank you, 


Deena 


 


--  


Deena Heath, Executive Director 


ArtsEast 


PO Box 541 


La Grande, OR 97850 


  


541-962-3624 


dheath@eou.edu 


www.artseast.org 


…………………………………………………………………………………………………………………………………………………………………. 


Dear OEIB Board, 


 


I was in the audience at your forum at the U of O last night (Oct. 17).   



http://www.artseast.org/
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SMART is an early literacy program in the state of Oregon.   We are excited about Strategic investment 


#2 Oregon Reads because it is in direct alignment with our work.   


Strategic Investment #2 states: “For disadvantaged students and those at risk, Oregon must provide: (1) 


more opportunities for practice, with individual support from an adult; and (2) more access to books, 


computers, online curriculum, etc.”  


For more than 20 years, SMART has been doing exactly this – providing opportunities for students in 


Title 1 schools to practice reading one-on-one with adult volunteers, and has given 2 million books to 


children to take home and keep.    


We think that our program can partner with your efforts to ensure every Oregon student will read in the 


primary grades. 


We will be meeting with Nancy Golden on December 7 to further investigate ways SMART can partner 


with your efforts. 


We applaud your hard work to put strategies in place that will take our state’s educational system from 


where it is today to greatness.  And, SMART has a key role to play –and stands ready and eager to help – 


in achieving that. 


About SMART® (Start Making A Reader Today)  


SMART is a statewide nonprofit organization that envisions an Oregon where every child can read and is 


empowered to succeed. We partner with schools around the state and engage community volunteers to 


read one-on-one with PreK-3rd grade children, helping strengthen literacy skills and encourage a love of 


reading. In 2011-12, we served more than 8,500 children statewide with the help of 5,000 community 


volunteers. Children in the program receive 14 new books throughout the school year to keep and read 


with their families. Together, with support from communities and schools around the state, SMART is 


improving the reading capacity of Oregon’s children. Visit www.getSMARToregon.org or call 877-598-


4633 to learn more about SMART. 


 


Sincerely, Liz Degner 


Liz Degner, South Valley Area Manager  (Lane, Linn and Benton Counties) 


SMART (Start Making A Reader Today) 


525 Mill Street 


Springfield, OR 97477 


541.726.3302 Office | 541.915.1608 Cell | 541.726.3393 Fax 


 


    



http://www.getsmartoregon.org/
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Imagine An Oregon Where Every Child Can Read 


SMART has a new website! Check it out at www.getSMARToregon.org.  


Volunteer or donate today!  


…………………………………………………………………………………………………………………………………………………………….. 


My name is Deanna Murphy and I am a mathematics instructor at Lane Community College.  My 21 


years of community college service have included teaching and tutoring part time, directing a math 


tutoring center (at PCC, Sylvania), teaching full time and serving as the interim dean of the LCC math 


division for the three plus  years of the enrollment surge (Summer 2008 through Summer 2011).  I also 


currently serve as the Secretary of the  LCCEA Board.  I attended the meeting last evening at the UO 


Alumni Forum, to hear the concerns of other community members related to the OEIB 


recommendations for Oregon schools.  Below is my feedback about the proposal linking budgetary 


stability of schools to “completion.” 


Reading the EFT recommendations to the Governor through the filter of my community college teaching 


and administrative experience, leaves me concerned about the welfare of students and schools in 


Oregon.  A statement, on page 1 is particularly troubling to me.   


  “Any budget that purports to affect the delivery of education in order to improve student outcomes 


has multiple assumptions embedded within it:  what those optimal outcomes are, who they are for, 


what conditions will produce them, and what are the appropriate roles for the state and other 


organizations to play.”   


This statement, which is the premise for the document, begs a number of questions.  The idea is to 


improve student outcomes by altering the delivery of education with a budget?  Is there research to 


support that this is productive?  Where does learning fit in?  I could not find reference to learning in the 


document.  As an instructor, my primary concern is for student learning, which I know leads to success.   


Is there an assumption that a system of punishment by further budget cutting will whip schools into 


shape, and that students will be more likely to learn if there is less money?  Will schools that are 


defunded will be publicly condemned and closed?  Is there an assumption that all adult students need to 


be brought into line and given goals involving degrees if they take a community college course?   


What is the roll of the State?  The students I work with are already as stressed as they can be with 


school, work and family commitments, not to mention credit limits tied to financial aid and limited 


resources over all.  This plan will further burden them with a threat of  tuition increases due to potential 


further under-funding.   They will also be pressured to fabricate plans they may not want or be ready 


for.  I don't support the state of Oregon imposing educational goals on citizens.  Instructors will be 


burdened as well.  There will most certainly be pressure to make completion a higher priority than 


learning.  This is detrimental to morale and comes at a time when most community college employees 


have managed to do extraordinary work under the extreme circumstances created by unprecedented 


enrollment combined with severe underfunding. 



www.getSMARToregon.org

https://www.getsmartoregon.org/get-involved/volunteer/volunteer-form/

https://getsmartoregon13490.thankyou4caring.org/





OEIB 2 November 2012 P a g e  | 28 


The fundamental question I am asking here is whether this endeavor would improve student learning, 


which leads to success.  I do not believe so.  There are wonderful professional organizations that provide 


leadership in the areas of teaching and learning.  In my field, AMATYC and the Oregon chapter, 


ORMATYC, are great resources for community college math instructors.  NCTM is another.  And of 


course there is important research out there.  It's a joy to think of ways to improve teaching and 


learning.  Instructors do it now, and will continue to engage in discussion and action.  It's what keeps 


many of us in this profession.  The best way for OEIB and other groups at the state level to help ensure 


student learning (and therefore success) is to facilitate proper education funding.  It is the moral and 


ethical direction to take.  


Thanks for reading. 


…………………………………………………………………………………………………………………………………………………………….. 


I attended the Southwestern Oregon Community College forum last week and did not sign up to speak, 


but instead listened to a variety of comments made by stakeholders in our region. 


My comments would be that I am excited about the direction we are headed in Oregon in regards to B-


20 education.  It is the first time in my 35 years of service to students in this state that we have a 


concerted effort to coordinate services, map out educational priorities and ensure that each and every 


student we serve is ready for employment, post-secondary education or enlistment to the armed 


services.  I believe that Dr. Crew and Rob Saxton are the right leaders at the right time to move our state 


forward.  Like everyone else, I am concerned about the funding issues that go along with 


change.  However, I also know that we can make significant changes in our classrooms without infusion 


of large dollars.  Teachers and administrators need to be able to work together to improve curriculum 


and instruction.  This can be accomplished if administrators are trained in observation techniques and 


evaluation procedures that ensure quality instruction is taking place in our classrooms. 


I applaud your efforts and thank you for taking this leap of faith in improving education for future 


generations of students in our state. 


  


Jeff Davis 


Superintendent/High School Principal 


Central Curry School District #1 


Gold Beach, Oregon 


……………………………………………………………………………………………………………………………………………………… 


 
 
OEIB General 
 
 
Dear OEIB General, 
 
Core curriculum are important, but equally if not more so are experiential learning that compliments 
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and enhances the core classes. Specifically, I'm referring to site-based outdoor and hands on learning. 
FFA has to be the best model out there for this -- application of many skill areas to projects, leadership, 
and real life skills. At lower levels, Agriculture in the Classroom, 4-H, school gardens, and other hands-on 
learning lasts a life time. 
 
There are many other good programs around as well. They all share the important aspect of applying 
classroom learning to real life projects, not just routine stuff that kids can fake, but problem solving, real 
world business, environmental, or community solutions.  
 
Music programs are another key focus for investment. Don't underestimate the impact that music has 
on kids, at all levels. It can change lives and bring out hidden abilities, assist with math and other 
left/right brain thinking skills, etc.  
 
That's where I'd like to see my money spent! 
Thanks. 
 
Sincerely, 
 
Brent Searle 
2783 NE Kimberly Crt 
McMinnville, OR 97128-2363 
……………………………………………………………………………………………………… 
Attention Oregon Education Investment Board (OEIB) Members: 
  
As a community advocate and native of Portland, Oregon, I can't express my sincere appreciation for the 
opportunity to provide public comment to help direct the course of funding for the success of all 
students in Oregon. I earned both my high school diploma and colllege degree in the city of Portland and 
I work tirelessly with youth across the Metro area daily. 
  
I can't begin to express the true value community organizations added to my personal and academic 
success as a graduate of James Madison High School and Portland State University Having a broader 
support system was essential to my success as an african american male. As an adult professional, I want 
to strongly encourage the OEIB to direct funding specifically to community organizations that provide 
direct services to students that benefit both the students and the culture of the school. 
  
There is a great opportunity to elevate the importance of community organizations and increase their 
capacity to serve students that often fall through the cracks. In reviewing the ten funding priorities of 
the OEIB, I believe their needs to be clear and precise language that includes funding community based 
organizations that have a track record of helping middle to high school students (not just elementary 
students) achieve personal and academic success. There is mention of parent and family outreach as 
goal which I believe is important. However, there needs to be a clear message that includes funding 
programs that provide DIRECT SERVICES to students. Otherwise, we lose the value of student voice. 
Thank you for your consideration. 
  
Best, 
Mark Jackson 
Citizen 
……………………………………………………………………………………………………… 
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When I read about education reform, I read goals for test taking and completion of degrees. In my 
experience, students learn what you teach. So, in this instance they learn to take tests and go to 
school. I still ask "What is the goal of education and how does this help students reach that goal." It 
has  been my understanding the ultimate goal of education is for students to become functional adults 
who positively contribute to society by holding jobs, making good decisions in various facets of their 
lives, being good parents if they make that choice, participating in society in a positive manner and 
independently continuing to learn throughout life to adapt to changes and meet challenges. We want 
them to be successful in a workplace where they can discuss and problem solve with a group, and 
successful in their personal lives with healthy choices and fiscal responsibility. I don't hear how taking 
tests and completing higher education levels contribute to this goal.  Conversations with college 
professors indicate they have concluded often students pursue a higher degree, not because they're 
working towards a goal for their adult life, but because going to school is what they know how to do. 
  
It has also been my experience that to reach a goal, I first have to create the environment and use a 
strategy conducive to fostering that goal.  If I want to grow a plant, I need to focus on the temperature, 
soil, exposure, water, etc., not on the ultimate height of the plant. If I want to build something, I have to 
focus on the space, a solid base, materials, process and sequence of putting it together if the finished 
product is  meet the purpose I have for it.  If I want children to learn something, I first need to know if its 
appropriate to their level of development and knowledge, what motivates, interests, how to make 
it relevant, and identify the best strategy to start where students are and build the steps to learn. For 
them to successfully take a test on it, may tell me something of their learning but does not ensure they 
can apply it effectively. Application is the ultimate test. 
  
In education reform I hear nothing about appropriateness, motivation, interest, relevance and 
application. The concept of "Developmentally Appropriate Practice" that comprehensively identified 
young children's concept development, knowledge base, skill level and appropriate activities to facilitate 
learning has been booted out of our school system. Interactive skills are supposed to be learned at 
home, not school, ignoring that frequently a lack of appropriate interactive skills often dooms a child's 
school experience and spending some time on the skills would enhance rather than detract from 
learning, and work towards developing important life skills.  I repeatedly hear about classes and 
activities that would address motivation, interest, relevance, show function and allow application being 
deleted from curriculums and classrooms as frivolous. Teacher education has shifted focus from 
developing teachers who understand children's development and learning to producing teachers that 
show superior skills and knowledge in some area -- the children's development and learning tacked onto 
the end and is not as comprehensive as it once was. The last time I looked at the makeup of the OEIB 
board, I noted that there was no one who obviously had any knowledge of these concepts, especially for 
young children in education, to discuss or evaluate the relevance. 
  
It leaves the impression that students are expected to sit in class, sop up knowledge that is imparted to 
them, spew it out on a test, keep doing that until they reach a PhD, then miraculously emerge as a 
totally functional adult.  Years ago in reading education, it was learned that teaching phonics alone 
taught children to decode, it did not ensure they could develop meaning from what they decoded.  In 
math it was learned that knowing how to add, subtract, multiply and divide, did not mean a child knew 
when to apply each strategy. Meaning and application had to be included in the teaching. Yet, we are 
repeating the same mistake with the whole educational system.  Teach so a test can be passed --
 meaning and application not necessary. The goal of passing the test is so important, that it encourages 
excluding children with behavioral challenges and disabilities from the regular classroom and 
curriculum because of concern about bringing down test scores. Special education support and 
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relevance is rapidly eroding, being shoved back towards the janitor's closet because these children don't 
measure up.  
  
With this emphasis, we shouldn't be surprised with statistics that show more and more young adults are 
graduating from college then moving back home to live because they don't independent living skills, that 
students graduate from college and then have to go back to the local community college to get the skills 
required to do the job, that even with the high jobless rate, many jobs are unfilled because no applicants 
have been found that have the necessary skills.  
  
If you are going to convince me that the proposed goals will be effective, don't tell me about test scores 
and higher level degrees.  Those do not measure ability and good judgment.  I need to hear about 
goals to create the environment and use the strategies to facilitate students' learning and the 
measurement that shows they can apply what they’ve learned in an effective and productive manner to 
create the healthy, positive adult life we want for them. 
  
Marilyn Patterson, Retired Special Education teacher, mother of two adult children 
408 Waterbury Way 
Medford, OR 97504 
……………………………………………………………………………………………………………………………………………………… 
Dear Seth, Here is the complete text of my comments to the Committee. Thanks for the opportunity to 
post them. Please let me know if you have questions.  Tim Mabry 
 
OEIB mtg--Hermiston, OR 10-15-12 
 
 Welcome to Eastern Oregon. 
 
My name is Tim Mabry, I am a life long resident of this area and a local business owner. 
 
 Thank you for your service and taking  the time to come to Hermiston 
 
I applaud and endorse the Summary Recommendations of the Education Funding Team to the Governor 
on October 4, of this year. 
 
It is obviously the product of lots of thought and discussion.  
 
I agree with the Team that the basis of this overhaul has to start with "Developing a Representative 
Corps of Professional Educators." 
 
We need to support our teachers . 
 
We need to incentivize their measurable performance. 
 
And we need to create education environments  where everyone thrives.  
  
Student Achievement Centers look like a promising idea, provided they can be provided on a wide 
enough basis to provide accessibility to all the teachers in the state in some form. 
 
Accessibility is a huge issue in rural Oregon.  
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Access to those Student Achievement Centers, Community Colleges and to regional State Universities is 
critical the success in human terms of the statewide educational overhaul you seek to craft.  
 
We need those resources to be as close by as possible and available on-line to meet the myriad 
circumstances student face in trying to further their education. 
 
Strategic Investment #3 highlights the need of supporting Students and Families' 
 
As part of the investment, I hope funding to develop or continue Community Schools, to improve K-12 
success will be included in the mix.  Locally, at  McNary Heights Elementary, an after school program has 
had phenomenal success engaging parents and community members at the school and improving 
student attendance by offering all kinds of programs before and after school.  It also helps keeps 
students out of trouble.   
 
 I understand there are similar success stories  at  four Community Schools in central Oregon.  
 
•         The Education Funding Team’s post-secondary recommendation of moving away from enrollment 
based funding  to outcome based funding is a bold proposal. 
 
•         As an alum of the U of O, I am supportive of outcome based measurements, particularly those 
that take into account mission differentiation, i.e. number of baccalaureate degrees, number of 
graduate degrees, research. 
 
•         The “stop-loss” provisions to ensure that institutions do not experience dramatic changes in 
funding upon implementation of the new formulas are also prudent approach. 
  
Thank you again for your time, and your work in this process. 
 
Tim Mabry 
78891 Doherty Rd. 
Hermiston, OR 97838 
 
541-379-4012 
 
 
Sent from my iPad 
……………………………………………………………………………………………………………………………………………………… 
Testimony for Oregon Education Investment Board 
I would like to share regarding special education in Oregon. First, I want to say that this process of 
statewide community forums is important but that you must also go to the parent communities that are 
underrepresented here tonight. It is very difficult for parents of kids with disabilities to find childcare 
and being a minority those families do not always feel comfortable in these forums. I also want to add 
that the rating list the OEIB distributed is good because special education is actually represented with 
language around achievement but it also feels like we are voting on my kids civil and federally mandated 
rights to be educated equitably. Please ensure that you make the effort to engage the disability 
community directly on these issues. You need to go to them and hear their stories. 
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My daughter receives special education services and I have the blessing of knowing how to advocate for 
my child and a flexible schedule to make things happen. Many families do not have this privilege and 
their kids are not being supported and this is contributing to the lowest graduation rate and highest 
unemployment rate of a minority population. Much of what I learned about how to advocate for my 
child happened in the wonderful EI/ECSE programs that have been cut dramatically. There has been a 
57% decline in level of services to children with identified disabilities ages birth to 2 and a 34% decline in 
services to children with identified disabilities 3 to 5. Thanks to early childhood special education my 
daughter entered school ready to learn and succeed. Those early years are the most crucial for keeping 
kids in school. We must not only adequately fund early childhood education because it is the right thing 
to do but also because it keeps kids in school when they can enter Kindergarten with school skills 
already in hand. 
We started Kindergarten at what was termed a “failing” school. What we found was a wonderful and 
diverse community rich in social culture and my daughter thrived. The teacher worked with Libby and 
her challenges and communicated with me about how to support Libby. One day she asked me, “The 
kids want to know why Libby is not in trouble when she hides under the table. What should I tell them?” 
I said, “Tell the kids that they know the rules and you expect them to follow the rules but that Libby is 
still learning the rules and needs their help to learn how.” Instantly the kids took charge in showing 
Libby how to follow the rules and why it was important. They competed to be her “buddy” and 
relationships blossomed. Libby did not need expensive services in her IEP, she just needed a general 
education teacher with the willingness to understand how to guide the kids to provide natural supports 
to my daughter. Everyone benefited from this but especially my daughter.  
Fast forward to 4th grade and we had to leave this wonderful social environment because she was 
indeed being failed academically due to poor leadership in the building and the district. My daughter is 
now struggling in school because of the move and I recently asked her if she could have 3 wishes to help 
her in the classroom what would they be. She told me, “I wish I had a better brain that was good at 
thinking.” I hope this makes you feel as distraught as it made me feel; it is not OK for our kids to ever 
think they are not excellent learners every single day with or without a disability. Her teacher is great 
but in nearly 30 years she has never had any autism training provided to her. I talked to an administrator 
about getting her help and this person coached me to ask for a paraeducator and to be demanding 
about it. I am not going to play games and I do not think it is fair that I am being told the only way to get 
my daughter the help she needs is to play into the stereotype of the “angry special ed parent” 
demanding the sun and the moon for my kid. My daughter does not need really need a paraeducator; 
her disability is viewed as a golden ticket so they get another adult in the building. I should not have to 
play those games and neither should they. At the same time so many other kids can’t get the support 
they need because they do not have “enough” disability to get help in time and they become another 
drop out statistic. It all comes down to how special education is funded and what we are spending the 
money on. We could pay for an extra adult my kid does not need or just provide her teacher with some 
autism training and consultation before there are challenges. Universal Design for Learning or UDL is the 
future I hope this board considers for all learners in Oregon schools as a solution to funding and 
achievement challenges for special education. UDL is crucial for kids with disabilities and enhances the 
education of their peers. UDL is student-centered and is only as much support as the child needs for 
academic achievement. You can learn more about UDL at www.cast.org and will close by thanking you 
for your time and hope you consider these recommendations. 
Stephanie Hunter 
Stephanie.c.hunter@gmail.com 
503-810-5192 
……………………………………………………………………………………………………………………………………………………… 
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OEIB General 
 
 
Dear OEIB General, 
 
I am an Engineering Instructor and advisor at Mt. Hood Community College. As Engineers, my students 
go on to become essential members of society and make a significant income, out of which they pay 
taxes. My engineering students prefer not to start their engineering educations at universities, but at 
our community college for reasons such as cost, class-size, short distance from home, and the engaging, 
hands-on nature of our program. However, my students don’t seek a degree from Mt. Hood Community 
College, they seek to complete courses that will progress them toward a Bachelors Degree in 
Engineering once they transfer to a University. If Mt. Hood Community College’s funding is based on 
giving students degrees, it will be tempting to cut the Engineering Transfer Program. Please don’t tempt 
the college to cut this crucial and necessary program. Thank you. 
Sincerely, 
Michael Woodburn 
70 NE 19th St. 
Gresham, OR 97030-2708 
……………………………………………………………………………………………………… 
Attn: Oregon Education Investment Board  
  
Re: Funding Priorities 
Attachments: $283,061.09 in TAG funds that didn't go to PPS kids as intended 
  
Thank you for inviting opinions on priorities for education funding in Oregon.  
  
I am the mother of a curious, sweet, funny 1st grade girl who loves to learn and was TAG-identified in 
Portland Public Schools last year.  She still loves school & her classmates and adores her teacher, but it’s 
clear that most standard grade-level curriculum is not challenging enough to teach her proper study 
skills, address her perfectionist streak or spark her love of learning. I am deeply worried about her future 
within the Oregon public school system. 
  
I have been saddened to find that Portland Public Schools does not nurture highly inquisitive, sensitive, 
gifted students like mine. In fact, I have come to realize that gifted and academically talented kids are 
viewed as just a paperwork headache for administrators – outliers whose needs simply don’t count 
within the current system.  
  
The needs of high-ability students have been routinely ignored or neglected by PPS.  I was a product of 
public schools, and still remember the MGM and GATE services I received as the best part of my early 
education. These groups let me work on projects with academic peers, taught me proper study habits, 
and made it ok for me to ‘not be perfect’ (because they were truly challenging & I actually had to work 
on new concepts). Those programs ignited a lifelong love of learning for which I am so grateful. I realize 
that TAG services in PPS are not supposed to resemble the ‘pull-out’ programs of the 1970s, and I 
appreciate that budgets are tight, but it’s been devastating to see that no effort is made to serve these 
kids at all. These are true academic and emotional needs – not a luxury or an ‘extra’ for kids who will 
score well on standardized tests no matter what. TAG services should be offered consistently within 
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Oregon Public Schools so that all kids – not just the ones whose parents can afford private school – have 
a chance to reach their potential. 
  
The TAG services kids like mine are supposed to receive look good on PowerPoint slides, but they are 
often offered grudgingly, if at all. Most PPS parents do not even realize they can request an individual 
TAG plan, and it serves PPS well to keep them ignorant of this fact or to discourage individual plans. The 
standard curriculum often translates into pure review for most of a TAG student’s day. While some 
heroic teachers try to keep rapid learners engaged when they can, this is extremely rare.  
  
The PPS TAG Dept. has been guilty of years of pitiful communication with parents, a website that is 
almost never updated, and TAG budget neglect. There is inconsistent TAG support from school principals 
and TAG Coordinators, who often have a superficial understanding of the needs of talented & gifted kids 
– and absolutely no incentive to make sure these kids are really learning. 
  
Here are just a few facts that illustrate a systemic problem – 
  
I recently discovered that my daughter's school, Alameda Elementary, barely touched its TAG budget 
last year. In fact, 86 percent of the school’s TAG money was unspent and forfeited, even though many 
stressed-out working parents had previously presented the principal ideas about raising money for TAG 
enrichment activities – Robotics camp, Saturday Academy, etc. - and offered to volunteer to set them 
up. At our fall parent TAG meeting on Oct. 16, the principal suggested that the school's demographic 
could afford to pay for enrichment (not the case in our household!) and would not even discuss the 
issue with parents or explain what happened or how we can try to work together to use the budget 
more fully in the future. 
 
The problem seems to be a chronic one; in looking over the Alameda budget spreadsheets, I learned 
that in two other years within the past four, my daughter's school used only half of its available TAG 
budget. The vast majority of parents of PPS TAG kids do not even know there is a budget, but I know 
they would love to make strategic, transparent and complete use of these modest funds. 
  
Alameda is far from alone. As you will see in the attached spreadsheets, at some schools, not one dollar 
of the TAG budget gets used. Across PPS, $92,259.67 of our taxpayer dollars – specifically earmarked for 
TAG-identified children – was not used on TAG last year because schools either weren’t aware of the 
funds or could not manage to make them a priority. The money was forfeited at the end of the fiscal 
year and returned to the general PPS fund. In the past four years, $283,061.09 of school TAG budgets 
simply was not used.  
  
It broke my heart to open up these spreadsheets, which I requested from the PPS budget office out of 
curiosity, and find that money that could have helped our kids was not used – especially during a 
crushing recession and at many Title I schools. Does anyone in the district have enough concern for PPS 
TAG students to make sure these funds are used as intended? $283K could have paid for many needy 
kids to go to science camp, or for small group aides in large classes, or math software for the computer 
lab, or for deeper teacher training on differentiating instruction. Kids deserve better. 
  
This negligence also sends the message to the state that we don't need every penny and more, which is 
far from the truth. The TAG budget mess is just one symptom of a broader problem. Just take a look at 
the mile-long waiting list for the tiny PPS Access Academy highly gifted school, and you’ll see pent-up 
need for real TAG services at neighborhood schools. At our neighborhood high school, students can’t 
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even take all of the AP classes they want to, which affects their college admissions chances and sends 
the clear signal to these students that they are not a priority. 
  
It is clear that TAG has long been a confusing afterthought, at best, within Oregon’s largest school 
district. This cannot all be blamed on past No Child Left Behind testing rigidity or on budget crises. 
 
