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Senate Bill 909 Work Group 


MINUTES 


Nov. 10, 2011 
Columbia Room 


Portland Marriott Waterfront Downtown, Portland, OR 


 


 


Work Group Members Present 


Nancy Golden, Chair Designee; Richard Alexander; Yvonne Curtis; Julia Brim Edwards; Samuel 


Henry; Nicole Maher; Mark Mulvihill; David Rives; Ron Saxton; Mary Spilde; Kay Toran; Hanna 


Vaandering 


 


Advisors Present 


Sona Andrews, Vice Chancellor, OUS; Susan Castillo, Supt of Public Instruction; Camille Preus, 


Commissioner of Community Colleges; Josette Green, Director, Oregon Student Assistance 


Commission 


 


Members/Advisors Excused 


Gov. John Kitzhaber, Chair; Matt Donegan 


 


Staff/Other Participants 


Tim Nesbitt  Mgr, Education Investment Proj Sarah Ames  Communications, Ed Inv. Proj. 


Ben Cannon  Gov’s Education Policy Advisor  Jan McComb  Interim Work Group Admin. 


Margie Lowe  Policy Ad., Ed Invest Proj.  Todd Jones  Policy Advisor, Ed Invest Project  


Whitney Grubbs  Gov’s Education Policy Advisor Sue Hildick  Chalkboard Project 


Dan Jamison  Chalkboard Project  Karen Stiner   CLASS Project, Bend-LaPine SD 


William Becker  Portland State University  Carl Mead  Beaverton School District 


Aubrey Clark  Intel    Nancy Hamilton McKinstry 


Deborah Barnes  Oregon Education Assn.  Jeff Matsamoto Oregon Education Assn. 


Lindsey Capps  Oregon Education Assn.   


________________________________________________________________________________ 


 


Convening/Organizational Matters 


Nancy Golden convened the SB 909 Work Group at 9:02 am and welcomed members and visitors. 


Governor Kitzhaber and members Spilde and Donegan are excused; Spilde would join later by 


phone. She directed those interested in making public comments to the sign up sheet. Today 


Chalkboard Project and Oregon Education Association will make presentations.  


 


Minutes Adoption 


 


MOTION: Henry moved adoption of the SB 909 Work Group minutes for the meeting of October 26, 


2011. 


VOTE: Hearing no objection, the motion passed unanimously. 


 


 


Outcomes and Measures of K-12 Progress 


Chalkboard Project 


 


JOHN A. KITZHABER, M.D. 


GOVERNOR 
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Sue Hildick, President, Chalkboard Project, introduced Dan Jamison, Vice-President of Education 


Policy, Chalkboard Project; and Karen Stiner, CLASS Project Co-Coordinator, Bend-LaPine School 


District and Amy Craig from Chalkboard.  


 


Hildick explained Chalkboard is about 8 years old and works in two ways: moving good student 


practices into classrooms and operating a number of pilot projects, one of which is the CLASS. 


Chalkboard Project believes in education sector alignment and believes the OEIB can highlight the 


key leverage points for student success, which is why they supported SB 909.  


Presenters reviewed their slides and distributed a brief description of the CLASS Project. Where are 


we now? NAEP results show that Oregon is not making the progress that other states are. We need 


to better support the teaching profession as a state. Chalkboard is concerned that resources are not 


aligned with the 40-40-20 vision. CLASS now has three years of data. CLASS districts gained more 


ground than comparative districts. Each CLASS district has a design team of teachers. The high 


school dropout rate for CLASS districts is also lower. Teacher attitudes in the Sherwood School 


District show significant change, and we believe this is due to teacher input in the process. Each 


CLASS Project integrates four areas: career paths, evaluation, professional development, and 


compensation. Alternate compensation is the most controversial, but districts have gotten very 


creative in how they’ve tackled that. 


Stiner stated they looked at how they could transform their district; it is up to the district to design 


what works for the district. They have included teachers from all levels in their design team; they 


now have 68 members with five subcommittees. There is need for a stronger mentor program—we 


lose half our teachers. We have a new mentor program in Bend-Lapine. That’s been powerful. We 


have a new evaluation system and new professional development. Evaluation is based on many 


observations—from six to eight times a year—not just one. The key is moving it from supervisory 


role to a collegial role. They want the teaching to be more effective. We are looking at career 


pathways for teachers and at traditional salary scales—they are considering different levels for 


master teachers. She added that she appreciates the collaborative experience. They won’t do 


something that doesn’t work. They make sure everyone is at the table. They are learning from other 


CLASS districts as well.  