However, I have high hopes after reading the suggested plans in the Oct. 1 “Quiet Crisis” ODE report on 
TAG education. PPS has a brand-new TAG Director, Dr. Kimberly Matier, who seems to want to effect 
change and address these problems collaboratively. Now is the time to finally fund Oregon’s TAG 
Mandate and create clear, consistent services or risk crushing the futures of hundreds of thousands of 
bright, hardworking children. 
  
Please make every effort to support the Oregon State Plan for TAG Education so that these kids – who 
have all the potential in the world – stay engaged, stay in school and go on to become amazing 
scientists, business leaders and artists. This plan is long overdue and will reward the state for 
generations to come.  
 
Thank you for your time & hard work on this issue, 
  
Amy Mason Doan 
PPS Parent  
amasondoan@gmail.com 
503-915-4562 
…………………………………………………………………………………………………… 
 
OEIB General 
 
 
Dear OEIB General, 
 
The current conditions for educators teaching and students learning are unsustainable. I am being 
pushed near burn out and am considering, after 13 years in the district, whether i can continue.  
 
In Portland Public Schools, we are robbing our students of a full day of education, since we moved to a 
6/8 high school schedule, with most kids having early release and late arrival, the total learning day has 
shrunk for them, while the teaching load for educators has increased to unsustainable levels. We 
cannot, make connections to students, help individual students, carefully assess student work, give 
helpful feedback, contact parents, or write thoughtful college recommendations with such a load. Also, 
the schedule change has taken almost 3 weeks of teaching and learning time away, having to cut more 
from our curriculum and expect kids to be able to do more on their own.  
 
On top of this, it make me angry that educators are told that we aren't doing a good job and that we 
need to improve achievement for every single student. You come into my classroom and try under these 
conditions. It makes me really wonder if you care at all about education, when you keep pushing such 
rhetoric and increasingly move toward bad policy like the NCLB waiver which plans on evaluating us 
using student test scores. This is inequitable for our students and harmful. How do you even know if 
these tests are valid? Do you think that that would attract teachers to work with our most struggling 
students? In the interest of equity for our students we need to think about the potential consequences 
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of such a policy. We need to think about equity beyond getting test scores of normed test scores. 
"“Much of the discussion about the use of student standardized test scores to evaluate teachers has 
centered on how unfair the “value-added” method is to teachers because it is unreliable and can — and 
does — label effective teachers as ineffective too often. But there are consequences for the students 
too, and they are just starting to be seen. This is explained by in this post by Carol Burris, the award-
winning principal of South Side High School in Rockville Centre, New York. She is the co-author of the 
New York Principals letter of concern regarding the evaluation of teachers by student test scores, which 
has been signed by more than 1,500 New York principals and more than 5,400 teachers, parents, 
professors, administrators and citizens" http://www.washingtonpost.com/blogs/answer-
sheet/post/new-teacher-evaluations-start-to-hurt-students/2012/09/29/f6d1b038-0aa6-11e2-afff-
d6c7f20a83bf_blog.html#pagebreak 
 
Furthermore, as far as the 80% post-secondary education goes, i've criticized members of OEIB and Ben 
Canon at public meetings for misrepresenting economic data about education requirements for 
employment. Most jobs will not require post-secondary education, however, that should not be why we 
encourage kids to get or not get higher ed. One major obstacle for getting higher ed is the cost and that 
is one, they are not addressing, even as they acknowledge that state funding has been decreasing and 
costs and debt for students have been increasing, especially for low income and students of color. These 
are equity issues, they just neglect. I think other equity data, like classroom grades, discipline rates, 
graduation rates, etc. are important, but many of these other targets that they plan on judging us by, 
are problematic. How do we know if students don't attend college or finish within 4 years, whether that 
is because of finances or their academic learning in k12 ed? 
http://ouroregon.org/sockeye/blog/shifting-costs-higher-education 
 
I am distrustful of OEIB, after having attended several meetings and corresponding with OEIB members. 
Rudy Crew, will continue to work in for profit business in education consulting while he serves as the 
unelected education czar. His business, has not had a good track record. 
"Paying Outsiders 
Faced with the technical and logistical challenges of putting $3 billion in SIG money to use on a tight 
deadline, states have enlisted an array of consultants, including for-profit companies, nonprofit 
turnaround specialists and postsecondary institutions. 
But tracking that cash — and determining whether schools have gotten their money’s worth — remains 
daunting. The federal government does not tally how private educational consultants have benefited 
from the turnaround windfall, nor do most states, according to an analysis published by The Denver Post 
in February. In about 15 states that agreed to tally such spending, an average of roughly 25 percent of all 
SIG money went to private consultants. 
In Colorado — one of the few states willing to do such a tally — consultants took home $9.4 million, or 
35 percent of the state’s $26.6 million in SIG money in the past two years. That’s paid for instructional 
coaches for teachers, leadership coaches for principals, analysts to pore over student data, and pricey 
professional-development seminars on changing school culture. 
Even some contractors who offer services to SIG schools have raised alarm bells about the lack of 
accountability for outside groups. 
“These schools require truly comprehensive services, from instructional to operational support,” said 
Jennifer Shea, a senior program manager at the School Turnaround Group, part of the Boston-based 
Mass Insight Education, which is working with six states on turnarounds. “Very few organizations 
currently have the capacity do this work. … I don’t think these types of providers necessarily have the 
wrong intentions, but we need stricter standards for how partners are being selected and monitored.” 
The program has seen some well-publicized stumbles along the way. Several news organizations, for 
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example, have looked at the experience of one consultant working in SIG schools in Colorado, the New 
York City-based Global Partnership Schools. 
GPS was founded by Rudy Crew, a former head of the New York City and Miami school systems, and by 
Manuel Rivera, a former superintendent of the Rochester, N.Y., schools. (Mr. Crew left the company last 
fall.) The company operates SIG schools in Baltimore; Bridgeport, Conn.; and Pueblo, Colo. 
In Pueblo, for example, where GPS has a $7.4 million contract, student performance slipped further at 
five of the six schools the company operates, The Denver Post reported. 
At the GPS-operated school in Baltimore, Garrison Middle School, nearly every indicator of quality has 
dropped since GPS took over in 2010, The Baltimore Sun found." http://fcir.org/2012/04/20/in-
expensive-school-turnaround-project-questions-about-effectiveness/ 
 
Sincerely, 
 
Hyung Nam 
1820 SE 44th 
Portland, OR 97215-3127 
…………………………………………………………………………………………………… 
Dear OEIBB members,  
I am writing to protest the recommendation to tie funding to student "performance," which seems to be 
understood primarily as achievement of degrees and certificates.    
 
Such a move will not improve student educational attainment; it most likely will lead to grade, degree, 
and certificate inflation and increasing pressure to pass students who complete substandard 
work.  Already, as a faculty member, I feel increasing pressure to retain students in class, even when 
such students do not and are not working to meet course standards (this despite the fact that I am 
considered am effective teacher by most students and by peers). These impacts will most likely be felt 
immediately.  Another, more sinister effect that very well may play out in the long term is limiting access 
to students who we know are more likely to graduate.  
 
Community college students often live very complicated lives, and many enter college somewhat or 
vastly under-prepared both for the academic work and the kinds of behaviors and practices that lead to 
college success. 
 
Since we are an open-door institution, we teach students with myriad challenges, many of whom will 
not be successful on any initial foray into school.  Others may be successful, but not on the time line 
established by educational reformers as sufficient to complete academic work. 
 
I realize that we live in a time of data collection and analysis and that anecdote does not count for much, 
but let me describe the demographics of my first-term college writing course:  I have two students with 
documented disabilities and four more who have self-identified as having ADD; I have a homeless vet; a 
woman with heart problems and a newish baby; a young man who seems to be suffering from anxiety; 
five additional students are first-generation, which leaves five who are college-ready academically and 
socially and not facing achievement challenges in any way.  I have already lost several students:  one had 
six children and was a single parent, another appeared to be unsure what he was doing in college.  I 
don't know about the others.   
 
What I described above is not anomalous.  Last spring, in one class, my student writers included three 
undocumented immigrants, a woman with a severe anxiety disorder, a student recently recovered from 
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lymphoma, a man in the midst of house foreclosure, and a young man who had been homeless for most 
of his adult life.  I'm happy to report that all of the above completed the course except for one young 
woman who abruptly left the country, but their efforts and mine were herculean. 
 
When these students drop out, as they sometimes do, it is not for want of effort from their teachers or 
from them.  Life gets in the way of their progress (and sometimes lack of preparation for college 
prevents them from being successful).  They endure burdens and suffer setbacks that their more middle-
class peers do not.   
 
I understand many of the complaints about enrollment-based funding (I have many myself), but the 
solution is not to rush to an outcomes-based funding model determined by narrow definitions of 
student success (completion of certificates and degrees).   
 
If the OEIB is serious about increasing student completion, they should work to bring down tuition and 
provide reasonably priced housing for community college students instead of developing and enforcing 
a punitive completion-based funding formula.  Supporting faculty would be nice, too (teaching today is 
increasingly challenging as our student demographic widens and shifts). 
 
Sincerely, 
Kate Sullivan 
 
PS, I am grateful for and supportive of all the efforts to improve early childhood education and parenting 
practices. 
……………………………………………………………………………………………………… 
I am unable to attend a public forum but I wanted to take this opportunity to submit my comment 
regarding the state's P-20 education initiative. I fully support this initiative but I would like to ask how 
exactly you imagine this plan will be executed?  
 
To that end, I am disappointed to have learned that so far there has been no discussion on how school 
counselors are a part of this plan. How will professional school counselors be recognized and funded 
through this initiative? Need I remind you, professional school counselors are providers of the key 
priority services this initiative supports. Professional school counselors are trained to do the following: 
engage and support families and students 
bridge transitions 
develop goals for college and career readiness 
strengthen Oregon Diplomas attainment through a focus on students’ academic, career, and 
personal/social development 
equip students with essential skills for global success 
provide for each and every student and each and every school: guidance and curriculum, individual 
planning, responsive services, system support and integration, student advocacy, and program planning 
and evaluation  
Are there other school staff members who specialize in this type of training? If you can identify another 
dedicated profession that can effectively provide these services, I would like to hear your take. Without 
funding for professional school counselors I am left to wonder just how effective your P-20 education 
initiative will be. For the sake of all Oregonians, I am asking you to please consider the impact 
professional school counselors will make on this initiative, one way or another.  
 
Best regards, 
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Jessica Winfrey  
jessicaklaux@gmail.com 
541-914-0425 
……………………………………………………………………………………………………… 
Oregon Education Investment Board: 
 
I cannot attend the meeting at Marshall High this evening, but wanted to take this opportunity to submit 
my thoughts about education funding in Oregon. 
 
After careful thought, my husband and I decided to send our son to our neighborhood school, Llewellyn, 
where he started Kindergarten this year. We want to support the public schools, and take full advantage 
of the community benefits of a neighborhood school, but it’s clear something needs to change statewide 
or our children will not be prepared for the world they will grow up to live in. Llewellyn has almost 600 
students with only two school secretaries. After only a few weeks, it’s clear to me that teachers literally 
would not be able to do their jobs without significant parent support. I imagine receiving adequate 
parent support is more difficult in areas with higher concentrations of poverty. 
 
*The schools need stable and adequate funding. 
*All of our children need access to a well-rounded education, including the arts and physical education. 
These should be taught by subject-matter experts. 
*Our class sizes need to be reasonable, so our children can reach their full potential. 
*Our school buildings should be comfortable and safe places to learn. I live in fear my son’s school will 
be his grave if there is an earthquake during school hours. 
 
Thank you, 
 
Tanya Schaefer 
7425 SE 18th Ave 
Portland, OR 97202 
Parent of Llewellyn Kinder 
……………………………………………………………………………………………………… 
Dear Sir, 
I am the Director of the Central Oregon Parenting Education Collaborative (OPEC), one of 12 statewide 
“HUBs” supported by The Oregon Community Foundation, The Ford Family Foundation, Meyer 
Memorial Trust, and The Collins Foundation.  Evaluation and technical assistance is provided by Oregon 
State University. 
The Central Oregon Parenting “HUB” is a collaboration of 14 different organizations, programs and 
nonprofits united around the proactive strategy of parenting education. Our collaboration members 
include representatives from county health departments, Head Start and Healthy Start programs, local 
Commissions on Children and Families, and nonprofits who have long standing reputations for 
community engagement and involvement. 
Parenting education is a strategy that yields high social and economic benefits for both individuals and 
families, and communities at large.  Parenting Education “HUBS” are demonstrating the ability to deliver 
evidence based parenting programs and significantly leverage multiple funding streams. Community 
based parenting education provides families with skills that can increase school readiness, school 
success and school retention, decrease juvenile crime and child abuse and neglect, and develop and 
support a parent population engaged in their children’s education. 
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The OPEC Parenting Education HUBs are in place to support the Oregon Education Investment Board’s 
vision. To do so, we believe that core public funding for parenting education is necessary for the goals of 
OEIB and the Early Learning Centers to be achieved. 
Thank you. 
Vicki Ertle 
 
Vicki Ertle 
Executive Director 
Central Oregon Family Resource Center 
1130 NW Harriman Street, Suite B 
Bend, Oregon 97701 
(541) 389-5468  Phone 
(541) 389-8327  FAX 
 
Because Kids Don't Come With Instructions 
………………………………………………………………………………………………….. 
I work in the area of workforce development and continually hear that employers cannot find skilled 
employees.  Since we know our public education system is directly tied to our economy, it is in 
everyone's interest to give priority to providing more money to public education.  We also need to deal 
with PERS more effectively.  I think that a sales tax (with exemptions for food & medicine) and reforming 
PERS would provide us with more adequate funding.   
 
Alisa Blum 
 
Alisa Blum & Associates 
(503) 524-3470 
www.developtopemployees.com 
……………………………………………………………………………………………………… 
Greetings.  My name is Bruce Harrell.  You can reach me at bbh@mind.net. 
 
I noted with interest the article yesterday in the Medford Mail Tribune, 
http://www.mailtribune.com/apps/pbcs.dll/article?AID=/20121025/NEWS/210250330, 
and I remembered an earlier article discussing the benefit of front end year bonuses for teachers given 
on condition that they have to pay it back at the end of the school year if they don't meet certain 
achievement levels.  The article discussed the psychology involved and how it yields much higher results 
than year end achievement bonuses. 
 
Please consider recommending such a front year bonus system conditioned on year end payback if 
achievement levels aren't met. 
 
Thank you. 
……………………………………………………………………………………………………… 
 
 
Thursday evening I attended a public meeting in Portland at Marshall H.S.  One thing that disappointed 
me was that I came prepared to discuss issues.  That’s why I go to these meetings.  I  saw most speakers, 
preaching to a choir which was as far as I could tell was negative in their reactions to what’s happening 
in this process.  To make it a more worthwhile forum I would suggest that board members present break 
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speakers up.  In this case since there were three board members each would probably have had a 
meaningful discussion with 20 or so citizens who are very invested in Oregon schools. The board 
members could then meet and discuss the info they gather.  That’s a much better practice than what 
you did.  If I had to venture a guess at this point I would say your plan is headed for trouble after seeing 
the public outrage and concern of  last night.  I would say that you do need to include and get together 
with more invested groups in the process    who give a lot support to  students and were well 
represented last and who I feel approached the board in the right manner.  You seem to have left 
groups such as librarians and  the highly needed support staff out. 
That being said I can help you, design a system which will support students and adults as they get older, 
but you have to ask me for help.  My emphasis would be to immediately infuse school with more 
support by paying tuition for future teachers who in return would spend time helping address classroom 
issues and lessening the burden of teachers who have classes that are to big.  
I really want to talk to people about this approach.  It well help every fragmented part of this quagmire 
we are all in.  Please get me an appointment with Rudy Crew, John Kitzhaber or a member of your 
board.   Thank you,  William Glenn 503-254-2583.  Also please acknowledge that you received this email.  
My return email is bellglen@teleport.com         
……………………………………………………………………………………………………… 
To Ben Cannon and OEIB members, 
I'm deeply troubled that our state claims that it cares about education and more Oregonians completing 
higher education, yet they treat our graduate teachers and researchers at our universities with so little 
regard. If we want high quality education at the highest levels, we can't exploit the faculty. How can I 
encourage my students to continue their education to the highest levels, if they are  to only end up in 
debt and to work for universities as low paid workers without benefits? 
 
Coalition of Graduate Employees (CGE) (AFT Local 6069) is a union of graduate teaching assistants and 
research assistants at Oregon State University.  Right now OSU admin recognizes CGE as the collective 
bargaining agent for the teaching assistants but not the research assistants, and CGE research assistants 
have been struggling for more than seven months to get recognition for themselves too.  CGE demands  
full recognition of all graduate employees. 
 
If you really care about education and 40 40 20, I urge you to intervene and make sure that graduate 
employees and adjuncts who do invaluable work for our public universities are treated with respect and 
paid living wages and benefits. We need to resist the casualization of academic labor in public higher 
education.  All university workers deserve respect, and decent pay and conditions.  Students deserve the 
respect of affordable tuition and teachers with the time and energy to fully devote themselves to 
education.   
Thank you, 
Hyung Nam 
Portland educator 
……………………………………………………………………………………………………… 
I have read the “Education Funding Team’s Summary Recommendations to the Governor.”  I just wanted 
to remind the EFT that school counselors have specialized training to address many of the specific goals 
of this initiative: 


 Engage and support families and students (including crisis intervention and referral for services) 
 Bridge transitions between elementary/middle and middle/high school as well as life after 


graduation 
 Help students develop goals for college/career readiness and assist them in developing a 


meaningful Student Education Plan and Profile. 
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 Strengthen Oregon Diploma attainment through a focus on students’ academic, career, and 
personal/social development (through classroom guidance, individual/group 
advising/counseling, parent communication, consultation/collaboration with parents, teachers, 
and administrators, etc.). 


Even though school counselors are not mentioned by name in your report, I hope the EFT values the 
contributions made by school counselors on behalf of our students, parents, teachers, and 
administrators. 
  
Thank you for the important work you are doing to help our students and staff achieve greater 
outcomes.   
Sincerely, 
Tony Manetti 
--- 
Tony Manetti  ●  School Counselor  ●  Woodburn Academy of Art, Sci, & Tech  ●  (503) 980-6204 
………………………………………………………………………………………………………………………………………… 
Greetings! 
 
I am excited to hear that there is vital work occurring to examine education in Oregon and ways that it 
can be restructured to ensure that we seek to develop the academic achievement and college/career 
readiness for all students. 
 
I want to express a desire to include School Counselors as a part of the solutions that are generated.  We 
are trained professionals who work specifically in both large and small groups as well as with individual 
students to ensure that they have information regarding Academic Success, College and Career 
readiness as well as Personal/Social development.  These are outlined in the ASCA National Model as 
well as the Oregon Comprehensive Guidance and Counseling Framework. 
 
I would like to give you a small sample of the work that I have done already this year with students and 
families in these realms: 
 
1) Held: 2 student and parent workshops regarding the Private College Admissions process. 
2) Held: 2 student and parent workshops regarding the Public College Admissions process. 
3) Written: 2 National Merit Scholarship Semi-finalist recommendation letters. 
4) Written: multiple college recommendation letters for students applying to private colleges and 
scholarships including the Act Six Leadership and Scholarship Initiative (for underrepresented college 
bound students). 
5) Held: multiple family meetings on the progress of their students thus far in the year. 
6) Held: multiple student meetings to discuss individual progress in classes and school overall. 
7) Held: multiple student meetings to discuss post-high school planning options. 
8) Referrals: multiple referrals made to community partners to seek basic need, health or safety support 
for families. 
 
This is just a small sampling of the work that I do as a school counselor to support the academic success 
of students and to ensure that all students aim for the opportunity of college. 
 
Please feel free to contact me if you wish to hear more about the vital work that school counselors do. 
 
Sincerely, 
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Emily O'Quinn 
oquinnem@gmail.com 


……………………………………………………………………………………………………… 


Do you know what has happened to recreational and informational books and resources in our schools 
that have lost their library programs? Please inform yourselves. I have retired from thirty years of 
teaching in low-income, multilingual, multicultural elementary schools. The losses I have seen are 
devastating, especially in very needy schools. Once such programs are non-existent for several years the 
staff and students no longer are familiar with what they should have. They don’t know what they are 
missing. 
 
Please reinvest in school libraries with certified librarians who can develop and maintain excellent 
resources and programs. And yes, the studies show it improves test scores. 
 
Sincerely, 
Hope Crandall 
755 West 27th Avenue 
Eugene, Oregon  97405 
………………………………………………………………………………………………………………………………………………………………… 
Dear Dr. Crew and the OEIB members, 
My name is Carol Dennis. I currently serve as the Board Chair for the Lane ESD. I attended the OEIB 
meeting that took place earlier this week on the U of O campus and was very glad to hear Dr. Crew 
speak so passionately about adding the "A" to STEM to make STEAM. I was very excited to hear his 
understanding of the importance of the arts in creating an exciting environment in which students want 
to learn. 
 
I am writing to share an interim report on the Full STEAM Ahead program here in Lane County. Bob 
Curtis, Lane ESD's Mathematics and Science Specialist, is coordinating this program which connects 
school districts and the Lane Arts Council. The report talks about the preliminary activities of the new 
program and delineates some of the challenges they face. 
 
If Dr. Crew or any of the OEIB members would like to come for a visit and see the program in action, you 
can contact Bob at bcurtis@lesd.k12.or.us. He would love to show you around and tell you about the 
Full STEAM Ahead program. 
 
Thanks for making the time to come go around the state to hear from the folks in the classrooms; 
teachers, parents, and students. 
 
Respectfully, 
Carol Dennis 
Lane ESD Board Chair 
 
***Attachment: Full STEAM Interim Report 
Lane ESD Full STEAM Ahead Professional Development Grant  


Interim Progress Report to ODE: October 18, 2012 


Project Director: Bob Curtis: bcurtis@lesd.k12.or.us 
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Project Support: Kathy Mayer: kmayer@lesd.k12.or.us   
Website: http://www.lesd.k12.or.us/projectact 
 
Sites served: Oaklea Middle School, McKenzie Elementary school, Oakridge Elementary School 
 
Project Teachers: [After School “Project ACT” Site Coordinator] 
McKenzie: Pam Fallon, Mary Lipp, Connie Richardson [Lacey Joy] 
Oaklea Middle School: Carly Albert,  Mary Jo Huisman,  Linda Lund,  Laura Larsen  [Kelly Patterson] 
Oakridge: Jill Tomchak,Tina Maher,Laura Jacobsma [Sharon Garrick] 
 
Artists: Lane Arts Council: Liora Sponko (Executive Director), Yvonne Manipon,  
Samuel Becerra, Andrea DiPalma Yansane; http://www.lanearts.org/ 
 
The 2012-2013 Full STEAM Ahead project is well under way with Lane Arts Council artists working with 
students at three rural sites in Lane County.  Full STEAM Ahead’s goal to improve student learning 
through improved instructional tasks is gaining traction and artists, teachers and students are all 
benefitting.  Ten teachers, three artists and two hundred-thirty students are participating. 
 
The project kicked off in May 2012 with a curriculum summit at Lane ESD attended by elementary 
teachers , a few high school teachers (from the after school “STEM Accelerate” Project), three artists, a 
physics PhD candidate from the UO (our resident “STEM Expert”), the Director of Lane Arts Council and 
a guest graduate student working on a dissertation on “creativity”.  Participant teams explored STEM 
and elicited STEAM from activities.  Scoring guides and grade level content standards guided the day. A 
second Curriculum Summit in June 2012 had artists presenting and participants weaving STEAM through 
engineering lessons around sound and color. 
 
The project focus at the sites includes: Exploring Time, Ocean Environments, and Mapping; and two nine 
week “Engines” were modified to include three six-week “Engines” to allow each artist   a residency at 
each site.   The artists came to Lane ESD October 11, 2012 for a half day planning session to share 
STEAM explorations and investigate work samples and integrating tasks. 
 
Challenges: Distance and communication between artists and teachers in rural districts; face to face 
planning time; coordination of site purchases; alignment and articulation of art with science, math, 
technology, engineering curriculum – curriculum gaps.  In addition: after school site coordinators time; 
business office impact; stipend budget not matching up with extended contract costs. 
 
The project feels strong and student response to arts integration around STEM is invigorating.  Artists 
are wrapping up the first “Engines” in the next few weeks and will schedule face to face meetings with 
all the teachers at their next “Engine” site soon to coordinate and plan.  The Project Director and Lane 
Arts Council Executive Director will continue site visits and planning conversations to further project 
goals. 
…………………………………………………………………………………………………………………………………………………………………. 
Hi, 
My name is Daryl Harrison Carson, and I teach theatre at Mt Hood Community College.  Our students 
are varied in their needs, their means to pay for an education and their educational goals.  Some come 
from the community, and they wish to gain some new skills or a new hobby. They have no intention of 
completing a degree, but these students add to the depth and richness of our program and allow us to 
produce plays that challenge the students and audiences on many more levels than traditional colleges 



mailto:kmayer@lesd.k12.or.us

http://www.lesd.k12.or.us/projectact





OEIB 2 November 2012 P a g e  | 46 


do.  Some students are working towards a different degree, but their interest in theatre keeps them in 
school by giving them an outlet.  Arts programs like theatre serve more than just the students who 
ultimately complete a theatre degree; the same can be said for many of the programs on community 
college campuses.  If the focus is solely on students completing degrees, the result will be to take the 
community out of community colleges.  Completion data should be just one factor in measuring a 
college's success. 
 
Daryl Harrison Carson 
Theatre Technical Director, Designer and Instructor Mt Hood Community College 
…………………………………………………………………………………………………………………………………………………………………. 
 
 
Testimony for the Oregon Investment Board meeting October 17, 2012, in Eugene, Oregon 
 
-- Dennis Gilbert* 
 
In carrying out your responsibilities for the transformation of education in Oregon, I suggest you bring 
key paradigmatic assumptions into the open.  This action can set the tone for productive discussion, 
provide a vision that people can align with, and inspire the confidence of education professionals, 
students and the citizenry of Oregon.  Here is my suggestion for five assumptions that should underlie 
this education reform: 
 


1. Education in Oregon is actually in trouble.  One proof of this is that education is demonstrably 
much better in many places in a world that is increasingly interconnected.  Let's not be in denial 
about this fact.  Our regional future is at stake.  The OEIB will not be fulfilling its responsibilities 
to the people of Oregon by allowing this profound need to be used to merely accomplish small 
tasks of small agendas. 


 
2. Education is under-funded, but the problem is also deeper than lack of funding.  This means 


the solution will take more funding at the same time that solving the deeper problems is in sight 
and progressing.  This funding is best viewed as an investment because the education of people 
is an investment and improving education is an investment.  You are a crucial public body, with 
the appropriate name, to facilitate this structure of investment.  


 
3. Making the necessary improvements in education in Oregon is a systemic undertaking.  The 


many parts are interconnected, and the current structure of connection and the infrastructure 
of funding, control and culture of education in Oregon is demonstrably inadequate, however 
well intentioned it came to be that way.  Interconnected political-historical misalignments, 
perverse funding processes and ineffective management systems will need to be undone while 
new ones are established.  Failing to take a systemic approach will be problematic and even 
counterproductive. 


 
4. Systemic improvements will be based on engaging existing, real strategic opportunities; and 


efficient and effective mobilization of resources to make major improvements will require 
working agreements on identifying and understanding these opportunities.  While the 40-40-20 
goal is a valuable point of reference, it is no substitute for a plan of strategic investment based 
on identifying and understanding strategic opportunities to transform Oregon's educational 
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system.  I have briefly identified such strategic opportunities in previous testimony, particularly 
on March 9 and March 27. 


 
5. A necessary element of successful investment will be the leading role played by teachers and 


professors throughout the system. While the need for financial resources is necessary and 
large, the largest and most critical resource is the expertise and commitment of the many 
people closest to educational process.   Without the support and initiative of tens of thousands 
of education professionals, it is naive to think that major progress will be made.  An approach 
that relies on and supports the leadership of these professionals will engage their expertise and 
their deep commitment to the highest quality education possible in Oregon. 


 
I hope in the future you will clearly articulate a vision that is explicitly aligned with assumptions like 
those above.  There is a lot at stake for the educational system, for the state infrastructure, and the 
future of our region. 
 
____________________________________________________________________ 
* Gilbert is a faculty member at Lane Community College.  Until this fall term he served as a Co-Chair of 
the LCC Faculty Council, sat on the LCC College Council, and previously on the LCC Learning Council.  He 
is currently a member of the Committee on Research in Physics Education, a governance group of the 
American Association of Physics Teachers, and also a member of an AAPT Task Force to define 
undergraduate physics education nationally.  During his 20-year employment at LCC, Gilbert’s service 
included Vice-President, President, and Past-President on the LCC faculty union Executive Board; Vice-
President, President, and Past-President of the OEA Community College UniServ Council (currently the 
Oregon Community College Council); OEA Liaison to the Office of Community College Services (precursor 
to the CCWD); and faculty leader in systemic college innovation efforts including Lane’s Strategic 
Learning Initiative, and its Vanguard Learning Colleges Project Leadership Team. In the late 90s Gilbert 
participated in the multi-year Oregon Collaborative for Excellence in the Preparation of Teachers.  
Before coming to Lane, for nine years Gilbert was a Visiting Assistant Professor at the University of 
Oregon.   
……………………………………………………………………………………………………………………………………………………………… 
Hello, 
I am an elementary principal with many concerns about budget cuts.  My district has cut: 
-Teachers & administrators, creating larger class size and excluding physical education, and decreasing 
reading specialists' times -Library specialists, eliminating extra literacy support -Educational assistants, 
decreasing opportunities for students to receive extra academic and behavioral supports -Office staff, 
resulting in frustrated parents & teachers 
-8 school days each year for the past 4 years (this is a total of a month and a half of missed school days) -
Summer school for elementary students 
 
My question: What is meant by "Base Funding"?  Funding needs to be able to restore the above 
programs that we have cut. 
 
Block Grant Funding for special education and ESL will not cover our needs  Believe me, we DO NOT 
over-identify students for these programs!  As a former Speech-Language Pathologist, in the past I was 
able to serve children in special education when they tested below the 15th percentile on standardized 
tests.  We now only serve students below the 7th percentile.  MANY children between the 7th % 15th 
percentile desperately need services and are not receiving them. 
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My school is a model of the Professional Learning Community structure.  We work together to make 
sure every penny is spent to the very best learning advantage for our students.  I currently serve a 
population with 75% of our students qualifying for free or reduced lunch.  Since the beginning of the 
2012-2013 school year I have spent at least 50% of my time doing social work to meet the basic survival 
needs of my families.    I have no vice principal or counselors.  I am trying to support a staff of 55 and a 
student population of 515 single-handedly.  I need help! 
 
Please do the right thing by provide for the needs of our children and families. 
Jackie Lester, Principal 
Bohemia Elementary, Cottage Grove   
……………………………………………………………………………………………………………………………………………………………… 
October 29, 2012 
  
To Whom It May Concern: 
  
I would like to express my concerns regarding the lack of funding in our school systems in Oregon and 
how it is and has impacted my life and the lives of my coworkers. 
  
I am a Clerical Specialist (Secretary) in the Dallas School District and have been employed there for the 
past 22 years.   I am a single woman and every year it becomes harder and harder to survive and make 
ends meet.  At one point I had to take a second job for 1 year to keep be able to make the payments on 
my modest home.  I could not send any of my children to college to college and have struggled just to 
survive.  I have not had a COLA since July 2009 and have not had a step or range increase since 2006.  As 
I contemplate retirement, it would sure be nice to end making more than I did over 6 years ago.  I know 
that some of this is due to bargaining with our union but I know for a fact that they get us the most 
increase they possibly can during the bargaining process. 
  
The lack of funding from the state has made it impossible for our district to keep our medical insurance 
premiums down and I have had to drop my insurance down to the coverage that takes no out of pocket 
expense and it has the highest deductible because I cannot afford to make any further payments or will 
not be able to pay my day to day expenses.  If I were to have a major medical crisis it would be 
devastating to my life as I could not find the funds to pay for it. 
  
In my many years of service I have witnessed the increase of class size and decrease of teachers and 
support staff.  More than half of our students are unable to learn in such a crowded, often noisy, 
environment.  I know for a fact that our teachers are over worked and underpaid.  Because of less prep 
time they spend hours and hours in the school on weekends or at home after school and weekends just 
to prepare the materials and lesson plans to meet the state mandated grade requirements. 
  
All of these factors lead to my opinion that the wonderful State of Oregon does not take care of those 
persons who create the future leaders of our state, as they should.   
  
As you are trying to reach your decisions regarding State School Funding, please realize that you are 
decimating the very core of our existence and the support system for the young people of our state.  
Without proper education our children something have nothing to strive for except  minimum paying 
jobs and drug dealing to exist. 
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 Please find a way to give more state money to the Educational Fund and therefore keep our state 
strong and confident.  
 Sincerely, 
 
 Sherri Gallino 
Attendance Secretary 
LaCreole Middle School 
…………………………………………………………………………………………………………………………………………………………………. 
Based on experience from our Project LAUNCH  early childhood wellness demonstration grant, I highly 
recommend that the board include base funding for: 
1) Parenting Education 
2) Mental health consultation in child care 
 
Maggi Machala, MPH, RN 
Launch Coordinator 
Deschutes County Health Services 
2577 Courtney Drive,Bend,OR 97701 
(541)322-7420 
(541)306-8820 Cell 
email: MaggiM@deschutes.org 
……………………………………………………………………………………………………………………… 
Dear Taskforce Members: 
I am Paul Hillyer, Superintendent of the Klamath Falls City Schools, a rural district with about 3300 
students. I appreciate the tough job you have in making financial recommendations to the governor 
during this extremely difficult economic time. I thought I would share some information with you from 
the front line to help you know what school districts are facing today. 
Some of the challenges that our district and virtually every other district in the state have faced for the 
last four years include a reduction in basic programming for students ( including remediation services, 
elementary physical education, art, music, and after school programs), high class sizes that make it 
extremely difficult to know let alone meet student needs, accelerating family poverty and dysfunction, 
an explosion in student drug use, shortened school years due to furlough days, decaying facilities, 
devastating PERS and early retirement obligations, and countless unfunded mandates --  from pest 
management coordinators to implementation of new standards and assessments. 
These challenges are either caused by or exacerbated by the under funding of K-12 education over the 
last two bienniums. The Quality Education Commission recommends a $2,439 increase per ADM in order 
to accomplish the 40/40/20 agenda set by the governor and legislature. This would be a 43% increase in 
our base funding formula. This is one of the fixes necessary to make it possible for schools to accomplish 
state mandates.  
A second step essential to accomplishing what the state requires of them is to reform PERS. Our district 
was fortunate enough to pass a $.50 per 1000 operating levy last spring. This is the first passed levy or 
bond in Klamath County in over 40 years. The reason it was passed was to lower class sizes and provide 
money for textbooks. Since its passing, we have been told that our PERS obligation for the next 
biennium has gone up 7% or $972,000. This is roughly equivalent to the amount we will receive through 
the approved levy. About 17% of our general fund budget will need to be dedicated to PERS. This 
represents about 24% of our payroll costs. We have had to close an elementary school for next year to 
help cover these increases. 
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In conclusion, we cannot accomplish what Oregon wants from schools without increasing the basic 
funding formula and avoiding more unfunded mandates.  We cannot possibly accomplish the laudable 
goals of the state without funding commensurate with the loftiness of the expectations. 
  
Paul Hillyer 
  
Superintendent of the Klamath Falls City Schools 
1336 Avalon Street 
Klamath Falls, OR 97603 
  
Phone: 541-883-4700 
……………………………………………………………………………………………………………………………………………………………… 
 
Re: OEIB Public Input  
 
Dear Oregon Education Investment Board,  
Over the last 7 years, state support to Oregon's community colleges has declined 23% from $510 million 
to $395 million in the current biennium. Such a prolong decline has resulted in program closures, staff 
reductions, furlough days, less course offerings and cancelled classes. These necessary actions 
negatively impacts student's options and ability to progress through their course of study, to transfer 
into the OUS, to earn 15 or 30 credits in a year, or to fulfill their aspirations of degree or certificate 
attainment.  
Restoring an adequate level of base funding is crucial for community colleges to achieve 40/40/20. All 
community colleges, and in particular those that serve rural communities, cannot sustain higher cost 
career and technical programs, even though these programs contribute significantly to the economic 
and quality of life in these regions of the state. With adequate funding Oregon's community colleges are 
well equipped and capable to creatively, and collaboratively increase capacity to help achieve the 
40/40/20. As a new community college president, I am in awe of the leadership and collaborative work 
that these community college presidents exhibit. Investing in this high quality of leadership that is 
responsible for the "middle 40" will return a significant benefit for the additional investment.  
In closing, I urge the OEIB to support an urgent recommendation that the Community College Student 
Support Fund budget request of $S10 million be forwarded to Governor Kitzhaber for his proposed 
budget. This Student Flow Model designed by NCHEMS (National Center for Higher Education 
Management Systems) demonstrates the capacity and resources needed for Oregon to meet the 40-40-
20 goal by 2025.  
Again, thank you for considering the importance of reinvesting in Oregon's 17 community colleges so 
that the state's goal of greater educational attainment can be achieved,  
 
  
Sincerely, 
Bruce Koike Interim President Oregon Coast Community College 
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From: Kristine Napper [Kristine_Napper@beaverton.k12.or.us] 


Sent: Saturday, October 27, 2012 4:35 PM 


To: candace.granfelt@state.or.us 


Subject: Re: Your voice on ESL funding 


Ms. Granfelt, 


 


I'm a middle school ELD teacher in the Beaverton School District, and I'm told that you're the person to 


address with concerns about recommendations for ESL funding. From what I've read and understand, I 


have some large concerns... 


 


Please correct me if my understanding is wrong: It's recommended that the schools receive funding 


based on a student's initial English proficiency level, regardless of how quickly they actually end up 


progressing in the language. The idea is that this will give an incentive to teach kids English faster. Is that 


correct? 


 


To me, this feels like a misguided effort to fix the wrong problem. Does anybody REALLY think that ELL 


students struggle with language proficiency and achievement gaps because of lacking incentive for their 


teachers?? That we just don't want to teach them badly enough?? That we'd teach better, if we were 


properly motivated by diminishing funds?? 


 


If decreasing our funding were going to help us teach better, then we'd already be seeing stellar results. 


In the midst of dealing with this year's budget cuts, I assure you that decreased staff and resources make 


me less able to properly support the students who struggle the most, not more able.  


 


I also assure you that there's no widespread lack of motivation on the teachers' part. While I'm sure you 


can find the odd counterexample, I feel that the vast majority of teachers/schools are already highly 


motivated, throwing their full heart and soul's worth of effort into their work. And that motivation 


doesn't come from numbers, dollars, charts, or graphs; it comes from the kids and families that we work 


with every day. We do the very best we can, with the time and resources we're given, to help our 


students be successful in our ELD classes, in school, and in life. If anyone thinks it's their job to motivate 


us to work harder and better, then that should just be crossed off the to-do list. We're already as 


motivated as we're going to get.  


 


This "evidence-based period of time" idea supposes that all students at a given proficiency level are 


more or less equal. It doesn't take much time in the classroom, however, to realize that's not the case. 


Treating students as equals is not equitable. Some students come to us with a strong academic 


background, high literacy in their native language, professional class families, etc. Those students may 


start as beginners, but they'll quickly gain English proficiency. Such students tend to make up those 


"best classrooms and schools" that the research favors. At my particular school, I get a small handful of 


those students, and, sure, watching them learn English practically overnight makes me feel great as a 



mailto:candace.granfelt@state.or.us





OEIB 2 November 2012 P a g e  | 52 


teacher. But their success really doesn't indicate that I've served them any better than my many other 


students who struggle. 
 


My school has a somewhat larger handful of kids who come to us from refugee camps, with zero 


academic background in any language. They have a LOT more ground to cover than other "beginners," 


so with a few prodigious exceptions, they'll obviously take much longer to gain English proficiency. If the 


state is truly interested in better serving kids, not just in cutting dollars, they would create a formula 


that took into account a student's background, and weight funding accordingly. 
 


My school also has a large population of dual-identified kids, who are in ESL and Special Education. Now, 


I'm not talking about the problem of kids being inappropriately identified for SpEd, just because they're 


ELLs. I'm talking about ELLs with legitimate learning or cognitive disabilities. These students can and do 


learn and progress, but it's at a very slow pace. They process slower. They absorb and are able to apply 


information slower. And trying to do it all in a second language is harder and slower still. These students 


make up a very large portion of the "long-term ELLs" that the state is frowning on. However, no matter 


how many dollar signs you threaten with, you can't push kids to a faster pace than they're capable of. 


Again, if the state is interested in kids over dollars, then these kids would be receiving the most funds. 


They take the most time, resources, and attention to educate. When the stars align and allow me to 


shower such a student in attention, I see great results--not by the state's standard, but by their 


individual standard. Currently, the school gets funding for SpEd kids, but that funds the SpEd program. 


The ESL program doesn't receive additional funds for having more SpEd students in our classes.  
 


I feel like there are completely different questions we need to be asking. This whole proposal is written 


with the idea that ELPA determines English proficiency. I seriously question that assumption. In the 


years I've been teaching, it feels like the bar continues to drop on what we expect from students before 


they exit the ESL program. Students determined "proficient" by ELPA today never would have been 


deemed such even five years ago. I watch students leave my ELD class, but almost always go right back 


into RTI classes, because they still aren't meeting state reading standards. I would like to see more data 


on students' academic success after exiting ESL, to help determine whether we're exiting them too early. 


The state can set the ELPA cut scores wherever they want, and they can determine kids are "English 


proficient" at any point they choose, but is the goal to simply get them out of the ESL program, justifying 


less funding for ESL? Or is the real goal to have academically successful ELLs who graduate from high 


school and college? It's certainly possible that my gut feeling is wrong, and that exiting kids from ESL 


earlier is ok, and they'll make the rest of the progress on their own after a certain point. However, I'm 


going to need to see some pretty convincing data to believe that. 
 


Thank you for taking the time to read my letter. I hope you don't see me as complaining and making 


excuses, but as a passionate educator who's constantly frustrated by the desire to give my kids the very 


best, while being stretched too thin for that to happen. That's a problem, of course, across the 


educational system, but this is the area I work with most directly. 
 


Sincerely, 


Kristine Napper 
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Overview 
 
The Oregon Education Investment Board (OEIB) has hosted seven community forums and a webinar with 
stakeholders to gather input and feedback on the Education Funding Team recommendations, as well as hear 
from them about their own expectations and priorities. More than 750 Oregonians have attended the meetings 
in Hermiston, Eugene, Portland, Salem, Medford and Coos Bay. A welcoming environment has greeted the 
attendees. Resources, light snacks and a family-friendly zone have been provided.  
 
Many teachers, parents, community members, counselors, librarians, school psychologists and other educators 
have attended the forums. The key concerns expressed include inadequate funding, too much testing, class size, 
follow QEM, local control, quality facilities, early childhood education training and materials, as well as Special 
Education, ELL, and support for librarians and counselors. 
 
College students, professors and administrators have been well-represented at the forums. Two key concerns 
are rising tuition costs and the EFT recommendation that 30 percent of the post-secondary formula be allocated 
on the basis of each institution’s success at achieving outcomes.  
 
An underlying theme at several meetings is the perception that the EFT met in “secret” and the OEIB is pushing 
top-down initiatives.  
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Respondents 


Parents


Students


Teachers


Community


Top 10 List Responses 
Forum attendees were asked to rank the Education Funding Team (EFT) recommendations as well as provide 
their own priority list and share their vision for ideal learning environments. The form evolved with the EFT list 
moving to the end of the form, hence the variance in responses and fewer rankings of the EFT list. 
 
The response rate to date is approximately 21 percent. A breakdown is as follows: 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
The ranking of the EFT recommendations is as follows: 
1. ELEMENTARY AND SECONDARY EDUCATION 
All students are ready to apply math and reading skills, on track to earn a high school diploma, and ready for 
college and/or career training. 
 


2. OREGON READS 
Strategies to engage communities around language and literacy, and ensure that parents, educators and 
caregivers of young Oregonians can support children’s early and continued literacy skills.   


 


3. EARLY LEARNING 
All children enter school ready to learn. Early learning “hubs” would be accountable to the state for improving 
outcomes (child/family, service, and system) in exchange for state investment.   
 
4. SUPPORTING STUDENTS AND FAMILIES 
Stakeholder collaboration to engage in culturally appropriate, proven programs of parent empowerment and 
engagement for underrepresented families.   
 
 


5. DEVELOPING A REPRESENTATIVE CORPS OF PROFESSIONAL EDUCATORS 
Regional Centers for Excellent Education will focus on promoting quality teaching and learning. 
 


6. SPECIAL EDUCATION 
Commitment to investing in and holding districts accountable for providing, high quality services to those 
students with disabilities and appropriately identified as in need of special education. 
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7. COLLEGE CREDIT BEFORE HIGH SCHOOL COMPLETION 
Incentives for schools and colleges to provide more opportunities for students to receive college credit before 
they graduate from high school.   


 


8. ENGLISH LANGUAGE LEARNERS  
Commitment to language acquisition for all students, as well as the particular urgency and challenge of that task 
for students who arrive at school with limited or no English language proficiency. 


 


9. POST-SECONDARY EDUCATION 
All students are ready to contribute in career and community. Outcomes-based funding for community colleges 
and universities and priority given to expanding need-based aid. 


 


10. LONGITUDINAL DATA SYSTEM 
Ensure that student information and outcome data is available at the provider and policy-maker level and will 
support teaching and learning and the dissemination of best practices across outcomes.  


 
Written Comments: 
Hermiston  
Response 3-54 
 


#3: Teacher  
I am a third grade teacher working in a priority school. A few years ago we had funding from a reading program. 
The extra funds provided extra help and amazingly students showed great gains working in smaller groups with 
more help. Then the money went away and we did a back slide. When there are 30+ kids in a classroom it is hard 
to give them the extra help they need. Teachers are becoming exhausted yet continue to take on more 
paperwork and more requirements. This is the way we are wired. We want our students to succeed and we 
work hard towards that goal. I hope to see the solution to poverty. It will surly improve our situation. 
 
#4: Teacher  
I agree whole-heartedly that students must be proficient in reading by third grade in order to have any chance at 
future success. I am concerned that we see even more clearly the need for well-developed reading skills; we 
have drastically reduced the number of certified library/media specialists. As both a classroom teacher (1st, 2nd, 
3rd, 4th & 6th) and a media specialist (30+ years total) I have observed first-hand the challenges of keeping 
students actively engaged in the reading process. We must insist on media and specialists that reach out to the 
reluctant reader and support these students. I know from personal experience, that when I read one on one 
with a student who finds reading to be one of his/her most frustrating activities, through encouragement and 
support, I can make that experience a positive activity that will result in great motivation to learn. We must 
maximize all learning opportunities!! Skilled media specialists can connect students with appropriate reading 
materials that will increase the success rate of the student to have a positive engagement with text. Many times 
the media specialist has a better understanding of the student’s reading needs than the classroom teachers! 
Although classified employees can do a wonderful job of checking out materials, they are not equipped with the 
skills necessary to support learners of all levels and abilities. Thank you! 
 
#5: School Counselor  
Education needs to be funded at an appropriate level. 
 
#6: School Counselor  
All education needs to be funded at an appropriate level.  
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#7: School Counselor  
All education needs to be funded at an appropriate level. 
 
#14: Teacher 
Exercise leadership in getting additional (tax) revenue targeted specifically (and exclusively) for education… use 
all means available to eliminate student debt. Cannot possibly develop their potential or contribute to the 
economy and community at the level of citizens without that financial burden.  
 
#15: Community Member  
I believe there is a real need for CTE!!! It should be easy to engage students with relevance to create the rigor!  
 
#16: Teacher/Parent/Community Member  
Fully fund, no merit pay and no testing tied to teacher evaluations  
Notes:  
- Developing Professional Educators: need our ESO’s for more than teaching assistance 
- Elementary & Secondary Education: and science and arts, etc… 
- ELL: funding for ELL teachers  
- College Credit: this is difficult for a college educated parent, simplifying the system is needed!  
- Post-Secondary: need the jobs out here  
 
#17: Teacher 
Notes:  
- OregonReads & Early Learning: same focus  
- Special Education: already a strong focus…  
- ELL: I look at all kids equally—a good program should work for all  
- College Credit: combined 9-20  
- Post-Secondary: focus on vocational at community college level  
 
#20: Parent/Teacher/Community Member   
Education funding is a priority. I have great concerns in many areas. The block grants for special education are 
particularly troubling. The funding document suggests that our school is currently over-identifying special 
education students in an effort to maximize funding for these students. In reality, identified special education is 
on the low side. These students are appropriately identified but underserved. Secondly, community colleges. 
Under this formula will become diploma mills. No longer will community members be able to afford to take 
classes at the community college for self-improvement. College professors will feel pressure to pass students 
through the system so that a degree will be earned. The elimination of ESD’s will result in many rural students 
failing to get necessary services as well.  
 
#21: Teacher/Community Member 
We need to find a way to do all of this! We cannot do this piecemeal; it is either all or nothing- QEM would be a 
good start. We have cut education with a 1,000 cuts—there is nothing left but bone. I guess if you truly wanted 
my top 3- they would be Early Learning- Developing Educators and ELL (at least out here). We are dying a slow 
death- please get us some help- soon before it is too late.    
 
#22: Teacher/Community Member  
We have to fund everything for 40-40-20 to even have a chance.  
 
#26: 
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If you really want to fix schools, fix poverty 
 
#27: Parent/Teacher 
There is no way to place one investment over another: they are all equally important. Note: college ready 
academically does not mean college for everybody. Some very academically capable students have interests in 
other paths to their career readiness. We must identify their needs in high school and start preparing them for 
their alternate path 
 
#28: Parent/Student  
Understand that all 10 should be priorities. Thank you.  
 
#30: Community Member 
Notes:  
- Early Learning:  hubs, what does this look like?  
- Elementary & Secondary Education: structure evaluation that gage learning not tests. 
- ELL: honor bilingual and promote multilingual. It is a global economy.  
 