Jamison discussed the concept of ―tight and loose.‖ That has been the approach of CLASS. The most 


important voices are the teachers and leaders. The new evaluation system has been a game 


changer—they’ve seen a big improvement. Mentorship works and we need to make that 


commitment if we want to hold on to our best and brightest. We do need to put most effective 


teachers in front of the neediest kids. There are additional leverage points they have identified: 


meaningful professional development; time for educator collaboration; principal leadership training; 


better linkages between teacher preparation and district needs; ensure educators are trained in 


specific strategies to meet the needs of English Language Learners, special needs, and 


underperforming students. It is important for principals to be instructional leaders. It is not fair that 


a teacher in Burns does not have the same assistance as a teacher in Beaverton. The idea of 


achievement compacts is to target state resources toward educator supports to meet aligned 


educator outcomes (for example, an educator compact) so all teachers have access to support. 


Describes what an educator compact could look like (slide). Our current mentorship program does 


not reach enough teachers; it should reach all new educators. Losing teachers is a great loss of state 


investment and a great loss for kids. We need to do a better job as a state. Key themes for student 


outcomes: identify and expand multiple measures to provide a more accurate picture of student 


achievement; balance benchmark attainment with proficiency demonstration and growth measures; 


reference Oregon to objective, external measures and other states and nations; establish concrete, 


transparent public goals and accountability for schools, districts, and the state in closing the 


achievement gap; advance 21st century learning and skills to include the traditional ―3 Rs‖ and add 



http://chalkboardproject.org/

http://chalkboardproject.org/what-we-do/class-project/

http://governor.oregon.gov/Gov/docs/11_10_11_Chalkboard_Presentation.pdf

http://governor.oregon.gov/Gov/docs/ChalkboardProject_CLASSProject.pdf
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the ―4 Cs‖: critical thinking and problem solving, communication, collaboration, and 


creativity/innovation. These are things that have been brought up by the field. We need explicit 


goals and targets for improvement. Gives example of achievement compact and the most pivotal 


points, such as percentage of students who successfully complete 8th grade algebra. There’s great 


work around the state with earning college credit in high school—we need an aspirational target of at 


least 12 credit hours. Gives Maryland example of 15 strategic policy goals 


 


Hildick concluded with saying the state needed an effective teacher leader strategy.  


 


Discussion: 


 What kind of feedback do they get from parents? 


 Districts speak highly of the program 


 Plans for administrator training  


 Whether there will be incentives for quality teachers to teach at high poverty schools.  


 Whether 8th grade algebra commonly available. 


 CLASS work done in Forest Grove; difficulty in holding on to time for mentoring, time 


collaboration, professional development in times of budget cuts. 


 Importance of administrator mentoring.  


 


 


Public Testimony 


Eduardo Angulo, Chair and Executive Director, Salem/Keizer Coalition for Equality testified that he 


worked on behalf of the immigrant community in Oregon. He worked to build the capacity of 


Spanish-speaking parents to be part of the solution. He has worked on education reform for 15 


years. He has participated in Wallace Foundation work, Race to the Top, LearnWorks, and the federal 


waiver application. Oregon will continue to see an increase in English Language Learners. Sometimes 


the students are born here, but are still ELLs. The achievement gap is elephant in the room—the 


state is not addressing it. We have community organizations that are working—like Self 


Enhancement Inc., for example—who are doing the heavy lifting in getting parents involved in 


schools. School boards need to move resources to students that need it the most. Teachers need to 


be proficient in teaching ELLs from around the world. Parents of the most needy children and the 


community all around Oregon need to be involved. 


 


Deb Mayer, Oregon Save Our Schools, testified that she didn’t come prepared to speak because the 


notification she received did not include that information. She is concerned that this group is making 


plans for the future of education without input from the public. We need to know what is going on. 


To have meetings on work days means they are not much of a public meeting. There should be, at 


least, the media here, or access to the materials. The board should slow down its process. Plans do 


not address poverty issues; that’s about 22% of children and we all know that poverty effects 


learning. Some feel that what is going on here is a distraction from real education reform. 