#31: Community Member 
Notes:  


1. I think that a salary of $280,000 per year for the Chief Education Officer is an obscene amount to pay 
him when we are asking schools to cut classroom teachers and classified staff as well as entire agencies 
that provide funding for parent support.  


2. This meeting was pretty worthless to me. I thought that I might be able to learn something new from 
you tonight. Your white paper only seemed to provide information about your decided priorities, so are 
you expecting the community to support them?  


 
#38: Student 
Stopping slowing funding cuts for college tuition 
 
#40: Teacher 
Top priorities:  


1. As a teacher I know that we are in desperate need of more teachers. Smaller class sizes will induce more 
effective teaching 


2. We must have more Special Education teachers. The children in Special Ed are in need of the most 
intensive instruction. I have high hopes for the LANGUAGE program being implemented. Having more 
Special Ed teachers and more time for students to work in the SpEd room would be helpful.  


3. I also have high needs kids that need more one-on-one attention. The teacher alone cannot attend to 
these kids all day while ignoring the rest of the class. We need more available aides for the classroom to 
meet these students’ needs.  
Thank you 
 


#46: Teacher 
Every one of these need to be fully funded! Although I agree with education reform, and I commend you on 
taking this aggressive stance, it is not feasible to expect teachers to implement unfunded mandates. I expect 
high levels of learning from all my students! The notion that I will teach better or give more than 110%, or more 
than I am giving now is ridiculous! Suggesting that because most of/all of my students show growth is solely the 
classroom teachers’ effectiveness is anything but understand what really happens in the schools in Oregon. It 
takes us ALL to guide, teach, encourage, and nurture students year to year.  
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#48: Teacher 
Fund our education system! Our kids are important. Our teachers are stretched- reaching deep into their own 
pockets that are already stretched too- all in order to help pick up the slack that the state is failing our education 
system.  
Notes:  
- College Credit: This will also reduce the increasing costs of higher education which is enormously important. 
 


 
Eugene 
Response 55-74 
 


#55: Parent/Teacher  
Fund community colleges; at least at the level they are currently funded. To propose a 30% cut to community 
colleges is especially ludicrous in light of the recent national call to see that community colleges step up to 
provide post-secondary students the skills they need to serve our society… It is time for our state to step up and 
support our entire educational systems with the financial resources it so desperately needs to become the 
excellent institution Oregon citizens deserve. I am an educator who will settle for less than the ideal learning 
environment but I will not settle for underfunded, unsupported learning environments where educators are 
expected to produce educated products! Our students cannot ever be viewed as a product or widget that can be 
identically manipulated to reach an artificial goal. To believe that educators, to even consider, that educators 
should be expected to reach artificial product goals is both unbelievable and inhumane! What is the governor 
and OEIB thinking?? signed, educator since 1971  
 
#56: Board Member 
Top priorities: 


1. Special Ed- if SpEd is adequately funded, getting the fair 40% share from IDEA (feds) the rest will take 
care of itself.  


2. Don’t separate school funding from child welfare funding- schools are our most constant social service 
provider in a child’s life and should be included in the system funding!  


3. Make post-secondary free!  
We must understand that critical thinking, problem solving in collaborative environments will/must be what we 
provide to today’s and tomorrow’s students. The jobs they will have/create do not yet exist. The learning 
environment must prepare them for agility and creativity. With this in mind- 80% of students going to college 
(post-secondary) may become an old idea as students are leaving HS with the skills to create web-based 
professions, for example. Many students may want to be in the world for a while before continuing in education.  
 
#57: Teacher 
Top priorities:  


1. Class size: kids lose at 30+  
2. Parent: education, pre-K  
3. Parent involvement through school 
4. Mentor teachers  
5. STABLE funding  


Share your vision:  
Smaller classes, good leaders, research-based curriculum, esp. reading and math  
 
#58: Parent/Teacher/Community Member 
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Top priorities:  
1. Fully school year 
2. Class sizes lower than 30 
3. Full day kindergarten  
4. Reading and math specialists  
5. After school and summer school programs  


Notes: 
- Longitudinal Data System- already invested millions in the Kids Project 
 
#59:  
Top priorities:  


1. Deal with state revenue problem 
2. Eliminate standardized tests 
3. Restore/Enhance non-STEM subjects 
4. Stop trying to make everyone fit Kitzhaber’s vision of what is best  


 
#61: Teacher/Community member 
Top priorities:  


1. Use the QEM- that’s why it was developed 
2. Reach ALL student: equal opportunities  
3. Make education your priority so that we don’t have to take $ from one program to fund another  
4. Respect the hard-working educators that you already have- instead of seeing them as a drain on the 


system 
Share your vision:  
Small classes, hands-on activities- in all subjects including tech, ag, arts, etc. Educators that have ample time to 
prepare and offer feedback to students. Support systems hat address the achievement gap. Professionals that 
are treated as such- w/mentoring, a voice in their professional growth, and adequate compensation. These 
educators will craft an ideal learning environment because they are the experts!  
Notes:  
This is the wrong question to ask… FUND EDUCATION!  
 
#62:  
Top priorities:  


1. Lowering class sizes, K-12  
2. Funding counselors K-12 and mandating that they have 1 counselor per 250 students  


 
#63: Parent/Community Member 
Top priorities:  


1. My top priority would be to close the achievement gap 
2. To provide a clearer path to ensuring we have only high quality teachers in a classroom 
3. High focus on early readers and learning success. Language learning  
4. A means of checking special education referrals to make sure we are not mistaking lack of learning 


stimulation for slow learning   
5. Early intervention for at risk students  


Share your vision:  
In my ideal learning environment I would not be creating a top 10 list out of things that are all vital to the 
learning environment. We would provide an environment where each student would feel valued and stimulated. 
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Class size would be appropriate size to allow a teacher to work with individual students. We would have more 
pathways for students to learn the trades while still in the K-12 system. Not every child is a book learner  
 
#67:  
Top priorities:  
I cannot prioritize the items listed on the front. We need it all. We need funding solutions to address all of these 
aspects. We want state-of-the-art, cutting edge education for all Oregonians. Also, please keep in mind the 
growing number of homeless students resulting in high mobility a challenge to schools and those students.  
Share your vision:  
Learning labs where students can access their curricula at varying times of the day. Participating learning. Some 
modeled after the Experience Museum in Seattle.  
 
#68: Parent 
Top priorities:  


1. Smaller class sizes  
2. Expanding educational opportunities for high school students  
3. Parent involvement  
4. More teacher support and involvement in curriculum 
5. Again, smaller class sizes  


Share your vision: 
Smaller class sizes so that it is possible for a learner centered educational priority is even possible. Incentivizing 
parent involvement, asking parents to volunteer a small amount of hours per year so that the school is 
supported and parents are kept aware of their child’s learning environment. K.I.T’s Kindergarteners in Transition 
by O.C.P. Oregon Communities Program really helped prepare my daughter for kindergarten as she learned in a 
class type environment that had a high teacher to child ratio. It prepared her for reading and handling her 
emotions. K.I.T’s also has a parent involvement component as there was a parent group-meeting held every 
other week. This program or something very similar should be expanded for all children entering kindergarten in 
the state.  
 
#69:  
Notes:  
- Supporting Students & Families- ensure Aspire is in every school district throughout Oregon- and encourage 


students to plan for their futures. 
 
#70: Teacher/Board Member  
Top priorities:  


1. Take a hard look at gear up paradigm, I took it better with OSAC/ASPIRE infrastructure 
2. Pay realistic attention to the interface between citizens and their schools- measure, track, and above all 


incorporate these citizens 
3. Build better infrastructure to support collaboration among stakeholders and educators (chambers, 


citizen council, business 
4. Seriously consider a modified form of universal service for high school students- elaborating on current 


community volunteer expectations to build the habit of citizens/students always working together 
 
#71: Community Member  
Top priorities:  


1. Early learning- increases kindergarten hours and emphasis on reading in kindergarten.  
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2. Increased teacher education, training, technology training, efforts to reduce incompetent teachers by 
evaluation- I cannot imagine that there needs to be more research on best practices. Eliminate further 
research! 


3. More money for schools directly! 
4. ESD funding seems like a waste 


Share your vision: 
What I see most lacking in this regarding #3: supporting students & families- I do not see the sense of enlisting 
the (under) community as partners in this process- that means business, civic organizations, community leaders, 
etc. I think of the SMART reading program in Eugene- staffed by elderly volunteers. Without the connection and 
support of the local communities and dollars of local necessities, schools are (siloed is/ends). This must be the 
vision and the effort of the schools in order to ensure enlarged funding opportunities and humor capitol 
investment in a time of (minimum) resources. I see this vision utterly lacking in this report’s priorities. The 
business leaders of Oregon must be targeted for involvement and support of schools. 
 
#72:  
Top priorities:  


1. Reduction of class size 
2. Increase length of school year, including programs that provide extra time for children who need it (after 


school for example) 
3. Higher Ed funding. UO is below 10% state funding and student aid is lower than in other states. This is 


extraordinarily disinvestment. A strong university system with at least an institution or two that can 
compete in the open market is critical to providing education and ensuring some of our best students 
stay in the state. 


4. Restoration of arts education  
 
#73: Teacher  
Top priorities:  


1. Fund local districts. Stop building a state empire in the OEIB 
2. Fund early childhood education for all Oregon students- public preschool. 
3. Stop asking educators to do more with less  


 
#74: Teacher 
Top priorities:  


1. Family liaisons/family resource centers in all title 1 and schools with significant numbers of high risk 
students 


2. Restoration of funding to lower class size, provide a full year of instruction, and provide a full range of 
curriculum 


3. Support for full-day kindergarten and extended day and extended year programs for at risk students 
4. Health centers and nurses in schools 
 


 


Portland 
Response 75-110  
 


#75: Community Member  
Top priorities:  


1. Eliminate OEIB  
2. Eliminate West 
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3. Get strong on education for global enlightenment 
4. Superintendent of Education Department to work and focus on education 


Share your vision:  
Clean schools, warm school= custodians, children delivered to school= bus drivers, and hot meals for all 
children= kitchen host, teachers assistants=who explain what some of what teachers say for assignments, all of 
these great folk are classified and great importance to the education of all children  
Notes:  
-  Developing Professional Educators- QEM is in place 
-  Longitudinal Data System- approved if deletion of crossed out (sent/cent) 
 
#76: Teacher/Community Member 
Top priorities:  


1. Cap secondary teacher loads at 100 students, less for writing teachers- writing across the curriculum! 
2. Cap teacher loads for elementary school teachers according to best practices 
3. 1, 2, or 3 on one teaching for kids without support at home 
4. Have enough nurses, counselors, psychologists and other professionals to deal with student issues.  
5. Comfortable and welcoming work spaces? Adequate technology to make lessons today’s youth can 


relate to?   
Share your vision: 
The ideal learning environment let kids choose what to learn, why, and when- but staffed by a diverse and 
talented staff- well-trained professionals. The technology resources must compete with the global 
entertainment/consumer juggernaut, that teach children what our society values. Children need training in 
music, art, PE- they aren’t specials. They are integrated into the school day and the curriculum and are 
strategically used to enhance cognitive development and higher levels of critical thinking skills. Learning by 
teaching is a vital part of the school day! 
 
Notes:  
- Developing Professional Educators- is it possible to know: how to teach 40 first graders? 200 high school 


students?  
- OregonReads- only students with education-savvy parents have the necessary support 
- Supporting students and families- I support this! 
- Early learning- fully bi-lingual in 150 languages by the end of kindergarten? 
- Elementary & Secondary Education- Even those whose parents both (if there are two) work two jobs? 
- Special Ed/ELL/College Credit- I support this 
- Post Secondary- Do we teach construction, plumbing, HVAC, electrician, etc. ink-16? 
- Longitudinal Data System- If teachers have no time to compile and use information, what is it for?  
Please note: I am not intending to be cynical- just realistic 
 
#77: Teacher/Community member 
Top priorities:  
Get rid of extreme top-down decision makers. 
Share your vision:  
One that is not predicted on failure via standardized tests designed to ensure that some children fail. 
Notes:  
Why do we have to rob Peter to pay Paul?  
- Developing Professional Educators- Who decides who represents whom?  
- OregonReads- what about smaller classes for more one-one-one reading instruction? 
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- Supporting Students and Families- This costs money and is more effective through wrap-around services in 
schools 


- Early Learning- What doesn’t the state fund full-day kindergarten?  
- Elementary & Secondary Education- What about science? The arts? Foreign languages?  
- Special Education- Most schools here cut Special Ed stuff. New state policy- hurry up here faster!  
- ELL- we can’t even get interpreters for families in my district. Research on ELL’s reading 5-10 years to reach 


50th percentile on tests is being ignored 
- College Credit- What about funding colleges?  
- Post Secondary- Funding on outcomes are excuses for stinginess 
- Longitudinal Data System- NO MORE BUREAUCRACY!! Standardized test data doesn’t tell us what we need 


to know  
 
#78: Student  
Top priorities:  
- The arts 
- Physical education  
- Sexual education  
- TEACHERS  
- Racial education & equality  
- Counselors & nurses 
- Young parent education  
- Librarians  
Share your vision:  
In my schools we had between 25-35 students in each class. This is a lot. Others have MORE. Smaller class sizes, 
better education- don’t focus on testing, it doesn’t help anyone, testing distracts teachers from TEACHING. 
Individualized learning. I AM A COLLEGE STUDENT.   
Notes: you can’t really prioritize education  
 
#79: Student  
Top priorities:  
- Basic funding for P-20 
- Arts, music, drama, art, sports, electives  
- After school activities- outdoor school  
Share your vision:  
- Smaller classes in K-12 
- More schools 
- More extra curricular activities 
- Mandatory funding for outdoor school  
- Involve the community, bring them, the students, to our community  
- Social & familial education 
Notes:  
Stop putting one need in front of another. I am no more important than you are. Is one of these (priorities) 
really more important than another one?!  
 
#80: Parent/student  
Share your vision:  
To get a subsidized rate at a private institution, you volunteer. Look into integrating such a system into our 
public schools.  
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Notes:  
Ever heard of the holistic approach- Google it! 
 
#81: Parent 
Top priorities:  


1. Smaller class sizes- way smaller 
2. Music- fund it, PE- fund it, Art- fund it  
3. library media specialists with updated technology and keep it current and reopen our libraries 
4. Science labs for all 
5. Outdoor school for all 
6. If we have smaller class sizes, we can better serve all students  


Share your vision:  
Ideal learning environments meet the needs of all children and are engaging places students, and teachers want 
to be. To do this: reduce class sizes significantly! Teachers need to meet the needs of all students, which they 
can’t with the large classes. Trust teachers and parents and students. We know what we need, what our kids 
need. We should have relevant hands-on engaging curriculum. Teachers, students, and parents should have 
freedom with this so it is not the canned curriculum push by the glossiest vendor. Eliminate high stakes testing. 
We do no what widgets- we have children.  
Notes:  
- Supporting Students & Families- evidence based programs that empower parents  
I refuse to have YOU put words in my mouth. Do you really want to put each of these against each other?  
 
#82:  
Top priorities:  
Try again OEIB. Maintain funding for at-risk middle and high school youth  
Share your vision:  
Look to private schools for spending guidance  
 
#83: Teacher 
Top priorities:  


1. The whole spectrum- not just 0-5!! 
2. Maintain funding for the middle percent  


 
#85: Student 


1. Teachers/counselors 
2. Art & music department  
3. Colleges  
4. Students 
5. Schools  


 
#86: School Counselor  
Notes:  
- Developing Professional Educators- professionally trained= school counselors  
- OregonReads- systems 44 and relish 
- Supporting Students and Families- school counselors 
- Early Learning- School counselors- food, shelter, health, mental health   
- Elementary & Secondary Education- school counselors 
- Special Education- 504-school counselors  
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- ELL- limited food, housing, healthcare, homelessness- school counselors 
- College Credit- school counselors   
- Post-Secondary- school counselors 
- Longitudinal Data System- parents often filter through counselors before approaching teachers  
Figures in many pies (principals seek advice): a little bit of everything.  
 
#87:  
Here’s the deal: my friend, a middle school teacher, has 247 students. At 5 minutes per student per week that is 
20+ hours per week of unpaid work. Until this is CHANGED, anything else is a WASTE of valuable public 
education money. End of story.  
 
#88: Teacher 
Top priorities:  
Q.E.M 
Share your vision:  
Fund education to the QEM level, then we can talk about minutiae. 
 
#89: Teacher/Community Member 
Share your vision: 
Basically, more teachers = smaller class sizes + additional programs = desired outcomes. We don’t need anything 
but well-funded schools. Cut ALL bureaucracy and fund teachers for our kids.  
 
#90: Parent  
Top priorities:  


1. Music, arts, actual literature 
2. Creativity, problem solving 


Notes:  
- OregonReads- love of literature  
- Supporting Students and Families- recognize poverty as a major obstacle for learning 
- Early Learning- give access to all kids not just the kids that can afford it!  
- Elementary & Secondary Education- teach problem solving, creative thinking, working with others, helping 


kids love learning. 
- Special Education- meeting the needs of kids on an individual basis. Hold the state accountable to fund the 


needs of the child. 
- College Credit- incentives - really? 
- Post-Secondary- how about happiness! Outcome-based: no way! 
- Longitudinal Data System- teachers make decision what they need to inform discussion and instruction 


 
#92: Parent  
Top priorities: 


1. Teach our children to think  
2. Pay our teachers fairly  
3. Get the state () payers to pay their share 
4. Make our schools safe 
5. Slough off the unnecessary layers of specialized new ideas!  


Share your vision: 
Safe, not over crowded, creative, inspired  
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#94: Teacher 
Top priorities:  


1. TAG support- state mandated we support TAG students and their giving no money to teachers/districts 
to actually provide that support  


2. Professional Development of teachers to support newly adopted curriculum material- we just got a new 
adoption and funding to train teacher is being cut, and cut and cut. If you want to have good, trained 
teachers, you need to five them the materials and training support to do so. 


 
#95: Parent/teacher/community member  
Top priorities:  


1. Smaller classroom sizes 
2. Fully funded education- QEM 
3. Diverse programming- libraries, certified librarians, music, art, PE, quality technology, enrichment wrap 


around services…  
4. Address poverty- fund adequately  
5. Local control- bottom up reforms- not top down administration  


 
Notes:  
- OregonReads: funded librarians and libraries at every school 
- Supporting Students and Families- where is this happening???? 
- Early Learning: YES- tied to schools NOT government  
- Elementary & Secondary Education- well-rounded, fully-funded education. Music, Arts, PE, Soc. Studies- 


project based 
- ELL: Fund it! Welcome centers, bilingual schools 
- College Credit: okay  
- Longitudinal Data System: NO! 
 
#96: Teacher  
Top priorities:  


1. Fund lower class sizes!!! 
2. Find stable funding- fight for it, legislate it 
3. Sales Tax! 
4. Decrease Rudy Crew’s office  
5. Put money in the schools!  


Share your vision: 
Less standardized testing- less dependency on their outcomes. Quality Education Model. No more asking us 
teachers to do more with less. Make sure districts (PPS) through financial auditors, spend their money wisely, 
not on the latest educational fad. 
 
Notes:  
- Developing Professional Educators- NO 
- OregonReads: not a reading first model- a good program but we cant afford more ‘programs’ but less 


teachers 
- Special Education: Federally funded 
- Post-Secondary: PCC, CCC 
- Longitudinal Data System: NO 
 
#97: Teacher 
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Top priorities:  
1. Create an inclusive process: your board should have five teachers and six parents. And zero 


administrators 
2. Have an open process: community forums do not make an open process 
3. Lower class size: no larger than 20 students 
4. Bring back all cut positions (teachers, etc.) from the last ten years: Yes, ten years  
5. Fund all parts of school & education: art, health, PE 


 
#98: Parent/Teacher/Community Member 
Top priorities:  


1. Reduce class sizes, especially in high-poverty schools. 
2. Spending on materials and programs that support and enrich student learning: books, art, music, PE, 


vocational programs, libraries, science labs, environmental education.  
3. Early education- preschool & free full-day kindergarten 
4. Site-based professional development for teachers  
5. Community college funding  


 
Share your vision: 
15 students in a class, vocational educational opportunities at all high schools, assessments that are meaningful, 
teacher-driven and not corporate. 
 
Notes:  
- Developing Professional Educators: No. Misallocation of PD dollars 
- Longitudinal Data System: waste of funds  
 
#99: Parent 
Top priorities:  
Adequately fund schools: not consultants. Money to classrooms!  
Notes:  
- Developing Professional Educators: ?? Teachers need to be in classrooms. Not at a regional center  
- Longitudinal Data System: corporate dollars?  
 
#100: Parent 
Top priorities:  


1. More funding  
2. More funding 
3. More funding  


 
#101: Parent/Teacher/Community Member 
Share your vision:  
My vision for an ideal learning environment is to honor the whole child. Every student deserves a reasonable 
class size, art, PE, music, along with core curriculum subjects. Learning is not about test scores. I am tired of so 
much time and money being spent on data collection. We need to fund a QEM. Our kids deserve it.  
 
#102: Teacher 
Notes:  
Keep the basics and fund them… Fund the basics that we’ve already got- smaller class sizes, less formal testing; 
support music, art, and listen to teachers not high, wealthy administrators. 
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#103: Parent/teacher/community member 
Top priorities:  


1. Smaller classes 
2. Less testing 
3. Supporting students and families 
4. Less bureaucracy  


#104:  
Reduce class size  
 
#105: Parent 
Top priorities:  


1. Smaller class sizes 
2. PE. Daily—all grades 
3. Librarians—kids like books, need access to read!  
4. Art in the classroom!  
5. Reinstate drama, art, music 


Share your vision: 
Smaller classrooms are key. I am disgusted that my 4th grader is in a classroom of 36 kids. And my high school 
student has 62 kids in PE and 46 in Spanish. That is obscene. There is no room to explore innovative ideas until 
we master the basics. Currently Oregon can’t even deliver the fundamentals—sometimes the best solution is the 
simplest.  
 
#106:  
Top priorities:  


1. Smaller class size  
2. PE every day  
3. Librarians  
4. Art literacy  
5. Reinstate drama, music and art  


 
#107: Teacher  
Top priorities:  
- Reasonable class sizes in every school!  
- Teacher-librarians in every school!  
- Arts in every school!  
- PE in every school! 
- Sufficient support staff in every school!  
Share your vision:  
Basic funding for basics! You can’t replace people (teachers, support staff) with buzzwords and programs. I had 
great hopes for Governor Kitzhaber and for the leadership we desperately need in this state. Now I hope he has 
the reflective wisdom I believe he is capable of to turn this around, respond to what we are saying and find a 
way to fund Oregon education again.  
Notes:  
- Developing Professional Educators: Not until class sizes are reasonable 
- OregonReads: Not until there is a librarian in every school and a certified media specialist full-time, for every 


student  
- Longitudinal Data System: Not until the QEM is fully funded at its most basic level 
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#108: Community College professor 
Share your vision: 
- More dual credit!!  
- Get kids in middle school interested in/involved in CTE programs  
- Get kids engaged by using/paying attention to learning styles  
- Less layers of bureaucracy  
- I liked the idea of ways to share best practices around the state/among instructors  
- Upgrade technology  
- Lower class size  
 
#109: Teacher  
Top priorities:  


1. Less money on research, NCLB, analysis; more funding to front lines (the classrooms, students, and 
teachers).  


 
#110: Teacher 
Top priorities:  


1. Do not tie Higher Ed funding to achievement compacts  
2. Include faculty in all decision making involving student outcomes 
3. Keep red tape out of our schools- it costs a lot, too much!  
4. Eliminate the Oregon Education Investment Board and the bureaucracy it has created  
5. Fund the Quality Education Model (QEM)  


Notes:  
I’m not voting on this because I disagree with the assumption it is based on.  
 


 


Salem 
Response 111-125 
 


#111:  
Top priorities:  


1. Reading Specialists, interventions- reading, reading, reading: for ALL (ELD too)  
2. Support for arts: tying arts learning and appreciation to improvements in core learning skills and life 


skills  
3. Reduced class sizes: whether it’s by funding additional teachers or lengthening the school day  
4. Streamline reporting requirements. We spend too much valuable time in our district collecting data, 


supporting systems and reporting different variations of the same statistics to ODE and Fed. Department 
of Education. Help educators spend more time providing direct service. Districts cannot afford admin 
support staffs to do their work, so it falls upon those who should be focused on kids. So, whatever 
comes of this process- streamline the evaluation process, reduce duplication, and STICK WITH IT- 
changing the system every few years only adds to the burden.  


Most other issues that seem to place financial burdens and reduce flexibility on public schools are not within 
state control. PERS, Union resistance to flexible schools, federal requirements, requirement to education 
EVERYONE who comes to the same standards. 
 
#112: Parent/Teacher/Community Member  
Top priorities:  
1. State funding for immediate needs and long term practices  
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2. Fund personnel needs- provide enough teachers, aides, administrators, specialists, support personnel  
3. Resources- materials that teachers need- order to deliver this curriculum  
4. Teachers  
5. Books  
6. Programs and electives  
7. Professional development funding and opportunities- there are many new education policies and 


practices that we need time and resources to explore 
8. Colleges and career prep programs  
9. Extended school year  
10. Modern, safe, comfortable buildings  


 
#113:  
Top priorities:  


1. Fully funded public education. Pre-K- 2 years of community college for every student  
2. Increase funding for Special Ed & ELL  


 
#114: Teacher  
Top priorities:  


1. Complete the unfinished work of identifying the true cost to adequately fund quality community college 
education now and in the future under 40-40-20 by finalizing the post-secondary Quality Education 
Model. 