Chalkboard Project is funded by millionaires. In other states where reform is going on, like New 


York, California, and Florida, there are real problems and she sees this committee going in the same 


direction. The board should look at those other states and better inform the public what it is doing. 


There are a lot of unknowns. Maryland’s example looks a lot like No Child Left Behind. We want to 


improve our schools, but top-down rigor is not the way to do it. It puts too much stress on kids and 


educators. Applying for the federal waiver is costing California millions; we should first look at how 


much it is going to cost us and tell the public. We don’t need to do a lot more testing with kids. We 


should not use kids’ test scores to evaluate teachers; they weren’t designed to do that. Look at the 


research. To create a seamless system from early childhood to college—where will the money come 


from? Or are we just going to use the same dollars and stretch them further?  


 


 


Outcomes and Measures of K-12 Progress 
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Oregon Education Association 


Deborah Barnes, OEA Local President, Teacher, North Clackamas School District 


Jeff Matsamoto, OEA Local President, Teacher, Forest Grove School District 


Lindsey Capps, Manager, OEA Center for Teaching and Learning 


 


Capps introduced the group and stated they appreciated the opportunity to talk today and reviewed 


their slide show. OEA represents 47,000 Oregon public school teachers, education support 


professionals, and community college faculty. Our values include lifelong learning; respect for 


diversity; democracy; social justice; and professionalism. OEA shares LearnWorks commitment to 


equity and educational best practices and the core vision. For sake of children, we need to move 


away from standardized assessments which don’t really measure what we value and what works, 


and toward the success of individual teachers. We need to look at student growth if we use test 


scores at all in teacher evaluation. We need to look at more meaningful measures in a more 


sophisticated system. The Quality Education Model has been a compass and a living process that 


routinely identifies best practice. It remains a critical piece of education; we should not abandon the 


QEM. How do we drive evidence-based change? Provide equitable funding and address poverty. 


Decades of research shows us that learning depends on variables both in and out of the school. 


Engaged parents are important. Four factors are critical to school improvement: teacher quality; 


effective school leadership; resources and wrap around services; and strong community 


involvement. How are we including these aspects in this work? Teachers cite a lack of time to plan, 


meet student needs, and collaborate with others. Teachers face large class sizes, and have more 


demands placed on them. Teaching is complex; every student is unique; how do we meet those 


needs? There is a growing lack of control by teachers where they work. They increasingly feel they 


have less time than they need and schools have limited their input and autonomy and professional 


development, which is the opposite of high performing countries. SB 290 sets up a process to design 


the evaluation system, based on well-recognized practices. He hopes it will support professional 


growth opportunities and focuses more on good school leadership. How do we measure the kind of 


instructional leadership we need in schools? We need to support the whole school; the whole child 


needs to be addressed, such as social services and health services. We are falling behind. Our 


students don’t get a second chance at a quality education. How do you develop a strategy to fund 


those best practices we know works? We need to consider the needs on the ground. We need to look 


at a more comprehensive approach to increase learning outcomes.  


 


Matsamoto stated that at Forest Grove, as they moved forward on credit for proficiency, they 


engaged teachers in the development. It is that collaborative relationship that allowed them to do 


the great work they did with CLASS. It was valuable to continue implementation conversations on an 


ongoing basis. The model was written in chalk and could be adjusted as conversations occurred. 


Their middle school has started to implement a proficiency model, following a collaboration process 


between the high and middle school teachers, high school had already done it. It doesn’t work for 


everyone and it is not a silver bullet. Conversations have to take place so it works for educators.  


 


Barnes stated that she has been teaching for 18 years, leaving a broadcasting career for teaching. 


She now teaches broadcasting and teaches in the best district in the state and is working to expand 


career and technical education (CTE). North Clackamas has the Sabin-Schellenberg career and 


technical education program. Students there graduate with 15 college credits. It is based on rigor, 


relevance, and relationships. Of the enrolled students, 97% graduate; most take CTE classes. The 


2011 Legislature recently funded CTE programs. The number of teachers in her district has been cut. 


Teachers are getting bladder infections because there’s no time to take breaks. Kids want to come to 


school early because it’s warm there and there is food. Our PE teachers are moving around from 


building to building. Our teachers are helping with clothing students. Each teacher spends between 


$200-$500 to help students. Schedules have been cut that don’t allow baking times in home 


economics classes. Reserves in North Clackamas are down to $3 million, but it can’t raise more. 