2. Research the impact of performance funding including unintended consequences and using current 
assessment process such as accreditation rather than achievement compacts.  


 
#116: Community Member 
Top priorities:  


1. Explore the (-) Foundation Support Model in College Complete America. Innovative ideas and design.  
2. Support young children by providing high-quality, low-cost preschool (state funding support)  
3. Support programs that students enjoy and provide an outlet for creativity0 band, drama, orchestra, 


dance, etc.  
4. Provide a personalized learning environment for all students- which (-) efficient financial resources for 


teachers to make this happen 
 
#117:  
Share your vision:  
Reasonable class size so that individual student can get the attention they deserve so they can learn systems 
that are school and district-wide that allow teachers to meet the needs of diverse students  
Notes:  
They are all important  
 
#118: Community Member  
Top priorities:  


1. Most STEM in informal settings- there is no acknowledgement of the tremendous work being done in 
the field of out of school time- just STEM schools for select students would make a big difference  


2. The use of after school programs needs to be incorporated into the longitudinal data system  
3. I like the emphasis on reading- ALL K-3 teachers need intensive training or reading strategies/also 


preschool 
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4. Books given away- is a critical component for children living in poverty. 1 in 5 homes have a book. Can’t 
learn to read without books- FUND SMART program in all low income schools  


5. Digital learning opportunities, especially rural schools 
6. Technology needs to be an investment for all students  
7. Build a fund for students to go to Oregon schools- create a bond- then a state foundation, make it real  


 
#119: Teacher 
Top priorities:  
All of the investments on the back are important for our student pre-K-20 to achieve the 40-40-20 goals. Ranking 
these investments does not make any one less than the other. Please fund education in Oregon so that our class 
sizes can be reduced and our classrooms brought into the modern age of technology so that our students can 
succeed. Hire teachers!  
 
#120: Teacher  
Top priorities:  


1. HIRE TEACHERS  
Share your vision:  
Local districts have flexibility to spend money that works for their students. 10-1 student-teacher ratio in Brick & 
Mortar Public K-12 Schools!  
Notes:  
Dear OEIB, Dr. Crew & Governor Kitzhaber especially,  
You are cordially invited to come and meet my students at Chavez Elementary in Salem at any time. 
S.black4477@gmail.com. - Sharlee Blackwell  
 
#121: Student  
Top priorities:  
In no particular order… 
- Reduced class sizes in K-12  
- Reduced tuition in higher education  
- Free, equitable access to services for all students (i.e. lunch, clubs, sports, the arts, etc.)  
- Increased emphasis on CTE, bilingual education, and other alternative programs and career paths for 


students 
Share your vision:  
- Small class size  
- Consistency of programs and instructors from year to year  
- Diversity of curriculum offerings  
- Large safety net for at-risk students  
- Parent and Community involvement 
Notes:  
- Developing Professional Educators & Longitudinal Data System: Don’t fund this  
- All other categories: Fund these  
 
#122: Student/Teacher/Community Member  
Top priorities:  


1. Social assistance programs in order to let the parents spend more time with their children  
2. Update educational system as a whole  
3. Have more opportunities for people who want to have more education   
4. Education first  



mailto:S.black4477@gmail.com
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#123: Student  
Top priorities:  


1. Teaching is a noble profession. To me, it seems they are undervalued and underappreciated. Teachers 
are number one role models throughout my education experience (K-12) and have had a huge impact. 
We need to focus on recruiting somehow, someway, ways to lure people in the community into these 
roles.  


2. The ability to experience life outside of the classroom. Maybe more field trips or activities that spark the 
creative juices/imagination, or inspire.  


3. In higher education sector, I would like to see more community outreach and partnership. Like Sanyo. 
4. Facilitate the transition from high school to college. What to expect, how to be involved, how to talk to 


your professor. Implement college success at an early age  
 
#124: Former Teacher/Community Member  
Top priorities:  


1. Preserving ERDC program: making sure kids get off to a good start and that low-income families have 
viable options. These programs are needed to level the playing field.  


2. Not adding fancy new teacher training facilities when there are already plenty of good teachers who 
can’t find jobs.  


3. Special Ed: people with disabilities need to have equal opportunities. It is a civil rights issue. Please don’t 
cut these programs.  


4. Elementary Ed class sizes must be reduced  
5. Reading programs within schools  
6. Community Colleges: again, to level the playing field and make education accessible to all.  
7. School librarians, not new programs/centers- information literacy, so kids know how to do more than 


looking at Wikipedia for doing research.  
8. Bilingual teachers rather than prioritizing English (diverse corps of professional educators?) 
9. Stop focusing on testing at expense of quality programs that enrich students’ lives. 
10.  Diverse programs- FFA, cultural programs, arts  


Notes:  
Former teacher (couldn’t afford to keep teaching) 
- Developing Professional Educators: Why? 
- College Credit: Why?  
 
#125: Teacher 
Top priorities:  


1. Support education of the WHOLE CHILD. Multiple-intelligence. 
2. Support the teachers who are educated to teach and empower them 
3. Smaller classes  
4. Enough time per period to teach what needs to be taught  
5. Prioritizing humanitarian efforts of teaching rather than the business of teaching  
6. Give teachers more decision making in regard to professional planning and what to teach 


 


 
 


Medford 
Response 126-146 
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#126:   
Top priorities:  


1. Fund money to reduce class sizes in K-3. 
2. Give money to only reduce the 30-35 class sizes. This money would help reduce the huge gaps in 


abilities. My child is in a class size of 34. This class, having 61% of the class reading at pre-premier level. 
My child is a fluent reader. This high level numbers of below grade readers need interventions- and one 
way is to reduce class sizes, so that teachers can read all and to reach their needs.  


 
#128: Parent  
 Top priorities:  


1. Basic reading fluency by end of 2nd grade  
2. Reduced class sizes to achieve above goal  
3. Fully funded school year  
4. Intensive reading education in early grades with a laser focus on basic skills  


This board has dozens of laudable goals, but without a priority on basic primary-grade literacy, achieved by 
class-size reduction, our kids will not be able to utilize the broad range of programs you are trying so hard to 
provide.  
 
#129: 
Top priorities:  


1. Increase K-Jump Start programs for all children of poverty. 
2. Create partnerships and grants that will offer collaborations of nonprofits to provide early school 


experiences for underrepresented families of poverty.  
3. Invest in nonprofits that focus on funding literature below 8th and 9th grades.  
4. Reverse a historic pattern where students of poverty color and language, find themselves behind in 


school, perpetual disadvantage and drop outs.  
5. Change priorities and incentives that our current budget establishes.  


 
#130: Teacher 
Top priorities:  


1. Restore baseline funding to K-12 prior to investing in new initiatives. Many districts cannot afford a full 
year, class size is too large, and we lack essential support personnel. This must be done first. 


2. Invest in a high quality, effective teacher in every Oregon classroom. We need funds to provide high 
quality, support, and professional development for teachers throughout their career.  


3. Provide funds for extended day and extended year programs for students who simply need more time to 
master content and demonstrate proficiency.  


4. Fund a full year kindergarten program. Do not simply add this to a stretched-thin state school fund.  
5. Develop and fund an accessible, useful data system to provide information to every teacher and every 


school to support student learning.  
6. Stop passing unfunded mandates. Common core standards, proficiency-based grading, performance-


based evaluation systems- all are important but came with no funding.  
7. Do not eliminate ESD’s.  We may need regional centers to support educators, but this will not provide 


the services currently provided by the ESD’s. 70% of our local funds go towards Special Education- these 
costs will be passed onto local districts if ESD’s go away.  
 


#131: Parent/Community Member  
It’s already working! Don’t break it, and start funding it.  
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#132: Teacher  
Top priorities:  


1. Counsel prospective teachers: educate HS and undergrad students about the teaching profession 
BEFORE they make a career commitment. Help them decide whether teaching is a good career choice 
for them.  


2. Mentor new teachers. CRITICAL.  
3. Help older, burned-out teachers find honorable, gainful employment elsewhere. Don’t allow 


administrators to railroad them out of the profession.  
4. OregonReads: Involve teachers in decisions about programs and implementation. Don’t just go by what 


the data says or what our consultants say. Many highly touted, highly-advocated reading programs fail 
for lack of teach buy-in. 


5. Make higher education more affordable for Oregon families.  
Notes:  
- Longitudinal Data System: I have yet to see a promised data system be fully implemented to the point of 


being useful… waste of money.  
 
#133:  
Share your vision:  
Small class sizes, current materials.  
Notes:  
- College Credit: No, they are not ready  
- Post-Secondary: Outcome based is failure  
- Longitudinal Data System: No priority at all  
 
#134: Parent 
Top priorities:  


1. Early learning- starting at pre-K 
2. Include parents/families in learning 
3. Individual learning progress/style 
4. Improve teacher effectiveness  
5. Revitalization of STEM/vocational schools for those years that do not fit into traditional educational 


programs alternatives 
6. Skill job readiness  


 
#135: Teacher  
Top priorities:  


1. Early childhood/preschool education- serving all eligible children beginning with children living in 
poverty with comprehension services  


2. Reduce K-12 class size so these children can learn and succeed in higher education and 
industrial/technical skills 


3. Trade/technical industrial education for parenting with business in the creation of an apprenticeship 
program  


4. Higher education costs are becoming a barrier to social mobility in our nation which is no longer the 
world leader in this measure. These must be better managed. 


5. Special populations- the achievement gap between children of color must be narrowed 
 
#136: Teacher 
Top priorities:  
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1. Smaller class sizes  
2. More counselors K-12. 150-300 case load sizes, lower the better 
3. Higher education funding so college is more affordable  
4. More teachers, especially elective teachers, to help students find a passion/skill they can go into 
5. Students actually meeting state standards before being promoted to the next grade 
6. Reading- effectively make sure students are reading close or at grade level 
7. More learning assistance to work with struggling students 
8. Help for SpEd & ELL students 
9. Fund higher education so it is affordable for the upper middle class who are not eligible for scholarships  


Share your vision: 
Class sizes at 20 in elementary schools, 25 in high schools. School counselors with caseloads of 300 or less. 
Elementary and middle school counselors.  
 
#139: Teacher  
Top priorities:  


1. Match the expectation of increased early identification of children at risk or with disabilities with 
funding to support them once identified  


2. Reduce burdensome paperwork requirements that take time away from direct service to children and 
families  


3. Address the significant dilution of critical El/ECSE services by: implementing the recommended 
legislative funding formula for El/ECSE which adjusts per student funding according to intensity of need. 


4. Reduce class sizes in K-3 classes  
5. Support family literacy activities  
6. Address unsubscribed transportation expenses/inequalities that penalize rural school districts 
7. Include early childhood in school improvement funding initiatives  
8. Fund model early childhood literacy practices  
 


#140: Community Member  
Top priorities:  


1. Class size reduction/funding that will not allow 30+ in a kindergarten through 12 class.  
2. Respect and a living wage for support staff. It is not a job so that people can buy a new TV, it is a 


profession and the jobs are helped by people who see themselves as professionals. Continuing to evolve 
hours and wages takes away the pride these people take in their jobs and make them leave jobs they 
love for jobs they can support themselves and their families 


 
#141: Parent & School Board Chair  


Top priorities:  
1. Restore basic funding levels for K-12 education  
2. Remove PERS shortfall burdens from small school districts- districts did not miss manage systems but 


must meet these obligations before we can put teachers in a classroom- our district has an additional $1 
million burden next year.  


3. No unfunded mandates- example: we would like full day kindergarten but would like the funds to 
support the program  


4. Legislation which will allow districts to keep more revenues/tax raised locally to be used on local 
programs  


5. Require school employees to do a percentage of PERS pickup a math program like private sector 401K’s   
RESTORE BASIC FUNDING LEVELS 
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#142: Parent  
Top priorities:  
Base:  


1. A base level of funding that allows every school district in Oregon to run a full school year  
2. A base level of funding that allows every school district in Oregon to offer K-3 class sizes of 25 to 1!!  
3. A base level of funding that allows every school district in Oregon to offer 4-12 class sizes of 30 to 1.  


Initiatives: 
4. Funding for: reading 3rd grade readers a must!!  
5. Early childhood preparation  
6. Transition support into K, 6, 9, 13, 15  
7. Funding for districts willing to invest in proficiency based learning  
8. Funding for districts willing to build bridges with community colleges and universities for both high 


school and college credit  
9. Special education support  
10. Data support  


Appropriate sized classes at all levels. Classrooms filed with engaged students, challenged by high quality 
teachers. Schools where kids have position, appropriate relationships with adults; opportunities to be engaged 
in areas of interest, help for students struggling! A place where every student graduates (too small a space for a 
big vision)  
 
#143:  
Share your vision:  
Block grants to districts. No trade offs! Fund basic education first for all students.  
Notes:  
- Longitude Data System: just say no 
 
#144: Student  
Top priorities:  


1. Oregon’s investment in education  
2. Oregon is prioritizing the wrong things  
3. Student debt  
4. K-12 and the continuous programs being cut  
5. Cuts have to stop  


 
#145: Community Member  
Top priorities:  
I would like to address special education specifically to say that the world may look different outside of Salem 
and Portland. In Southern Oregon the ESD has provided excellent resources for students with severe disabilities. 
I am concerned that OEIB will look at ESD’s just through the northern-metro prism. I am very concerned that 
with the Student Achievement Centers funds for programs for students with disabilities will once again be used 
in ways that do not (directly) benefit children. Please do not neglect our voiceless students. One size does not fit 
all- please consider our differences. Please fund ESD’s for rural communities/districts.  
 
#146: Student 
Top priorities:  


1. More funding for higher education, and even K-12  
2. Increase the Oregon Opportunity Grant budget.  
3. Do not employ any NCLB models in any form  
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4. Do not waste money on a system that is known as the statewide longitudinal data system (SLDS) 
5. We need to eliminate or lower interest rates on loans. 
6. More grant money in general if possible  


LOWER TUITION IN COLLEGE  
 


Coos Bay 
Response 147-155 


#147: Parent 
Top priorities:  
1. TAG program/teachers at K-12 level  
2. Decrease class size  
3. Improve nutrition in school lunches  
4. Create opportunities for high school students to achieve college level credits  
5. Eliminate mandatory standardized testing prior to the high school level  
6. Provide leadership opportunities to elementary school students  
7. Improve bilingual education opportunities  


 
#149:  
Top priorities:  


1. Funding  
2. No more unfunded mandates- you’re smart- figure out the cost- sent money!  
3. Oregon has lived through CIM & CAM- what a waste of money- is this going to be more?  
4. CC’s should have separate funding for remedial and developmental  


 
#150: Community Member  
Top priorities:  


1. Increase school funding. No K-3 class over 20 students, 3-6, 25 or less, 7-12 less than 28  
2. Every school should have PE, music, art, and library time 
3. Stop spending resources on state testing and put dollars back in the classroom  
4. Support life-long learning by funding community college, community education, not solely for 


certification and degrees.   
5. Two foreign languages in every high school  
6. Update/new buildings- 50+ year old buildings cannot support 21st century education  
7. Guidance counselor, licensed library and licensed nurse in every building funded by state not as part of 


formals. 
 
#151: Teacher/Community Member  


1. Class size!!!  
2. Get rid of the excessive importance on tests- the money would be better spent on educating the 


children  
3. Trust teachers  
4. Get corporations out of our schools 
5. Quit funding charter schools 


Notes:  
- Longitudinal Data System: in my experience, the current uninformative data collective by mandates do not 


lead to best practices  
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#152: Teacher  
Top priorities:  


1. Class size (this is one of four reforms backed by rigorous evidence according to the Institute of 
Educational Sciences (USDoED)  


2. Elimination of high stakes tests: There is no research base to support high stakes testing, National 
Academy of Sciences  


3. Early childhood support (NOT testing)  
4. Keeping corporate interests out of public schools  
5. Fund public schools, NOT charters  
6. Investing in creating modern schools  
7. Proper library funding  


Notes:  
These were created without public input  
- Development of Professional Educators: not chosen by test scores  
 
#153: Teacher  
Top priorities:  


1. Adequately fund school libraries  
2. Invest in staff not test scores, including our classified work force  
3. Lengthen the school year, 5 DAY WEEKS  
4. Class size  
5. Head start  


Notes:  
- OregonReads: strong library programs  
- Early Learning: More funding for head start  
- Special Education: including TAG 
 
#154:  
Top priorities:  


1. Class size  
2. Developmentally appropriate testing (classroom based) not high stakes!  
3. Keep textbook companies and testing companies at bay!  
4. Modernize schools  
5. Increase support to libraries 
6. Fund arts and PE  
7. Fund public schools, not charter  
8. Educators choice in professional development (not mandate one size fits all)  


Notes:  
 Trade off of funds?... How can we trade these??  
- Developing Professional Educators- Cost?  
- OregonReads: ELA, ORA, OSTA  
- Early Learning: Testing??  
- Longitudinal Data System: Cost? 
 
 
#155: Teacher  
Top priorities:  
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Rather than ranking my priorities, I have a priority statement. We are trying to do more with less, but that is the 
new norm in education funding. It is not going to change much in the short-term. By doing more with less, we 
are just doing the same things over and over—just faster. It is like running faster on a treadmill. What we need 
to do is be visionary and get off the treadmill. We need to get outside the box. Education hasn’t changed much 
in the last 100 years. We need to overhaul education.  
- We need proficiency-based education. Get rid of the Carnegie Unit and let students move from subject to 


subject, as they are ready.  
- Teach cross-curriculum. The traditional way of each secondary content teacher going into a classroom and 


marching through isolated content is outdated. Why can’t language arts/writing and history be combined, 
for example. This would enhance education with fewer resources. Why can’t math and science be combined 
in some areas? 


- Breakdown classroom walls. Have open classrooms with teachers sharing students and classrooms and 
RESOURCES.  


- Have active, student-centered learning. The future of education can be exciting with the new less funding. It 
will be different, but improve education.  


These are a few ideas, but we can do with less/fewer resources if we are willing to radically rethink education. 
By the way, I am one of the few teachers who support accountability and state testing. We need to know if 
students are being educated and if they are learning.  
 
#156: Teacher 
Top priorities:  


1. Adequate funding for K-12 to provide full school year, comprehensive education, and reasonable class 
sizes.  


2. Targeted funding for K-3 literacy.  
3. Extended school year support for disadvantaged students.  
4. Support for OSU-cascades 4 year campus initiative.  
5. Investment in career/technical education.  
6. Financial support to make higher Ed an option for all students, guaranteed admission and financial aid 


for honor graduate.  
7. The missing link in 40-40-20 is the middle 40. We must support community colleges.  
8. Financial support for AP and IB.  
9. Funding of ACT’S, EPA assessments, for ALL 8th to 12th graders, college readiness focus.  
10. Teacher collaboration and professional development.  


 
#157: Teacher 
Top priorities:  


1. Decrease class sizes  
2. Stable funding  
3. Keep the “extras” in the schools: music, art, second languages, etc.  
4. Technology: more available for student research and teacher presentation 
5. Parent and community engagement  
6. Quality teacher in every classroom  
7. Fix PERS so money is still there for those who have worked it, but so it will not pull money away from 


teachers in the classroom.  
#158:  
Top priorities:  


1. Early childhood education and support, universal pre-K 
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#159:  
Top priorities:  


1. Parent education for parents of young children. Returning to investing together for children state 
legislation dollars of 1997-2003.  


2. Pre head start dollars 
3. Birth: these dollars so education gets started early  
4. SMART reading programs 


  
#160: Community Member  
Top priorities:  


1. Fund education appropriately  
2. Stop expecting 100% of outcomes  
3. Stop micromanaging teachers  
4. Recognizing the artistic aspects related to teaching  
5. Fund arts and a well-rounded education 
6. Truly recognize that learners learn at different levels  
7. Lower class size so teachers can differentiate for their learners 


 
#162: Parent/Teacher/Community Member  
Top priorities:  


1. Fund electives and things that keep kids interested and teach creative thinking.  
2. Fund public schools before charter schools. 
3. Pay your staff people, otherwise the best will leave to find a living wage.  
4. Create ways and time for collaboration among professionals.  
5. Find a better measure for achievement, does not measure problem solving creative thinking or other 


skills employees want.  
6. Teach teachers real skills… overhaul teacher education system.  
7. Offer teachers ways to be involved in their local districts, career paths that are not administration.  


 
#163: Parent  
Top priorities:  


1. Reform PERS so there will be money for education! THEN you can …  
2. Smaller classes  
3. More tag K-8 
4. Educate kids: can they do multiplication in 4th grade or have they just been passed onto the next grade?  
5. LESS technology for teachers. Every year they get new gadgets that they do not know how to use!!  


 
#164:  
Share your vision:  
Thoughts to consider: anything more than three goals isn’t something everyone many politically prudent but it 
will ensure failure. Until we proactively reverse the public’s failure to adequately fund education, we are just 
applying band-aides… deal proactively with the continued erosion of funding, a lesson of the school bashing 
started by reason.  
 
#165:  
Top priorities:  


1. Appropriate assessments that don’t continue to marginalize our minority population.  
2. Realistic language growth expectation.  
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3. Appropriate ECE programs with robust language development.  
 
 
 


Public Testimony 


Hermiston 
Hermiston High School 
Monday, October 15  
95 Attendees 
 
Businessman 


 Access critical 


 Online opportunities important 
 
Teacher 


 Continuous disinvestment in education 


 QEM  


 Strategic initiatives taking money from already stretched budget 
 
Small Business Owner 


 Applaud vision 


 Employees not prepared; Need all skill levels 


 Make deeper cuts at ODE 


 CTE key – apply core curriculum to any path 
 
Post-secondary Administrator 


 Opportunity for all to work together P-20 system 
 
Educator 


 Many rural students below poverty level 


 Birth to 5 key; foundation for learning 
 
Former Teacher 


 Applaud massive task 


 Left education because of disinvestment 


 PK-3 key; touch points for social services and schools 


 Parents and grandparents must be involved in the discussion 
 
Educator  


 40-40-20 vision exciting 


 Messaging must include school counselors 
 
Student 


 Rising tuition costs 


 Outcome-based  
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Eugene 
University of Oregon 
Wednesday, October 17 
100 Attendees 
 
Community Member 


 invest in students wrap around programs,  


 invest in teachers—initiated by teachers 


 invest in schools—nurses, library, tech, remodel buildings 
 
Community Member 


 Educators are the heart of any effort 


 Education should be localized, free 


 Doubt ability to make more than minimal change 


 Realistic goals set by teachers—what about Hannah 
 
School psychologist 


 Education funding has always been a challenge   famine to famine 


 Advocating for special needs students (referenced QEM model class size)  Stable funding  
 
Community College Administrator 


 NCLB not the best endeavor;  don’t repeat NCLB 
 
Community Leader 


 Achievement gap— students graduates but not prepared to go to college 


 every year hear more about plans to help this 
 
Community Leader 


 On the right track 


 Supporting families and communities is key too  


 Referenced wrap-around system 
 
Community College Administrator 


 Tuition costs: 2001 $38 now $90+   


 Wants to see budget for CC to keep tuition low and will cut services and specialized supports. 


 Concerned about 30%  formula 
 
Teacher and parent 


 Read a job description-school counselor consider our voice and framework 
 


Teacher    


 Report from Distinguished council--Chalkboard.   


 More time for teachers in the classroom with strong mentors.   30 weeks clinical experience.   


 Teacher Evaluation needs to be strengthened--multiple measures 


 Professional development--mentors too 
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 Career pathways for teachers to stay in the classroom 


 Address needs of diverse students --Promising practice archive 
 
Childcare Provider 


 ERDC and child care providers.  Program has been cut. 
 
Community College Administrator 


 EFT recommendations fail in every manner 


 Community colleges underfunded 


 Single out CC for a funding scheme 


 30% of funding would be tied to gimmick or else despite performance-based funding 


 Instead of thanking us, we’re told do more with less 
 
Student 


 Concerned about 30% of formula 


 Concerned about increase in loan 


 Rising tuition 


 Reinstate general operating budget  
 
Community College Adjunct 


 Tying the funding to graduating, considers students as inputs and ignores their situations   


 Ignores dual-enrolled students and need for students to explore passion and creativity 


 Puts pressure on students 
 
Student 


 Concern with 30% funding based on degree completion   


 Rising costs – tuition has increased 70% at UO over the past few years 


 Concerned about not having full professors 


 Not enough funding in OOG 


 Concerned about genuine disinvestment in higher ed 


 Concerned that students cannot work their way through college with a part-time job 
 
Student 


 Cost of education is key 


 Students can’t afford books 


 Concerned about faculty, advisors, financial aid advisors, etc. 


 Should be supporting schools with achievement gaps 


 Why does this feel like NCLB?    


 Concerned this will impact students of color m 
 
School Counselor 


 Why not named as contributors in the implementation 


 Gave example of helping students with study skills, bullying resources, family resources, etc. 
 