North Clackamas students graduate at one of the highest levels. Students enjoy PE and music. 


Teachers spend seven days a week working on lesson plans. We do this with more furlough days. 


We do this while listening on the radio about how awful teachers are. When will it end? A 4th grade 


class with 40 students? Without adequate funding, when is enough, enough?   



http://www.nclack.k12.or.us/ssptc/site/default.asp
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Discussion: 


 How do we keep our best teachers? 


 What are the conversations about working with other social services? 


 Scaling up CTE programs statewide 


 Importance of teacher input 


 


Golden recessed at 10:50 for a 15-minute break and reconvened at 11:00 am. 


 


 


Work Team Reports 


Early Learning Council 


Dick Alexander, Iris Bell (Commission on Children & Families), and Samuel Henry updated the work 


group on the progress made by the Early Learning Council and the Commission on Children & 


Families. SB 909 directs the Early Learning Council to analyze the merger, redesign or coordination 


of early childhood services, include programs of the Commission on Children and Families and then 


submit its analysis to the OEIB for inclusion in the OEIB’s December report 


 


The Commission on Children and Families met last week and finalized its recommendations 


regarding what duties should be shifted to what entities and other considerations. The commission 


has submitted four reports: Youth Services; Healthy Start-Healthy Families; Relief Nurseries; and 


the OEIB/ELC. Bell reviewed the high points of the work group recommendations.  


 


Four workgroups: 


Youth Services Work Groups: Recommend formation of a Youth Development Council within the 


OEIB.   


Healthy Start-Healthy Families: Scheduled to move to Early Learning Council. Recommend that the 


ELC maintain fidelity and accreditation of the model.  


Relief Nursery: Scheduled to move to Early Learning Council. Recommend that a multi-system, 


multi-entry system and multi-site level be maintained. Keep on track to become evidence-based. 


Remaining Programs: Many of the remaining programs could be transferred to the Youth 


Development Council. 


 


Alexander stated that there might be other state programs that could be moved to the YDC. He 


described meeting with stakeholders regarding the plan; the consensus was that it seemed 


reasonable to follow the plan. There were many conversations. Stakeholders are comfortable with it; 


it can be implemented. One issue is where county commissions fit. That is one issue that needs to 


be addressed. They want to make sure needs of children in counties are met.  


 


Henry agreed that local county commissions are an issue that still needs resolution. The mission of 


the CCF is to have a statewide presence; there’s a real question about what happens to the social 


capital that has been built. Local CCFs are adept at building social capital.  


 


In response to questions, Bell stated that local county commissions are talking with one another 


about continuing some of the work, with the understanding that the governor is looking for 


outcomes and results.  


 


Discussion:  


 With whom they talked. 


 Whether they talked to county commissions. 


 The Governor is looking for results and outcomes; if local commissioners think they can do the 


work they can bid on it.  


 Recommendations will be folded into the ELC report of the OEIB report for the December report. 


Staff anticipates two bills: one for early childhood and one for the OEIB.  


 Different streams of funding. 


 Removal of CASA; another legislative committee is working on that. 



http://governor.oregon.gov/Gov/docs/11_10_11_OCCFTransitionRecs.pdf
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Chief Education Officer Selection Process  


Julia Brim-Edwards stated that her team met Oct. 31. They had asked DAS and external 


employment firms for proposals. No decisions have been made on that process. They are also 


working on the job description. They are circulating a draft for input and have synthesized the initial 


feedback. It is important to align with the expectations of SB 909. They will hold meetings over the 


next several weeks. The current document will be posted online at the OEIB website. They are 


adding a short survey for comments. They would like to bring the semi-final draft on Nov. 21, for a 


board discussion and will take public comment at that time. They hope to finalize the position 


description at the following meeting. 


 


Discussion: 


 Target date for hire is March 30.  


 


 


No Child Left Behind Waiver 


Ben Cannon updated the work group members on the efforts of Oregon to secure a waiver from the 


federal Elementary and Secondary Education Act (aka No Child Left Behind act). There are four work 


groups focusing on different aspects of the application, and total about 100 different people. Six 


tasks: establishing priority and reward schools; outcomes indicators and measures; implementing 


the Common Core State Standards; teacher and leader evaluation; tiered interventions; evaluation 


of accountability system improvement. They are working with stakeholders to ensure they are doing 


the appropriate outreach to various groups. He thanked the ODE for their assistance in pulling 


together the groups.  