High School Student/FFA officer 


 Agricultural education is a high priority although these courses are not considered high priority 


 Referenced supervised agricultural project 
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High School Student/FFA officer    


 Emphasized leadership and career success as outcomes of FFA program 
 
Professor 


 Concerns: 


 Legislature should be thinking about increasing revenue stream 


 Outcome based measurements, reduced to statistics, related to NCLB and some of the OEIB 
proposals and perspectives.   


 Professional educators, but diminished focus on professionalism in their practice   


 Release control over curriculum (noted absence of social studies) 


 Social Needs of people—equity. Referenced Precious Knowledge example of an intervention that is 
not referenced yet.  


 
Parent 


 Class size, 36 students in child’s class, teacher is amazing 


 Incentivize parent involvement 


 Really liked KITS summer program 
 
Teacher 


 Large Special Ed population—Not because we are over identified, but because families are moving for 
the quality service 


 Concerned about block funding for SpEd impact on  districts with larger numbers of students 


 Concerned about Community College issues 


 Most of SpEd students will earn modified diploma and may not be able to afford college--feels like this is 
condemning students who could go to community college 


 
Teacher 


 Measure 5 passed;  Funding declined every year and people have become numb to it 


 Class size—51 students in pre-calculus class; Calculus class has 60 students and a kindergarten class with 
32 


 High school had a partial PE teacher for 1300 students 


 No librarians in lower schools; No full time librarian in high school 


 For all of the talk about renovation, rings like a fantasy if not willing to commit resources  
 


Portland  
Marshall High School 
Thursday, October 18 
185 Attendees 
 
Community Member 


 improved funding for schools 


 local control of schools 


 secretive meetings 


 drain money from local schools to establish agency 
 


Community Member 
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 state buyer and local sellers of outcomes 


 outcomes-based funding has not been proven 
 
Community Member 


 too much money on consultants 


 comments on salaries of CEO and staff and the number of staff added 
 
Retired Educator 


 protest process 


 comments about OEIB and CEO not being present 


 narrowing of curriculum to only meet tests (reading/math focus) 
 
Teacher 


 negative comments about direction of OEIB and CEO 


 lend support for QEM 


 lower class size 


 ELL support 


 wants more collaboration time 


 find adequate funding 
 
Teacher 


 teacher in a Focus school, 2nd Grade with 32 students 


 propose funding focus on lowering class size 
 
Board Member 


 Many of the initiatives in PPS are in alignment 


 Thanked the EFT for their work 


 Early childhood focus:  fund full-day Kindergarten 


 talked about success of Jefferson HS Middle College initiative 
 
Parent 


 property tax reform 


 more money for schools 
 
Teacher 


 crisis regarding funding 


 student debt crisis: make college affordable 


 data system should not be funded 
 
Post-Secondary Educator 


 25% decrease in state funding for education; need to restore 


 not every student is able to go to a four-year college 


 continue supporting community colleges ($510 million) 
 
Post-Secondary Educator 


 funding the middle 40 
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 support initiatives like CLIMB Center for Advancement at Portland Community College - small business 
development center; CLIMB - Continuous Learning for Individuals, Management and Business 


 
Post-Secondary Educator 


 class size 


 40-40-20 lofty goal; community college faculty vital link 


 relationship between teaching and learning is key 


 "Economic First Responders" for Oregonians 
 
Student 


 student in poverty given a chance through grant funding 


 consider low income families 
 
Student 


 support for community colleges 


 believes in growing the community and making it better 


 increase support for student aid, like Oregon Opportunity Grant 


 supports 40-40-20 
 
Parent 


 class size 


 against closure of neighborhood schools 


 angry that communities did not have input into Top 10 


 not sure how to prioritize 
 
Teacher 


 class size  


 QEM not being met 


 creating more bureaucracies, unfunded mandates 


 invest in public education 
 
Teacher 


 Stone Soup metaphor 


 fund technology 
 
Parent/Teacher 


 Anti-testing 


 class size 


 initiatives will not fix the problem 
 
Parent/Teacher 


 Utopian and negligent 


 too many assessments for students 


 replacing teachers with online education is wrong 
 
Student 


 first generation college graduate 
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 keep funding student grants 


 concerned about not having received her financial aid yet 
 
School Counselor 


 counselors need to be included in the language, not listed in the generic category of educators 
 
Parent 


 special education - support for dyslexic students 


 interventions needed 


 train SpEd teachers 
 
Community Member 


 best ways to measure schools performance - should be based on needs of children 


 focus on individual data 


 dropout rate - provide transitions for students who are dropping out 


 what are priorities for funding - if they choose education as a major, they get free tuition in exchange for 
two year apprenticeship 


 
Student 


 funding for Oregon Opportunity Grant 


 investment in students past K-12 
 
Retired Teacher 


 F/R lunch in Oregon is highest in country 


 poverty is a social issue - teachers and schools are being blamed 
 
Parent 


 importance of school counselors 


 explained role she has in college and career readiness 
 
School Counselor Intern 


 support for counselors 
 
Librarian 


 information literacy skills 


 support for librarians 
 
Teacher 


 tore up funding list 


 wants more input into the list of priorities 
 
School Psychologist 


 teachers cuts 


 importance of teacher relationships 


 avoid siphoning funds to charter schools 
 
Teacher 
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 class size; 50-60 students in math class 


 noble goal but unrealistic - need to enact QEM recommendations 


 educators losing their hope 


 need significant increase in funding 
 
Parent 


 permanent funding for full-day K 


 class size 


 teachers have skills and best practices 


 decisions should be made at level of impact 
 
School Counselor 


 specifically specify school counselors in funding initiative, not just a generic term like educators 
 
Retired Educator  


 no plan exists for quality facilities 


 join task force to examine facilities PreK-20 
 
Community Leader 


 early learning strategic grant opportunity 


 build multiple models to fit the different demographics 
 
Teacher 


 stable funding 


 need tools to make sure students succeed 


 every dollar needs to go to kids 
 
Teacher 


 never had a student pass a standardized test - teaches significantly disabled students 


 concerned with teacher evaluation system and that it will not recognize him as achieving goals 
 
Childcare Provider 


 cuts of ERDC a concern 


 materials training fund and tools for early childhood education 
 
Teacher 


 87% F/R lunch 


 Language coach because ELL program has been eliminated 
 
Retired Educator 


 applaud teachers in schools with significant poverty but now they cannot do their job because of 
funding 


 class size 


 advocate for music, art, PE, libraries 
 
School Psychologist  


 political - "split the baby" syndrome 
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 responding to right wing, Tea Party 


 has misidentified the problem 


 trying to dismantle public education 
 
Data Scientist 


 false data analysis 


 need human to human contact 


 reducing class size reduces education 
 


Salem 
McKay High School 
Monday, October 22 
165 Attendees 
 
High School Student 


 Class size—math with 52 kids, PE with 62 students 


 Funding—loss of the arts, fees for athletics— why new items when existing don’t have enough 


 Public Ed is my right and not doing enough 
 
Parent 


 Class size—4th grade class with 45 students (1997 OR was 15th now 37th)    


 Strategic initiatives—already have these things in place 


 Adding layers of bureaucracy 


 Don’t need Student Achievement Centers 
 
Community Member 


 Zero funding for basic school 


 6 closed meetings of the Ed Funding Team 


 $225,000 for contracts for EFT, $300 per hour for consultants, 2011 was written by EdLearns 


 $100,000 of salaries of Rudy’s staff 
 
College Student 


 Thank you for offering transparency 


 1st gen student, instructors really helped him continue on 


 Valued smaller class sizes at LBCC 


 Tuition increases creates a struggle 
 
Teacher 


 Block grant funding for special education—references her father to help special needs students—
providing incentive payments for decreasing number of students will not work—could cause more legal 
issues 


 Block funding could reduce services for students to achieve 
 
College Student  


 Student debt 


 Need to support the teachers at community colleges 
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College Student/Parent 


 Cost of tuition 


 need flexibility, must work part-time 


 sometimes can’t afford the textbooks 
 
School Administrator 


 Goals is to have every student be successful: 
1.  Need stable and adequate funding 
2.  Curriculum and time to work together   Invest in these    
3.  Support reading, and parent engagement and quality educators 


 
College Student 


 Tuition—Come from a single parent working class household, $30,000 in debt 


 Concerned about decreases in OOG 
 
School Board 


 $125 million cut over the past five years. Probably have two more years of cuts.   


 Need to fund education adequately.  
 
College Professor 


 Scared that teachers and salaries are getting cuts     


 Tuitions increases are causing people to drop out of schools which will impact 40/40/20 
 
College Administrator 


 Decrease of 23% reduction 


 Canceled classes, higher costs, reverse the trend of divesting in CC 


 $510 million requested and needed 
 
College Student 


 Got a job right away after high school—65 hrs a week, but barely making it.   


 Call this the great reality check—lucky to get a second chance—has lots of opportunities at LBCC 


 Higher tuition = less access, invest in second chances 
 
High School Instructional Assistant 


 Cost cutting has already hurt students, faculty and staff, Insurance costs--$700 now 


 Districs are asking more time and energy to meet expectations 


 Less coverage for students—need consistency of teachers in students’ lives—autistic students have 
three people---restore funding then we can consider new programs 


 
District Educational Assistant 


 Overcrowding in classes 


 We must have greater funding to put students first 
 
Student, representing Veterans 


 Two examples—disabilities services—dealing with mental health and other disabilities.   


 Reduction in hours, and additional stress on students   
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 Budget cuts in Financial aid claims for the VA—more late fees, lack of stipends for needed supplies at 
beginning of term 


 
College Administrator & Alumnus  


 1st generation students, excited by the 40/40/20 goals 


 Troubled by funding for community colleges—process of institutional transformation is hard and slow 
work,  serving historically high students and historically low levels of funding 


 Students pay a big share of costs, seed money requested to transform students and programs.  
 
College Student 


 OOG, bringing back what was cut 


 Veterans needs 


 Disappointed that there is not reinvestment in community colleges 


 Nothing keeping prices manageable 


 Now is not the time to create enemies, need to work hard as a unified education lobbying 
 
High School Student 


 Arts is heavily effected by budget cuts 


 Arts is critical and teaches a lot of other steps 


 Orchestra class doesn’t have a classroom.   


 Arts more than extracurricular 
 
Teacher 


 Former Librarian which are no longer funded profession…no longer have teachers in the library 


 These librarians help level the technology field    


 Limited technology experience in Elementary.   


 Class size—32 students in class, more than half are reading below reading level 
 
High School Student  


 Counselors, administrators at McKay—Likes the focus on post-secondary emphasis 


 Although lots of resources at McKay, could serve as a model for other schools   


 Noted that applying to college is a daunting task 
 
Information Literacy Advisory Council Rep. 


 Every school used to have a school library 


 OregonReads librarians have all of the skills to teach reading 


 Perhaps fund some of the librarians back in the schools 


 Students at LBCC have experienced 260% increase of tuition 
 
High School Student  


 Need more AP and more honors courses at high school 


 Tutors elementary students and sees low performance of students 


 Likes the P-20 model but needs to raise the rigor earlier 
 
President, Oregon Librarian Association 


 Librarians are teachers teaching literacy skills 


 Introduce students to technology 
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 CCC faculty member perspective—asking for Rudy to narrate where we want to be 


 Support librarians to come back. 
 
High School Students/FFA Members 


 75 students Supervised Agricultural Experience—restored a John Deer tractor—over three years—
referenced Mr. Whitman, FAA faculty advisor 


 
Teacher (spoke in Spanish) 


 ELL—Kindergartners who go in speaking Spanish need more teachers and principals who speak Spanish 
 
High School Student/FFA 


 Career Development Events—she listed some great ones   


 Also involved in service events—food collections and distributions in Sheridan   


 Developed her speaking skills, leadership skills, Gives a purpose to being in school 
 
High School Student/FFA member 


 Started in 7th grade 


 Relayed SEA experiences   


 Got a job from doing the Ag sales 
 
Retired Teacher 


 English Language Learning student and teacher 


 Brought a voice for parent advocacy development 


 SK has learned how to do good things for ELLs 


 Must engage parents in the educational plan for students  


 Cuts happening in communities have pushed away development of parent advocacy 
 


High School Student/FFA 


 Program improved communication and leadership skills 
 
Retired Teacher 


 Emperor’s New Clothes—exposed the main elements of the Governor’s plans are harmful 


 Doesn’t like Achievement Compacts, proficiency-based education, $50 million on Longitudinal Data 
System 


 Who will go to the Governor – will it be a revolt from the OEIB board, OEA?   
 
High School Student/FFA 


 Can earn college credits from Soils class  
 
High School Student/FFA 


 Learned leadership, friends      


 Teacher, Mr. Whitman, referenced in all of the students from FFA 
 
Middle School Student/FAA 


 Listed ways he has learned from Soils Class 
 
Teacher, Roy Whitman/FFA program 
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 OSU grad—was told to think about Agricultural education 


 Relayed what teachers do on a daily basis.   


 Teaches 6 different classes but has many preps to serve the range of kids.    


 Would like to see career and technical classes continued 
 
College Student 


 Didn’t think she would experience the same issues at OSU that she faced in middle and high school 


 Students sometimes don’t have enough money to buy textbooks 


 Tuition costs are causing students to drop out 


 There are homeless students at OSU 


 Need to support operating general fund budget not just OOG 
 
Principal  


 27 ELL coming through door every day    


 Five proficiency levels of English in her classroom 


 I am asked data to guide learning.   


 Referenced Cumming’s research—need time to collaborate—if really interested in improving students’ 
English 


 Invest in teachers, parents, and lower class sizes 
 
College Student 


 Primary concerns to allocate 40% of the general funding based on outcomes 


 Mission of OSU is producing quality graduates 


 Concern about losing sight of students’ needs—caused him to take 5 years to graduate   


 Can we place an equal emphasis on literacy arts, etc rather than just STEM    
  
School Board Member 


 Recognize the vision but need time, substantive involvement, funding 


 No time to communicate to stakeholders, introducing vague concepts without ROI 


 Tried to translate this report to parents—multiple layers—work together to manage transformational 
change   


 Long term funding is the best entrepreneurial approach 
 
Community Member 


 Not sure why building new centers is more important 


 Stop taking money and share best practices instead of what feels like a NCLB approach to post-
secondary education 


 
School Counselor Professor 


 If you want to accomplish 40/40/20 will need more school counselors 


 Best practices for College and Career Readiness is using school counselors 


 Ratio now has realty increased   522 to 1 ratio and in some places 900 to 1 with 400 at risk.   
 
College Student/Parent 


 Change from Straub to Houck has not been positive   


 Global skills—relayed the academies at West High School 


 Need more funding for this 
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 Teachers will teach better without stress of outcomes 
 
Parent/Bilingual Assistant 


 Her child’s class did quite well 


 Need more rigor and opportunity—defined ingredients for excellent teaching, favors ability grouping, 45  
 
College Student 


 First generation low income student—referenced data on OOG 


 Working with 3 jobs with over $20,000 in debt 


 Commend the goals—Agrees on importance of 40/40/20 


 Affordability is key 


 Restore operating budget 
 
Community College Educator 


 CCC Reads program and Even Start Literacy grant 


 EFT failed to address community college funding 


 Complete the work of funding the QEM 


 Fully research performance funding model including unintended consequences 


 Read Courage to Teach 
 
College Student/Tutor 


 Recognize the importance of investing in cutting edge ideas 


 Ask this question—what good does a quality system do if people can’t access it?   


 Remember frustration of folks—to see an educational plan that ignores that the funding model is on the 
brink of starvation 


 
Teacher 


 Increasing the AP classes from 2 to 8 


 Dallas has cut up to 10 days 


 Reduction of staff by 15%-mostly attrition and not replacing them 


 Feeling the impact of less than adequate funding 


 More teachers, up-to-date resources, economic stability 
 


Student 


 Noted that everyone is asking for more funding—wants to see an investment focus on education 
Extension programs have been cut at OSU 


 Liked technology emphasis but also need continued funding so we don’t lose what we have 
 
College Student 


 Restore base funding to Oregon’s community colleges   


 Can’t help students complete an education unless they can begin it 
 
School Counselor 


 58% students free or reduced lunch, cited a lot of stats from poverty backgrounds 


 Classes have been reduced to provide more remedial classes 


 Focus on testing, etc.,  has decreased students’ creativity  


 Raised concerns about OEIB salaries 
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Parent 


 SK need to use 1991 legislated funds for ELL learners , bicultural and bilingual teachers and aides  
 
Parent 


 SK—since 1991 districts have been receiving extra funds and districts use the funds for savings and 
other expenses.  Mandate that the districts use the money to help  


 
Parent 


 Stabilizing tuition for higher education is important 


 Son will graduate from Sprague—tuition is high, her son wants to be a high school history teacher—
Need a stop/loss provision—to prevent losses   


 
Parent 


 Concerns librarians, 36 in kindergarten class and cuts to counselors 


 Looking at $40,000 in debt to send their son to go to college   


 Don’t need achievement centers   
 
College Student 


 Look at the community invest in education 


 Concerns around the number of uneducated individuals in jails 


 Families need to be supported 
 


Medford 
North Medford High School 
Wednesday, October 24 
150 Attendees 
 
Student 


 Concerns about higher education funding and student debt 
 
Student 


 Concerns about outcomes-based funding; higher ed tied to the economy 


 Too many students when class offered only once 


 Tuition and book costs 
 
District Administrator 


 Facilities—In 1950s OR led  funding, now last 
 
Student 


 Reinvest in higher ed 
 
College Administrator 


 Ensure higher ed is in all  


 Incentive for high school 


 Internships 


 Stacking credentials 
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Early Childhood Educator 


 SpEd, EIEC 


 Support initiative, all kids better prepared 


 Services declined due to funding 
 
Student 


 Against performance-based funding—sounds like NCLB 


 Education important—when schools close, kids turn to gangs 
 
Student 


 Invest wisely 


 Against data system—money better spent elsewhere 
 
Community Member 


 Support focus on early learning, but OPK, Head Start not broken 


 Concerns about non-neutral funding formula 
 
Retired Professor 


 Community college funding concerns 


 Performance measures in achievement compacts, but 30% doesn’t say to achievement compact 
 
Student 


 Funding concerns and future access 


 As public funds decrease, tuition increases, and recruit out-of-state to pay 
 
Student 


 More funds—reinvestment in higher education 


 OOG key to access 
 
District Administrator 


 Transportation reimbursement inadequate 
 
Former Teacher 


 Vouchers for college to honor students 


 Sustainable standards 


 Who is restructuring how we do education? 
 
Student 


 Higher education central pillar  


 Invest to make higher ed  accessible and attainable 


 Student debt rising 
 
Student 


 Tuition costs too high – make it affordable so students don’t have to rely on loans 
 
Student 
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 Tuition costs too high—student debt a barrier 
 
Student 


 Tuition costs too high—met limits on loans 
 
College Administrator 


 Formula design for regional mission 


 Design locally driven 
 
Parent/Library Aide 


 Class size a concern 


 2nd graders behind in reading 


 Too few days due to budget cuts (money goes to transportation) 
 
Student/Parent 


 Make education funding a priority 


 Student debt 
 
Parent 


 Promise Neighborhood model  


 Holistic funding approach – cradle to college 
 
District Administrator 


 Baseline funding 


 Unfunded mandates 
Counselor 


 Include in discussions 


 Cited B3 intervention program—83% graduated 
 
Counselor 


 Need more to reach 40-40-20 
 
Counselor 


 Need more—work across the initiatives 
 
District Administrator 


 ESD funding concerns—transfer of costs to districts 
 
Parent 


 Myth that increase in tuition will balance budgets 


 Invest in higher ed -- $510 million 
 
Teacher 


 College career ready 
 
Community Member 


 Lots of journeys—vital role for all exits/entries 
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Retired Teacher 


 Supportive of recommendations—include writing too 
 
Professor 


 Do not support performance-based funding 
 
College Administrator 


 Lack of incentives 


 Implementation of 30% formula funding incremental so all can adjust 
 
Job Council Administrator 


 Modeling system integration 


 Funding an issue 
 
Counselor 


 Funding decrease a concern—bold dreams, bold investment 
 
Parent 


 Class size and funding first 


 Data measure wrong 


 Propose demands, no money 
 
Parent 


 Class size 


 Parent-teacher conferences have been eliminated 
 
Parent 


 ELL achievement gap persists—what can we do? 


 Concerns for all Latino students 
 
Parent 


 Need to verify academic achievement 


 Need reform 


 Future of Oregon depends on ELL students 
 
Parent 


 Math and science achievement gap worse for ELL students 


 Kids can’t be part of change 
 
Teacher 


 Class size 


 Funding 
 
Parent 


 Support professionals missing—include and respect that part of system 
 







NOT FINAL (6 of 8) 


 
 


OEIB 28 October 2012 P a g e  | 48 


Teacher 


 Whole child—use language, no achievement scores 


 Defund, but expect better outcomes—more money, fewer strings 
 
Student 


 Funding—buy down tuition, not just needs-based 
 


Coos Bay 
SW Oregon Community College 
Thursday, October 25 
55 Attendees 
 
Student 


 Do not support achievement-based funding—not all taking credits for degree 


 Tuition costs rising 
 
Student 


 Funding concerns 


 Funding degree programs—follow funds rather than passion 


 Dual enrollment 
School Psychologist 


 ESD services—retain, in addition to PD 


 Class size a concern 
 
College Administrator 


 Basic flaw in recommendations – ignores local needs 


 Desperately underfunded—can’t do more with less 
 
College Board Member 


 $510 million base funding 
 
Professor 


 Funding—fewer teachers, more students 
 
Teacher 


 Cited DEC report—teachers are number 1 factor in learning 


 Programs for quality teachers 
 
Retired Educator 


 Facilities underfunded 


 Governor should appointment task force 
 
Professor 


 Funding 
 
Student 


 Tuition increases causing a decline in enrollment—can’t reach 40-40-20 on this path 
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Teacher 


 Eliminate tests 


 Decrease class size 


 Assessment portfolio to inform instruction 
 
School Board/Parent 


 Three principles to inform decisions—stability, unity/equity, adequacy 
 
College Board Member 


 Provide a ramp to slowly progress to college 
 
High School Counselor 


 Make student needs a priority 


 Counselors play key role and stability 
 
Public Health Nurse 


 Parent services 


 Prioritize early learning, pre-natal care, home visits 
 
Professor 


 Get students excited through industry-level experience 


 Budget barriers 
 
Teacher 


 Outcomes-based education can lead to tracking 
 
Teacher/Parent 


 Lack of trust 


 Testing 


 Lack of arts 


 Mandated PD 


 Increase libraries 


 Modernize schools 
 
Professor 


 Funding—affordable access 
 
College Board/Former Teacher 


 Fund basic level 


 Class size 


 Not just about degrees and completion, but lifelong learning 
 
Librarian 


 Classified employees cuts 


 PD funds down 


 Fund and staff libraries—we are your program 
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Retired Teacher 


 Many demoralized 


 Expectations increased without adequate funding 


 Need more support for students 


 Get teachers involved 
 
Teacher 


 Increased demands 


 Class size 


 Testing 


 Wages and benefits 


 Students arrive not ready to learn 
 
High School Counselor 


 Missing in picture—critical in helping students overcome barriers 
 


Webinar 
ODE Studio 
Monday, October 29 
http://video.orvsd.org/ode/10-29-12-OEIBCommForum.mp4  
 


Bend 
Pilot Butte Middle School  
Tuesday, October 30 
100 Attendees 
 
Community Member 


 Funding—Ripping off taxpayers, salaries unjustified 


 40-40-20 “a joke” that won’t work 


 Vocational and academic divide messing up the system 
 
School Counselors 


 Support the initiatives 


 Increase funding  


 Counselors are integral to 40-40-20 vision 
 
Teacher 


 Support Distinguished Educator Council recommendation 


 Invest in teachers 
 
Community Member 


 Facilities—recommend task force, database and investment  in future 
 
Community Member 


 Early learning key to economic development 


 Relief nursery important investment 



https://owa.das.state.or.us/owa/redir.aspx?C=2bJew-t38ke2Q57keFI3hgqhhymjjM8IpylehDCtFkINBNoFDM15sudc8H-Vq989no3bgkdv8uE.&URL=http%3a%2f%2fvideo.orvsd.org%2fode%2f10-29-12-OEIBCommForum.mp4
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 Leverage the funds; don’t duplicate work 
 
Community Member 


 1 in 5 students have vision problems—invest in screenings 
Parent 


 Class size 


 Reform PERS 
 
Professor/Counselor Coordinator 


 Include counselors in the discussion 


 Data shows positive impact counselors have on learning and social issues 
 
Former Teacher 


 Support for counselors 


 Data shows impact on high school grad and college going rates 
 
Board Member 


 District investing in much of what’s listed as initiatives 


 Applaud mission, but grow investment in education 


 Fix cost-riders and get money into the classrooms 
 
Teacher 


 Defunding programs, like art, that keep kids in school.  
 
Board Member 


 Great work; exciting conversation 


 Class size does matter, especially middle and elementary  


 Well-rounded education at risk 
 
Former Teacher 


 Research shows class size does not matter  


 Must evaluate teachers 


 AP/IB programs provide a good education, but that leaves out 85% of students 
 
Teacher 


 Dual-immersion program closes the achievement gap 


 Concerns about 5-year block grant when research shows it takes 7 years 


 ELL students start with less words 


 Assessment and teacher education concerns 
 
Student 


 Funding post-secondary education 


 Student debt increasing – grants needed for all students 


 Campus in Bend is key 
 








Testimony on Oregon Education
James ßritz, Associate Professor of Art, Southwestern Oregon Communify College.


I am the Core Team Leadel for Achieving the Dream at Southwestern, a national initiative to


improve student success and graduation rates at community colleges. We are parlicipating with 7


other colleges in a consortium of Oregon community colleges working with Achieving the


Dream.


'We 
need areaI, integrated system of higher education in the state of Oregon. Right now, there


seems to be little or no system of education in this state.


Universities are not a system. They are independent schools fighting for malket share.


Community colleges are not a system. They are 2 sepante classes of college: large urban


colleges competing against small rural colleges for an ever shrinking slice of state funding. And


none of them work and play well with each other. How can we fix the system?


We need to fix the state revenue system with a more stable tax base. I've been in Oregon for


12 years, and in that time we've had 3 recessions. The Oregon tax base is so unstable that every


time the national economy Sneezes, Oregon education goes on life-support.


o We need ø sales tax. Having a2-legged stool of only properly and income tax means we


always tip over in a recession.


o Eliminate the "Kìcker" ønd create a Rainy Day Fund,In case you haven't been paying


attention, it been a"rainy-day" economy in 6 of the last 72 years'


o Repeal Meusure 5. The property tax revolt of the 1990's has placed a strangle-hold on


education funding in the state. Current state revenues ale not adequate to run all state


services and the education system too.


o Fix the Tier I PERS problem. The Tier I PERS surcharges to local governments and


institutions are killing us.


'We've got to stop the erosion of state support for education at all levels and rededicate


ourselves to funding education as a primary value of being an Oregonian.


We must create a unified governing board for education in Oregon. The State Board of


Education and the State Board of Higher Education do not provide a seamless path for K-20


education. They are ineffective at lobbying for adequate education funding in the state.


Fix the transferability of courses. Community college students are still unable to transfel


coursework seamlessly into Bachelor degree programs.


Students assume that college courses are the same everywhere and they can transfer credits


within afunctionøl antlfair system of higher education. But when they transfer to a university


they discover a dysfunctional system. Courses are only accepted as electives, not as satisfying







university lower division requirements, Students are infuriated that they are back to freshman


status and retaking courses at their new school.


It used to be just an academic turf war between community colleges and universities. But now


the transfer student to the university is treated both as a less worthy scholar, and as a shiny new


revenue stleam!


Fix developmental education at community colleges. T0o/o of our students test into


developmental education, These students enroll without the college-level skills in Reading,
.Writing, and Math to succeed in college. Of these students, almost none graduate with a degree


or certificate. 'We 
need to create a new mechanism for funding and delivery of developmental


education so that students are not spending dollars meant for college tuition on courses that do


not satisfy any college requirements. They spend as much as $10,000 of their tuition waivers,


Pell Grants, student loans, and their savings on developmental courses before they ever take their


first college-transfer course. After one or two years wqrking at building their college level skills,


many are too debt-ridden and demoralized to continue in higher education. If you want to f,tx


community colleges and increase graduation rates, you have to fix developmental education.


Thank you for the opportunity to speak.


James Fritz
2225 Madrona Court
North Bend, Oregon 97459
jfritz@socc.edu
54r-888-7322
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A Local Perspective
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Presented by: Kyle K. Walker - Parent & School Board Member, North Clackamas School District







Setting the Scene


This is just a short list of what local school districts are trying to understand, translate, address, balance and


integrate at the local level. Finding a manageable framework to move through the web of education


transformation while grappling with day to day service delivery is officially overwhelming - especially in an


economica lly constrained environment.


Let me give you a sampling of local issues addressed over the last 10 days seeks at the North Clackamas School


District:


You can imagine how local district leaders might have reacted when they opened their email and read the latest


OEIB Education Funding Recommendations. We recognize and supportthe vision foreducation transformation in
Oregon but we need time, funding relief and an opportunity for substant¡ve involvement to move through this


transition together.
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Significant cuts in student learning days, closing of facilities, increased class sizes, and workforce reductions over
the last three years limit our ability to thoughtfully plan and prepare. The myriad of strategies and concepts
presented in varying formats by multiple entities, no integrated planning framework or cohesive approach
between agencies, immediate deadlines for evolving achievement requirements, lack of substantive local
involvement, mixed messages from key agencies and professional associations and a leadership tone that talks
down rather than inspires, is not helpful for local school boards who by law are responsible and accountable for
educating children residing in the district.


Last May, I conducted telephone inte¡views with leaders and staff from COSA, OEA, OSBA, ODE and two Governor
Policy staff to find a common understanding of the level of investment needed to address Achievement Compacts
and Common Core Standards - what was mandatory, what was voluntary, what are the impacts on staff time,
how much flexibility did we have at the local policy level? The response was unsettling. I heard a common
message of this is a work in progress, and will continue to be developed, so do the best you can. I also heard an
acknowledgement that local stakeholders have been left out of the process with a promise to do better.


Here is a sampling of some of those comments:


right "


funding relief'


staffl'


How This Feels


We are at the tipping point. This latest set of funding recommendations feels incomplete and disconnected,
introduces new strategies without local context, and does not address immediate needs. When I read the
following paragraph from the report I wondered what is the red line, what is optional, what does this mean? How
does this complement or is in conflict with our current district priorities and community partners? How will I


translate and articulate this policy jargon at the grassroots level to parents and educators?


"Any budget that purports to affect the delivery of education in order to improve student outcomes
hos multiple ossumptions embedded within it: whot those optimal outcomes ore, who they are for,
whot conditions will produce them, and what are oppropriote roles for the state and other
org o n izati o ns to pl oy. "


I have already experienced conflict and competition regarding report recommendations from a local education
partner and a state policy spokesperson. As a key stakeholder, I feel isolated and alarmed that these concepts
may be settings up new layers of governance structures and bureaucracy, pitting compet¡tion for funds and
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services between districts, ESD's and non-profit/special interest groups. This is not a collaborative approach, it is


confrontational.


One size does not fit all and adding new layers of guidelines, new governance structure, new funding restrictions,


and no immediate relief during this period of revenue decline/stagnation is now a barrier to meeting our primary


mission of ensuring students are engaged, inspired and ready'


please consider that the most important strategic investment of funds moving into the next Legislative session


should be legislation that frees up funds to provide stable funding relief to shore up basic services which will give


districts room to move toward reform targets, in a collaborative fashion. Districts need to catch their breath to


transition and adapt and not feel that they are putting daily education services at r¡sk.


please invest more time involving and participating at the local level to test and see how these education reform


and funding policies can be integrated and personalized. one suggestion is to send out multidisciplinary teams to


conduct pilot projects with districts to understand the ¡mpacts and see how reform can be effectively developed


and integrated into local plans - establishing a best practice model for others. support local capacity and


ownership. We want to be partners, we support the vision, but it looks very different from here and we have not


been asked to substantively participate.


I not only view these challenges from a policy leader and professional perspective. I also view them through the


lens of a parent with a student with learning challenges, who is trying to find an inspiring path for the future'


parents need the resources, the guidance and training to be act¡ve and informed advocates. This report would be


foreign to them. They just want to be assured that their child is gett¡ng the best education possible with choices


and options that will challenge and inspire them to grow with enriching experiences -the accountability for this is


at the local level.


Moving Fonruard


The diagram at the end of my testimony offers a view from the local level - a visual map linking components of


state education reform with basic services. This view suggests a more deliberative path which moves away from


political protocols with soft detail to a collaborative approach and polished strategies. The outcomes of this


phased approach would result in more substantive outcomes utilizing principles of tnterest Based dialogue:


/ Collaborative evaluation of solutions and strategies
/ Understanding of perspectives and local innovation
/ Willingness to fully share and understand relevant information
/ Willingness of partners to forgo power as the sole method of winning
./ Builds understanding and acceptance of the process by all participants and constituents


Priorities


Priorities suggested in this model are diverse but are primarily focused on:


cultural/organizational development.


and adapt.
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(without this, clossroom size ond lack of basic education toots witt be the borrier to meet ochievement
torgets), while developing and testing long term investment models.


though it has been a moving target. This work is underway and we need breathing room to fine tune and
embed internal systems and structure to support these new standards.


the support of student learning and achievement. Given reductions in the workforce, shifting and
growing regulation, and local issues districts are being forced to prioritize and invest constrained fiscal
and human resources to our local customers first before addressing broad state strategies- this creates
tension and conflict with broader reform strategies.


Our district policy and administrative leaders are putting together a special work session late Fall to dialogue and
sort through many of the issues I have presented today. I encourage you to do the same and hope you will join
us. Let's work together to seek a manageable path we can all support. Let's craft a strong, collaborative
legislative platform to shore up and fund basic education seruices, and bridge to long term investment concepts
we can all support to meet the vision of aO/aO/ZO.


Thank you for your considerat¡on and thank you for your service.
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Oregon Education Reform - 4Ol4Ol2OYision
(A Local, Phased Approach)
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Professional School Counselors are ready, willing, and able to help the OEIB accomplish 40-40-20.
Professional School Counselors can:


hovide leadership to - & collaborate with - building and district teams in increasing student academic
achievement and post-secondary matriculation.


Counsel students and families on college and career readiness/planning k-12.


Uttlize action research to identify those personal/social, career/educational, and academic interventions
that engender significant change in student academic achievement and educational/career self-efficacy.


Utilize social justice strategies to address the systemic changes necessary so all students have access to
the coursework pre-requisite to post-secondary educational opportunities and the full array of câreer
choices.


Utilize motivational strategies with all students at each grade level to enhance their individual
motivation for academic achievement and educational aspiration.


Utilize motivation, influence, and system change strategies to help create school/community cultures
that support students' career and educational aspirations and their achievement of these aspirations.


Teach students about change and motivation so all students know how to motivate themselves and self-
initiate change in behaviors that may be dehimental to self and others.


Utilize math anxiety reduction strategies with students so that math anxiety does not impair their math
achievement or their subsequent avoidance of the math classes pre-requisite to successfully pursuing
post-secondary education and STEM careers.


V/ork with all students in a culturally competent manner and provide leadership in their "family of
school" in creating respect for all culfures.


Provide personal, emotional, social support to all students and particularly to that 4OVo of children born
in Oregon identified as being exposed "to the socio-economic, physical, or relational risk factors that
adversely impair their ability to develop the foundations of school success." (Oregon Learns: Executive
Summary - OEIB Report to the Iægislature lDecember,20lL)


Deliver the comprehensive counseling and guidance services to all students as mandated in OAR 581-
022-l5l0,provide leadership for the implementation of OAR 581-022-0/,fl5 mandating comprehensive
career education k-12 as well as leadership for compliance with subsection (8) and (9) of OAR 58I-022-
1130 Diploma Requirements regarding the education plan and prohle. You will note the relationship
between each of these OARs and the goal of Q40-2O.


In conclusion, we assert that any discussion of 4Ol4Ol2O by the Legislature, the Oregon Rlucation
Investment Board, and/or the Oregon College Access Network must give full consideration to the role
and function of school counselors in accomplishing this mission and engage members of the school
counseling and school counselor educator professions in such discussions.


Respecttully Submitted,
Gene Eakin, PhD
School Counseling Program Lead: 0regon State University
Advocary Chair: Oregon School Counselor Association







Good Evening...
First of all I would like to thank you for coming here to Medford to listen to our ideas and
conceffts.


We are part of aparent group Voces Unidas. We have been learning how, we as parents,
can help support our children in their public education. We have the same dreams for our
children: graduate from high school, a university degree and a career where they can
share their knowledge for the well being of the community.


Frankly speaking, we are worried about the education that our children receive. For
example, this year, in elementary and middle school parent-teacher conferences have
been cancelled. Students in kindergarten only receive three hours of instruction even in
the Title I Schools, where they is a high percentage of children living in poverty, whose
families cannot afford private preschool. Many of these families, for various reasons, do
not qualify for Head Start.


What can we do to remedy these policies? How can we confront these decisions? The
data for Annual Yearly Progress continues to demonstrate that there exists an
achievement gap for Ell and Latino students. In20lI-2072, only 44Yo could reach
benchmarks in Math, 55o/o inreading, 37Yo in Science and 62%o in writing. For those
students still learning English as a leamed language, 260/o inMath, 29Yo inrcading,79o/o
in science and only 6%o I writing and half of these statistic show decline in numbers.


In every focus area, Latino students arc atleast2}%o behind. For the coming school year
the district is proposing eliminating kindergarten completely. If the statistics now are
poor, one could only imagine how they will be for children living in poverty regardless
all ethnic backgrounds. This is extremely worrisome.


The Latino community is growing faster than all of the other ethnic groups in this state.
What this says is that the future of our state depends on the education of these children.
They will no longer a small part of the system, rather a majority, and if they don't have
the skills and knowledge they need how will they be able to compete??


What is even more conceming is that the worst statistics are in the area of math and
science. As the world is changing and everything is run by technology, how is it that our
children can be part ofthis change??


If the Department of Education does not implement programs that benefit all students we
will f,rnd ourselves in a dangerous situation regarding the economic stability of the state.







Hi' My name is Anthony Medina and I am a student senator at WOU. I am a first generation,


Latino and low-income student; in fact my Estimated Family Contribution (EFCJ is $0; I have had no


support. Your Education Funding Teams suggest a high tuition high aid model, but as of now B of 10


students who qualify for the Oregon Opportunity Grant don't receive this award. I am struggling to


pay for school as it is and you are suggesting growing the gap between tuition and aid, if a student


even receives aid.


It's tough to focus on coursework when paying for college is constantly on my mind. I've had


many different jobs: student senator, multi-cultural student recruiter, executive officer, mentor,


tutor, I believe in working hard, but even with working three jobs I will also graduate with over


$20,000 in debt. I struggle each term to pay for school and provide for my family. Being here tonight
only rekindles my resolve for higher education; I once walked these halls of McKay High School as a


student. I am a product of Oregon's public education system and my story of struggling to afford
school is not unique.


0n a positive note, The Oregon Education Investment Board's goal is to increase degree


completion and getting Oregon to 40-40-20 by 2025.I commend you for these goals, as decision


makers, I'll tell you this:


We all see the importance of higher education. As degree completion would affect 1000/o of
students in higher education and Oregon's 40-40-20 directly affects at least 80% ofyour target goal.


Affordability for higher education should be second-to-none on your list of importance. We all want
an efficient and effective system of higher education. But efficiency cannot possibly compensate for
the increased demand and reduced general fund support for higher education. These goals and


numbers are meaningless if they do not create change in resources as well.


I am a full-time studen! paren! and worker.


I still do not have enough aid to meet my educational expenses. In fact--as I speak I do not
have two of my required textbooks because an average textbook for me costs nearly $200. I received


$45 back on a book-return program out of the $400 I spent on books spring term. That is roughly a


100/o return, and a bad investmenl but one I am forced to make in order to continue in higher


education; students are no longer getting by, we are hardly getting anything.


I make economic decisions everyday; supporting my family is my priority, I hope you do the


same and support your Oregonian family with an investment in our future. The future of Oregon is


counting on you. Please, I askyou to reprioritize education in this state and reinstate our general


operating budget for our universities and community colleges.







October 23,2012


Good Evening Members of the Oregon Education Investment Board,


My name is Pete Teller. I reside at 305 V/alnut Way, in Silverton, Oregon. I am a middle school
counselor right here in the Salem-Keizer Public School District. I am also on the organizing
committee for the Salem Keizer Education Association, a member of Social Equality Educators,
and I belong to Oregon Save Our Schools.


Recent figures show that 58%o of Salem-Keizer's students receive free or reduced lunches. The
Marion County numbers show that 59.2% of all school-age children are eligible for free and
reduced lunch. Marion Polk Food Share reports that in 2017, an average of 121200 hungry
children a month relied on emergency food. What are the implications of these figures? Over
half of our students are likely to arrive at school lethargic, withdrawn or agitated, anxious, easily
frustrated, and unable to concentrate.


We then compress them into classrooms with class sizes of 36 or more when the Oregon
Administrative Rules governing registered family child care homes prevents rcgistered child care
providers from caring for more than ten children ages 13 or under at one time. And to make
matters worse, the classes that are available to our children siphon off any creativity or inspired
thinking they might have because the elective choices have been lobotomized from the
curriculum. Those classes that feed the spirit and nourish the soul have been replaced with the
drudgery of remedial classes that given the opportunity would be totally unnecessary if there
were smaller class sizes that offered more individualized attention.


An extremely rational question now presents itself. Why has the number of remedial classes
spiked across the state? Is it because we have seen a drastic decline in the overall intelligence of
our 2l't century students? Has our students' ability to leam been so compromised that th.y .un
no longer master instruction at the same pace as their predecessors? I have not seen any literature
to suggest that either of those two conclusions are correct but what I have seen is evidence that
indicates that the over reliance on learning outcomes assessments generated by the insane
emphasis on standardized testing has driven the miraculous desire to learn right out of the hearts
ofour kids!


Now think seriously for a moment, which students are likely to be the most impacted by this
ridiculous emphasis on standardized tests that are written for the predominantly white affluent
student? It is our students of poverty, our ELL students, our special needs students, and our
students ofcolor. These students are subjected to one intense class after another and required to
go six straight hours or more minus a lunch break in our exaggerated attempts to get them to
score acceptably on our OAKS test. How outrageous is that? Students who are no less creative,
no less inspired, and no less competent are burned out before they hnish eighth grade or act out
just to get some relief!


We are failing our kids each and every day of the entire school year in this unrealistic quest for
academic superiority! 'We 


are wasting the minds of this brilliant generation with the demands for
conformity, unquestioning passivity, and the total disregard for any real critical thinkingl And
then the OEIB has the audacity to sit here after handing out salaries of $260,000 a year plus
perks and not even suggest the need for more classroom teachers, school counselors and
specialists, licensed librarians, and instructional assistants or paraprofessionals and expect us to
believe that with your high powered salaries we should believe that you know what's best for our
students; well I'm sorry but you've got another thing coming! si Se puede!







Agustin Vega-Peters


860 NW Van Buren#L


Corvallis, Oregon
Oregon State University


Director of Multicultural Affairs


Hello, my name is Agustin Vega-Peters and lam a senior at Oregon State University. My primary concern


with the Post-Secondary Education Recommendations from the OEIB Education Funding team is their
proposal to allocate 30% of the formula funding for community colleges and universities on the basis of
institutions' success at achieving outcomes such as the amount of degrees that are given out.


Within our University's mission statement, we explicitly state that our "University promotes economic,


social, cultural and environmental progress for the people of Oregon, the nation and the world. This


mission is achieved by producing graduates competitive in the global economy, supporting a continuous


search for new knowledge and solutions, and maintaining a rigorous focus on academic excellence." The


emphasis here is producing well-trained graduates, not just degrees. ln addition, if we shift our focus to


an attempt to attain a certain numeric standard, then we begin to lose sight of all the other surprises


that happen along the path to collegiate success: money problems, family issues, personal wellbeing,


balancing work and school, quest for self-identity. All of these I can attest to having gone through and


because of them I will complete my degree in 5 years, not 4. Though I am taking an extra year, I feelthat
it has more than adequately prepared me for my transition from school to life.


The other concern is the OEIB's PreK-2O Strategic lnvestment of placing a higher emphasis on Science,


Technology, Engineering, and Math in Grades 9-14. Can we also place an equal emphasis on literature,


history, and the arts? Our youth need to be able to understand the way our world works in not only a


scientific way, which is still very important, but also in an artistic way. We want them to be able to have


the ability to think on their own and the courage to question the oppressiveness that they may or may


not live and function in. This could be done by not limiting our school materials to a specific scope, but


diversifying it to reflect the students and all different paths of life that they come from.


Thank you Very Much.
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OSU Student Body President Amelia Harris Testimony


Thank you for allowing me the time to speak tonight. My name is Amelia Harris and I am the student


body president at Oregon State University. When I entered higher education four years ago at OSU, I


thought, I would not face the same struggles that my middle school and high school struggled with in


Portland, as I was now paying tuition to help OSU stay afloat and educate students.


ln high school, some of my classes did not have enough seats for everyone to sit in chairs, so people sat


on the floor. Now at OSU, we have seats for everyone but at what expense? Often our educational


options for required classes are to attend lecture-style classes that have over 300 people in them or


classeswithout in-person professors but instead with prerecorded video lectures. Neitherof these class


formats support successful student learning, but there isn't enough funding entering the system to


support students in smaller classes with in-person professors.


ln middle school, my school district made sure that every morning we had access to a free breakfast


before our first class, as many of us came from families without the resources to pay for breakfast. This


was an incredible resource we all could rely on, as access to food is key to doing well in school. Here at


OSU, we still face the same struggles of paying for breakfast each morning, but the universities do not


have support networks built for us. I keep granola bars in my office every day for students dropping by,


as I never know when their last meal was, but this isn't enough to solve the problem of students in


poverty. We pay hundreds of dollars per term for textbooks, and some students are forced to spend


upwards of 51,000 for textbooks each term. Paying for these comes out of our paychecks, and there


goes our money for food and housing.


The cost of tuition and textbooks is making it harder and harder for us to pay and some students are


choosing to drop out or stay away from higher education because they can't afford tuition, and because


the gap between need based aid and tuition is growing all the time. At OSU, we have students homeless


and living in their cars because the cost of housing, on top of tuition, textbooks, and food, is just too


much. These are realities students are facing everyday, and these realities will not be changed through


a high tuition high aid model. By only supporting the Oregon Opportunity Grant and not providing for


our school's operating budgets you are forcing tuition prices up and the gap between aid and tuition will


continue to grow.


We are here in higher education because it is the key to becoming financially stable, getting compet¡tive


jobs, and providing a future for ourselves and our families, but we cannot do this without having an


affordable higher education. Please fund our university budgets and support our students through


providing need-based aid. A high tuition, high aid model will not work for students at our public


universities here in Oregon. Thank you for your time.


Oregon Stoie University ì49 Snell Holl i Corvollis, Oregon 97331-ló16







Celia Baculi


Comments for the Oregon Education lnvestment Board


My name is Celia Baculiand I am the mother of two TAG sons and a bilingualtutor and mentor. I am


here today to urge the Oregon Education lnvestment Board to encourage rigor for our English Language


Learners and for all our Talented and Gifted and highly capable students.


I have been a parent of a child in Salem's excellent bilingual programs for 5 years going on 6. My
youngest son's Title l, bilingual third grade classroom achieved the highest scores of any 3'd grade


classroom in the Salem-Keizer school district last year.


I am here today to share our recipe with you and to urge you to incent more rigor and more opportunity
in all of Oregon's schools.


Our recipe for 3'd grade success:
4 years of extraordinary teachers with high expectations
32 weeks of homework each year
8 monthly family nights
Several hundred books per classroom in classroom libraries
3 vacation reading incentives


Shake vigorously and ability group for 9 months. Baste generously with parent involvement. Serve with
popcorn parties.


What I would like the OEIB to incent-


Every classroom deserves an effective teacher.


Districts need to ability group in elementary and middle school. lt is wonderful that high schools are


looking at PSAT results to find underserved kids to guide toward college-it is next to impossible to do


well on the PSAT in the first place without a strong elementary and middle-school foundation. Schools


who can say that they ability group for language arts, social studies andf or science should be rewarded.


Dual language programming or at least Spanish 3 needs to be offered at middle schools to graduates of
elementary bilingual programs to improve reading, writing and vocabulary in students' first language.


Salem has many ELL students 'accelerated' to Spanish 2, the highest level at most middle schools, when


their true level is Spanish 3 or 4! Our kids are not learning and they are not receiving instruction in the
high-level Spanish that would help them to be better readers and writers both in Spanish and in English.







Math acceleration should be a routine opportunity up to two years above grade level. Only past that


should it become difficult to accelerate. We are very uneven in math opportunities between low-


income and middle-class schools. Schools should get "extra credit" for successfully accelerating kids.


Subject-accelerated kids should take the OAKS test for the grade they are studying and not the grade of


the rest of their classes, As of now, there is no incentive to accelerate and schools have to worry about


accelerated kids doing well on the OAKS test for their grade level. My eighth grader in Algebra 2 at


some point will need to take a break and study for an OAKS test that ìs 3 years below his actual math


level. What is even sadder than needing to study for a test 3 grade levels below you is that so many


highly capable kids in Oregon don't even have the opportunity to take math at their level.


Finally, we need to implement an Oregon State Talented and Gifted Education Plan as outlined in the


Talented and Gifted Education Task Force report published October L.


Many thanks for your time and consideration.


Celia Baculi


Past president, Salem-Keizer Title I Parent Advisory Committee


Reading for All 2012 Award Nominee


Math 24 Coach


P.S. I have included these internet links for anyone who has not yet had an opportunity to read the


following materials:


ODE October Education Update
http://www.ode.state.or. us/sea rch/paee/?id=3781-
Alice Ott defies the odds, becomes model middle school for state


The Forgotten Middle Executive Summary


Talented and Gifted Education Task Force report







Tlhree ^Fliwers School ^Dtstrict
Qualiqz Educafr'on Run.s Deep


P.O. Box r6o
Murphy, OR 97533


(54r) 862-3rro
Fax: (54t) 862319


I have worked for the Three Rivers School District for L8 years and I must tell you I am so proud of our
district! Of L4 schools, 5 of them were rated "Outstanding" by the Oregon Department of Education,


and this year one of our elementary schools was named a "Model" school. There is a lot to be proud


of in the Three Rivers School District, and I can tell you the success is due to amazing teachers, staff
and administrators.


Today however, I would like to share my concern of the basic inequity of TRANSPORTATION


REIMBURSEMENT and how it affects the Three Rivers School District:


(For this example, I will be using our neighboring district, Grants Pass, and 2011figures from ODE)


lf you compare total funding per student - Grants Pass receives 55,900 per student, while Three


Rivers receives 56,200. You might assume that Three Rivers has more money to spend on students,


but the reality is that our Unreimbursed StudentTransportatíon costs were S1.278 million in 201-1,


while Grants Pass'were only $+Z+,000.


That means - it costs our district 5800,000 more EVERY year just to get our students to the front door.


What could 5800,000 buy each year?


o ll teaching positions


o 5 school days


Our teachers have not had a raise in 3 years, calendars have been reduced, and next year we will


have an additional SZ million in costs for increasing PERS rates.


5800,000 for one year....imagine what the last 20 years would amount tol


I am requesting you look at this inequity and come up with a formula that eliminates the differences


in Unreimbursed StudentTrdnsportation and gives district's like Three Rivers even footing for
educating students.


Lisa Cross


Accounting Manager


(541) 862-31L1 ext: 5260


lisa.cross@th reerivers. kL2.or.us







Unreimbursed Transportation per ADMw
300.00


250.00


200.00


150.00


100.00


s0.00


% ol Total Revenue spent on unreinbursed transportation costs
4.50%


4.O0o/o


3.s0%


3.OO%


2.50%


2.O0%


L.so%


L.00%


0.50%


o.oo%


fhe 2.28%difference between our district and our neighboring district amounts tos803,930. That is equivalent to 1-1 teachers' salaries.







Oregon Education Investment Board


775 Court SfieetNE


Salem, OR 97301


seth. allen@state.or.us


Remarks given at community forum, Oct.25 - Coos Bay:


David Bridgham, Board member - Southwestern Oregon Community College


Southwestern Oregon Community College has suffered a nearly 50olo reduction in state funding


since 2007 due to the severe recession.


We have had rwo regrettable reductions in force, have left positions unfilled, and our staff


members have never worked harder with two sometimes three additional duties added to their


primary job descriptions. Through this we have met the needs of our students by putting them


first, but this cannot be sust¿ined without an increase in funding.


I know you've probably already heard our carefully crafted budget request for this upcoming


session for community colleges statewide is 510 million. rWhat you may not know is that's the


funding level Oregon coÍrmunity college's asked for in 2007 and didn't get!


'We have a crisis in base funding. SWOCC has been working on preparedness - persistence - and


completion for a number of years but with a base funding well below what we need. Our 50 year


legacy of local control has served this rural CC well with signature programs and targeted


initiatives that reflect South Coast needs.


Communþ colleges are rooted in their unique position of working closely with K-12 partners


using programs like Duel-enrollment, 2+2,Talent searh,/Upward bound, and Aspire.


Oregon community colleges have a long tradition of honoring access to both traditional and non-


traditional students, fulfilling a promise unique to higher-ed, plainly stated; "Anyone, anytime,


and for any reason."


In conclusion, we look forward to working with the OEIB on the important mandate to achieve


40-40-20by 2025, but we need base funding that allows that.








Guidance and Support for Post-Secondary Aspirations 


Oregon has reached a crisis point with respect to the growing gap in achievement between underserved 
students (students of color, student living in poverty, and students whose first language is not English) 
and white students, particularly in the areas of high school graduation, post-secondary enrollment and 
completion. This crisis impacts lives, puts communities at risk, and further cripples our state’s economy.   
Reaching the 40-40-20 Goal will require that nearly all Oregon students complete high school with the 
option of moving on to some kind of post-secondary experience, and the OEIB’s clear commitment to 
equity requires that the goal be reached in a way that is representative of the state’s population.   
This will require a commitment to ensuring that students are supported and guided through the P-20 
education system, and that a strong culture of expectations and opportunity motivates all students to 
succeed.  
 
Monitoring and Support to Ensure Students are On-Track for Graduation 
 
The transition from 8th to 9th grade is a pivotal time for students who struggle academically. Compelling 
evidence suggests that many students fall behind, get disengaged, and drop out or fail to complete. It is 
crucial for Oregon to research and examine the factors leading to risk of failure, identify students who 
are at risk (in terms of academics, attendance, or behavior), deliver appropriate screening and evidence-
based interventional strategies, and track students’ progress to completion.  
 
Oregon should invest in cost-effective programs that identify students, grades 6 through 10, who are at 
risk of dropping out or failing, and provide them systematic, individualized monitoring and mentoring.  
Programs that have increased outcomes for students may include: 
 


 Summer transition program for in-coming 9th graders, such as 9th Grade Counts 


  “Check & Connect” or other cost-effective “mentor” strategy that relies on monitoring of school 
performance, as well as mentoring, case management, and other supports.  


 Accelerated middle school programs designed to help middle school students who are behind 
grade level catch up with their age peers by the time they enroll in high school.  


 Early intervention, gang prevention and other services for at-risk youth 


Guidance and Support for a College-Going Culture 


Setting students up for success in a 40-40-20 world requires Oregon to build a strong college-going 


culture and to provide students, particularly first-generation college goers, and their families with 


information, access and supports.  To that end, this initiative will support existing or new programs, 


particularly those serving underserved communities: 


 ASPIRE, a mentoring program for middle and high school students focused on college readiness 


 Counselors, campus visits, college success initiatives, FAFSA completion support, family 


information nights 


 AP, IB, dual enrollment and other early college credit opportunities 


 Scholarship opportunities aimed at ensuring students who earn an Oregon diploma can access a 


first college-level class for free 


 







Evidence: 


Balfanz, R. (2009) Putting middle grades students on the graduation path: A Policy and practice 
brief.  Everyone Graduates Center and Talent Development Middle Grades Program: National Middle 
School Association. 
http://www.amle.org/portals/0/pdf/research/research_from_the_field/policy_brief_balfanz.pdf 
 
Harvard Family Research Center (April 2010), Family Engagement as a Systemic, Sustained, and 
Integrated Strategy to Promote Student Achievement. http://www.hfrp.org/publications-
resources/browse-our-publications/family-engagement-as-a-systemic-sustained-and-integrated-
strategy-to-promote-student-achievement 


Northwest Evaluation Assocation (August 2012), Outcomes and Demographics for Participants in Ninth 
Grade Counts and College + Career Connections. http://allhandsraised.org/wp-
content/uploads/2012/09/All-Hands-Raised-2012-Report-Final1.pdf 
 
U.S. Department of Education, What Works Clearinghouse (July 2008), Drop-Out Prevention:  
Accelerated Middle School.  http://ies.ed.gov/ncee/wwc/interventionreport.aspx?sid=11 
 
U.S. Department of Education, What Works Clearinghouse (September 2006),Drop-Out Prevention:  
Check & Connect. http://ies.ed.gov/ncee/wwc/interventionreport.aspx?sid=79 


 
Outcomes:   


*By June 2015, the percentage of students who are “on track” for graduation by the end of 9th grade will 


be no less than X% (with no gaps greater than 10%).  


*As of June 2015, the percentage of students graduating in 5 years or less will be no less than X% (with 


no gaps greater than X%). 


*Specific targets will be developed in conjunction with OEIB strategic plan 



http://www.amle.org/portals/0/pdf/research/research_from_the_field/policy_brief_balfanz.pdf

http://www.hfrp.org/publications-resources/browse-our-publications/family-engagement-as-a-systemic-sustained-and-integrated-strategy-to-promote-student-achievement

http://www.hfrp.org/publications-resources/browse-our-publications/family-engagement-as-a-systemic-sustained-and-integrated-strategy-to-promote-student-achievement

http://www.hfrp.org/publications-resources/browse-our-publications/family-engagement-as-a-systemic-sustained-and-integrated-strategy-to-promote-student-achievement

http://allhandsraised.org/wp-content/uploads/2012/09/All-Hands-Raised-2012-Report-Final1.pdf

http://allhandsraised.org/wp-content/uploads/2012/09/All-Hands-Raised-2012-Report-Final1.pdf

http://ies.ed.gov/ncee/wwc/interventionreport.aspx?sid=11

http://ies.ed.gov/ncee/wwc/interventionreport.aspx?sid=79






Early Learning and Literacy:  OregonReads 


In 2011-12, nearly 12,000 Oregon 3rd graders (28 percent) did not demonstrate proficiency in reading.  
Of underserved students, the percentage of 3rd graders who were not reading proficiently was nearly 10 
percent greater (37 percent).  Evidence demonstrates that for a student to be on a path to reading by 3rd 
grade, early learning experiences that prepare him or her to enter school ready to learn are crucial.  
Well-established research has shown that students who do not read at grade level by 3rd grade are four 
times less likely to earn a high school diploma.  For students living in poverty, failing to meet this crucial 
benchmark makes them 12 times less likely to graduate.  Moreover, beyond high school, success in 
college and the workforce requires that students are able to access, primarily through reading, 
increasingly higher levels of academic content.  If we are to reach the 40-40-20 Goal, our state must 
invest in strategies that will provide the differentiated instructions necessary for every Oregon student 
to read in the primary grades.  Nationally, well-designed early interventions have been found to 
generate a return ranging from $1.80 to $17.07 for each dollar spent on the program.  In Oregon, we 
know that financial return is coupled with significant societal returns for our citizens – lower 
unemployment, less poverty, decreased crime rates, and increased levels of civic engagement. 


The OregonReads initiative builds upon one of the main focuses of achievement compacts, which 
identifies 3rd grade reading as a key outcome for every student in Oregon, and includes an early 
beginning to our efforts to support developing readers.  As districts align around this key outcome, the 
state must invest in and implement strategies to engage whole communities – parents, nonprofits, early 
learning providers, afterschool providers, businesses, local governments and volunteers – around 
language and literacy.  We must engage, empower and support families in culturally appropriate ways 
with the goal of providing every Oregon child, regardless of native language, with the foundational skills 
and experiences necessary to develop a life-long love of reading. To reach this goal requires public and 
private partnerships that will focus community resources and commitment on evidence-based practices 
to support and engage not just students, but families.   
  
Increased Reading Support and Opportunities for Reading 
 
Oregon Reads will acknowledge that much of the work of getting kids to read comes through practice.  
For underserved students and those at risk, Oregon must provide more opportunities for practice, with 
individual support from an adult; and more access to books, computers, online curriculum, etc.  
 
Through Oregon Reads, ODE would award grants and/or contracts (potentially leveraging federal dollars 
for school improvement) to proven providers of services (early learning hubs, districts, nonprofits, 
afterschool providers, libraries or others) to deliver: 
 


 Resources and supports to families and caregivers around birth to grade 3 literacy and direct 
engagement of parents in schools or childcare settings, as classroom supports, etc.  


 


 Expanded access (through high-quality school and public libraries, community centers, childcare 
and health care settings, schools and virtually) for children, students and families to books, 
curriculum, resources and computers 


 Proven, high-quality, cost effective expanded or individualized learning time for students who 
are not proficient in reading.  This could take the form of: 


o tutoring or small group instruction during or outside of school day 
o extended learning time, such as a longer day or year 







o high-quality and engaging “anytime, anywhere” learning opportunities (summer, 
weekends, afterschool, virtual) in reading, writing, literature, science, art 
 


 Evidence-based or emerging best practices that are culturally relevant and highly likely to 
improve reading outcomes for students living in poverty, students of color, students with 
special needs and/or English language learners 


 
Statewide Reading Campaign 


OregonReads will build upon literacy efforts launched by districts and early learning providers, Oregon 
Department of Education, and the State Library, creating a statewide reading campaign focused on 
ensuring that parents, educators and caregivers of young Oregonians can support the foundation for all 
children’s early and continued literacy skills. OEIB, in conjunction with ELC, will lead a statewide 
campaign aimed at: 
 


 Harnessing and delivering resources and communications aimed at engaging and exciting 
citizens and communities across Oregon to support reading as an outcomes for all children; 


 Equipping parents and caregivers with information that can empower them to support early 
literacy skills and reading;  


 Creating actionable opportunities for business, nonprofits, local governments and other 
state agencies to organize around improving early reading and 3rd grade reading outcomes; 
and  


 Increasing the focus on early learning and reading among Oregon’s childcare and other 
early childhood professionals. 


 
Reading Intervention and Support Programs   
 
Through its Response to Intervention Network, ODE has contracted with the Tigard Tualatin School 
District to provide training, mentoring and support to more than 50 Oregon districts to implement multi-
tiered approaches to instruction and support for struggling readers. The RTI Network initiative has 
increased the number of Oregon students who are proficient in reading at 3rd grade, and has also 
reduced the numbers of students referred to Special Education Services with learning disabilities.  
Nearly all of Oregon’s model schools have instituted such an intervention program. 
 
Through OregonReads, ODE, with leadership from successful mentor districts, would engage an 
additional 75 districts in the RTI Network.   
 
Evidence: 
 
Alexander, K. Entwisle,D., and Olson, L. (2007). Lasting consequences of the summer learning gap. 
American Sociological Review, 72, 167-180.  http://www.nayre.org/Summer%20Learning%20Gap.pdf 
 
Harvard Family Research Center (April 2010), Family Engagement as a Systemic, Sustained, and 
Integrated Strategy to Promote Student Achievement. http://www.hfrp.org/publications-
resources/browse-our-publications/family-engagement-as-a-systemic-sustained-and-integrated-
strategy-to-promote-student-achievement 


Hernandez, Donald J. (2011).  Double Jeopardy:  How Third-Grade Reading Skills and Poverty Influence 



http://www.nayre.org/Summer%20Learning%20Gap.pdf

http://www.hfrp.org/publications-resources/browse-our-publications/family-engagement-as-a-systemic-sustained-and-integrated-strategy-to-promote-student-achievement

http://www.hfrp.org/publications-resources/browse-our-publications/family-engagement-as-a-systemic-sustained-and-integrated-strategy-to-promote-student-achievement

http://www.hfrp.org/publications-resources/browse-our-publications/family-engagement-as-a-systemic-sustained-and-integrated-strategy-to-promote-student-achievement





High School Graduation.  
http://www.aecf.org/~/media/Pubs/Topics/Education/Other/DoubleJeopardyHowThirdGradeReadingSk
illsandPovery/DoubleJeopardyReport040511FINAL.pdf 
 
Lance, Keith Curry, Marcia J. Rodney, and Christine Hamilton- Pennell. (2001). Good Schools Have School 
Librarians: Oregon School Librarians Collaborate to Improve Academic Achievement. Terrebonne, OR: 
Oregon Educational Media Association. 
 
NGA Center for Best Practices (2009), Reducing Dropout Rates through Expanded Learning 
Opportunities. National Governor’s Association, 
http://www.nga.org/files/live/sites/NGA/files/pdf/0910ELOREDUCINGDROPOUTS.PDF;jsessionid=A5822
A26DDCFC8509D5CFBDE02CA143E 
 
Proven Benefits of Early Childhood Intervention, Rand Labor and Population Research Brief (2005), 
http://www.rand.org/content/dam/rand/pubs/research_briefs/2005/RAND_RB9145.pdf 
 
Outcome:   
 
*By June 2015, Oregon will decrease the number of 3rd through 5th grade students who are not reading 
at grade level by X%, and will decrease achievement gaps by at least X%. 
 
*Specific targets will be developed in conjunction with OEIB strategic plan  
 
Leveraged Funds & Programs:  Early Learning Race to the Top, Ready to Read (state library), 21st 
Century, Title I and III, Oregon RTI, Oregon Literacy Framework, Reading First 
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Developing a Representative Corps of Professional Educators 


Launch of Regional Educator Effectiveness Centers (to be named) 


In order to transform Oregon’s system into the world-class leader in education necessary to reach the 


40-40-20 Goal, the state must prioritize the recruitment, preparation, induction, advancement, and 


support of educators, beginning with those working with our youngest students.  The corps of 


professional educators needed must better represent the population of Oregon, which requires a 


substantial increase in the number of educators of color and culture, and be prepared to serve Oregon’s 


changing populations, which requires an approach to personalized learning that helps all students 


succeed.  This biennium, Oregon should invest in 4-6 regional centers, keenly focused on promoting 


excellence in teaching and learning for teachers, faculty, childcare and other early education 


professionals, leaders and instructional support personnel.  These Centers will serve as arms of the state 


education enterprise and be linked with schools of education, Community-Based Early Learning Hubs 


and Coordinated Care Organizations.  Centers will leverage technology – creating and using 21st century 


modes of delivery to achieve opportunity, efficiency and effectiveness.  The centers will be highly 


accountable for supporting great instruction that results in the improvement of student outcomes 


across the P-20 continuum. 


Goals: 


 Create a strong and diverse pipeline of teachers, faculty, early educators, and instructional 


leaders to positively impact teaching and learning processes. 


 Create a culture of collaborative responsibility among schools of education, early learning 


providers, educators at the K12 level, ESDs, and other post-secondary faculty for the 


preparation and continued support of educators   


 Ensure that institutions and districts can continuously improve by disseminating research on 


what works and providing technical assistance. 


Activities: 


 Design and communicate a seamless career roadmap that starts with educator recruitment 


as early as middle school level and spans across an educator’s career options 


o Support policies and programs aimed at addressing the hiring gap, new career 


pathways and leadership opportunities for educators (e.g. Minority Recruitment 


Act, CLASS, Oregon Center for Career Development in Childhood Care and 


Education, and school district collaboration grants) 


 Partner with colleges and universities to develop and study innovative partnerships and 


practices in educator preparation programs that significantly strengthen clinical experiences 


for PK-12 candidates and result in well-prepared new educators;  


 Develop an Oregon PK-20 Professional Development Network that: 


o Provides mentorship and support for new teachers and leaders (Oregon Mentoring 


Program); 







o Supports educators in developing and implementing meaningful, rigorous 


curriculum, high impact practices, and assessments that promote college and career 


readiness  


o Provides statewide access to professional development opportunities for educators 


and instructional support personnel responsive to the learning needs of P-20 


students 


o Coordinates professional development and training among early learning 


professionals and primary grade teachers  


o Assists K-12 districts in implementing and sustaining systems for ongoing, 


meaningful professional growth and evaluation systems that lead to continuous 


improvement for educators and leaders 


 Design and launch a statewide virtual research and dissemination network that studies 


emerging practices and models, disseminates evidence-based practices and helps 


schools/districts take appropriate practices to scale  


Outcomes: 


 *By June 2015, increased numbers of education professionals (PK-12) projected to enter the 
Oregon education workforce within 2 years who are non-white, non-Hispanic or whose native 
language is not English by X%. 


 *By June 2015, increased levels of employer satisfaction with newly hired teachers prepared in 
Oregon.   


 *By June 2015, increased percentage of teachers opting to continue working in Title I eligible 
schools. 


 *By June 2015, increased involvement of teacher candidates and university faculty working with 
educators to improve results for students, particularly in “focus” and “priority” schools  


 *By June 2015, X% of the state’s struggling Title I schools (“focus” and “priority” schools) will 
achieve growth for all students and for subgroups that is greater than the mean growth 
percentile for the state. 
 


*Specific targets will be developed in conjunction with OEIB strategic plan 


Resources: 
 
M. Barber & M. Mourshed (2007). How the world’s best-performing school systems come out on top. 
London: McKinsey and Company. http://www.smhc-cpre.org/wp-content/uploads/2008/07/how-the-
worlds-best-performing-school-systems-come-out-on-top-sept-072.pdf 
 
Boyd, D.J., Grossman, P.L., Lankford, H., Loeb, S., & Wyckoff, J. (2009). Teacher Preparation and Student 
Achievement. Educational Evaluation and Policy Analysis. 31(4), 416-440. Retrieved August 7, 2012, 
from http://epa.sagepub.com/content/31/4/416.short 
 
Darling-Hammond, Linda (November, 2, 2012).  Supporting Educator Quality in Oregon (report to the 
Oregon Education Investment Board).. 
 
Elmore, Richard (2002). Bridging the gap between standards and achievement: The imperative for 
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professional development in education. http://nuatc.org/articles/pdf/Bridging_Gap.pdf 
 
Johnson, Susan Moore, The Workplace Matters:  Teacher Quality, Retention and Effectiveness, NEA Best 
Practices (July 2006). http://www.nea.org/assets/docs/HE/mf_wcreport.pdf 
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Connecting to the World of Work 


Science, Technology, Engineering, Arts and Math (STEAM) 
 
The 21st Century demands that we provide Oregon’s students not only with a solid foundation in literacy 
and math, but also with the skills, knowledge, experiences and social capital necessary to connect them 
to the world of work.  Investing in science, technology, engineering, math and the creative arts is crucial 
to engaging and motivating Oregon’s students to reach the 40-40-20 Goal.  Competencies acquired 
through STEAM education—computer skills, basic math, problem solving, critical thinking, spatial 
awareness—are needed in a broad range of occupations and industries.  Further, the “soft skills” 
acquired through STEAM education – such as perseverance, collaboration and creativity – are stronger 
indicators of future success in college and career than even mastery of basic content.   
 
In addition, studies suggest that current STEM degree holders from outside Oregon outnumber those 
from within the state by a ratio of 2:1. To attract new business and industries to Oregon, we must 
improve the quality of Oregon’s workforce by increasing the STEAM-related skills and knowledge of our 
graduates.  Improving rates of proficiency in math and science, and improving the direct connections 
between Oregon’s public schools and post-secondary institutions and the world of work, will increase 
Oregon’s overall personal income and public revenue, thereby allowing for greater investment in 
education over the long-term. 
 
Targeted investments could include:  (1) STEM or STEAM lab schools for grades 6-14; (2) in-school and 
informal STEAM education opportunities designed to specifically engage underserved students; (3) 
programs and services that integrate academic, technical and workforce skills for young adults through 
hands-on, real world applications; and (4) research and strategies to drive new conversations and 
alignment between education and the economy.  


 
Promoting Innovative 9-14 Models  
 
Across high school and into community college, the system suffers both financial and human costs with 
the current inflexible and siloed approaches to delivering learning.  Students who fail a course in high 
school or enter community college behind are required to repeat whole semesters rather than spending 
a few weeks or months demonstrating the skills or knowledge they lack. Students who could excel are 
held to the pace of the group, and may be asked to sit in study halls when they could be earning college 
credits through community college or on-line courses. Districts and community colleges should work 
together to design more individualized, innovative, flexible ways of delivering content, awarding credit, 
and tackling credit recovery and developmental education. Evidence is clear that students learn at their 
own pace and in their own way. Outcomes will be improved by offering opportunities for students to 
move more quickly through content they know, to dig in more deeply to content that engages them and 
to receive more directed support on the areas in which they struggle.   
 
Oregon has an interest in supporting the creation of models that promote flexibility, innovation and 
individualized learning, while supporting a more seamless transition between high school and college. 
This investment will support models that: 
 


 Include a consortium of district(s), community college(s) and 4-year institutions 







 Promote more individualized, flexible, proficiency-based methods of delivering content 
and awarding credit for high school and post-secondary work; and 


 Use innovative and engaging strategies and models such as competency-based, blended 
learning, project or community-based , or international studies. 


 
 
Outcomes:   


*By June 2015, increase the number of students who demonstrate proficiency in math and science in 


high school by X%, and decrease the achievement gaps by X%. 


*By June 2015, Oregon’s 5-year cohort graduation rate will increase by X%, and achievement gaps will 


decrease by X%. 


*By June 2015, Oregon will increase the number of students who are graduating high school with 9 or 


more college credits by X% over the 2012-13 baseline (and decrease achievement gaps).  


*Specific targets will be developed in conjunction with OEIB strategic plan 


Evidence:    


Conley, D.T. (2010). College and Career Ready, Helping All Student Succeed Beyond High School.  San 
Francisco, Josey-Bass 
 
Harackiewicz, J.M, Barron, K.E., Tauer, J.M., & Elliot, A.J. (2002). Predicting success in college: A 
longitudinal study of achievement goals and ability measures as predictors of interest and performance 
from freshman year through graduation. Journal of Educational Psychology, 94, 562-575. 
 
Hoffman, N. & Vargas, J. (2011). A PolicyMaker’s Guide to Early College Designs:  Expanding a Strategy 
for Achieving College Readiness for All. 
http://www.jff.org/publications/education/policymaker%E2%80%99s-guide-early-college-design/114 
 
NGA Center for Best Practices (2011), State strategies for awarding credit to support student learning, 
National Governor’s Association.  
http://www.nga.org/files/live/sites/NGA/files/pdf/1202EDUCREDITBRIEF.PDF 
 
NGA Center for Best Practices (2012), Using Community Colleges to Build a STEM-Skilled Workforce, 
National Governor’s Association, 
http://www.tiesteach.org/documents/Using%20Community%20Colleges%20to%20Build%20a%20STEM-
Skilled%20Workforce.pdf 
 
House Bill 3418: Interim Report to the 2012 Oregon Legislature, Task Force on Higher Education and 


Institutional Success. http://www.ous.edu/sites/default/files/state_board/jointb/files/HB-


3418TaskForceReport12-12fin.pdf 
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