 


Discussion: 


 All the variety of work that is going on and possible conflicts and need to communicate.  


 The goal of greater flexibility in spending Title 1 funds.  


 Oregon is already implementing the Common Core State Standards. 


 How to align the federal waiver work with the OEIB. 


 


 


Oregon Student Access Commission Overview 


Josette Green, Executive Director, Oregon Student Assistance Commission 


 


Green reviewed the work and mission of the commission, formerly the Oregon Student Assistance 


Commission. The mission is to create a college-going culture for all Oregonians by providing access 


through information, mentoring, and financial support.  


 


OSAC continues to provide innovate programs to thousands of Oregon students and families to 


ensure access to postsecondary education. Each year, OSAC awards grants and scholarships of more 


than $15 million to thousands of Oregon students in their quest to achieve a college education in 


2010-11.  


 


The Oregon Opportunity Grant is the state’s primary need-based grant. More than $95 million in 


OOG grants were awarded to more than 56,000 students in 2009-11, and allocated based on the 


Shared Responsibility model. Another important program is ASPIRE, a mentoring program for middle 


and high school students that began in 1998. Today ASPIRE serves students in 125 sites. Every 


student receives one-on-one mentoring. OSAC writes the training and the school initiates the 


program. A site coordinator is hired, paid from grants and the coordinator recruits volunteers. 


ASPIRE volunteers help students research schools, complete the financial aid process and help with 


scholarship searches—it has had a big impact. For example, at Chiloquin High School, before ASPIRE 


only 20% of students attended college, now it is 65%. Crow High School went from 38% to 96%. 


Ashland went from 65% to 94%. The presence of an ASPRE program increases the college-going 


rate of students.  



http://governor.oregon.gov/Gov/docs/OSACPresentationNov10_2011.pdf





 


SB 909 Work Group Notes – 11/10/11   7 
 


 


We have declining K-12 funding, a reduction in the number of guidance counselors, and increased 


class sizes. High school graduates lose courage in the summer and don’t start their plan of choice. In 


2008, only 46.5% of high school graduates went to college. Oregon has one counselor for every 540 


students, yet we have an extraordinary goal, 40-40-20 by 2025.  


 


The vision is that every middle and high school student gets pre-college mentoring and every 


student graduates with a plan for long term success. It takes a small investment to produce a 


significant contribution to 40-40-20. We can inspire the community to rise up and be part of the 


education solution for our state. Oregon could be a national leader in finding a solution to a common 


national problem. They would like to expand ASPIRE to 600 sites over a four-year period. It would 


cost $5 million in Year 4 and thereafter.  


 


Discussion: 


 Importance of regular guidance counselors v. volunteer counselors. 


 


 


Oregon Science Technology Engineering and Mathematics (STEM) Education Partnership 


William Becker, Director, Portland State University Center for Science Education 


Carl Mead, Deputy Superintendent, Beaverton School District 


Aubrey Clark, Education Relations Manager for the Northwest Region, Intel 


Nancy Hamilton, Director of Business Development, Portland Office, McKinstry 


Carla Wade, Education Specialist, Oregon Dept. of Education 


 


Hamilton introduced herself and the panel and noted that while there is a lot of education reform, 


she thought there needed to be a focus on what the private sector needs. We have a 40-40-20 goal, 


but if students graduate in programs that the workforce doesn’t need, then the effort is for naught. 


The private sector is desperately looking for more trades people and engineers. STEM wants to do 


something similar to what Washington is doing. The group reviewed their slides.  


 


Becker talked about STEM achievement in Oregon. Oregon is at, or a little below, average in national 


rankings. Minorities are underrepresented. STEM is a driver of economic development and the 


creation of jobs. If Oregon is to be home to a high concentration of STEM industries, Oregon will 


need to graduate more STEM professionals. The mission of the Portland Metro STEM Education 


Partnership is to measurably increase the college and career readiness of K-12 students by engaging 


teachers and whole schools in collective impact partnerships that transform the learning and 


teaching of science, technology, engineering, and math for all students in support of Oregon’s 40-


40-20 goal.  


 


They have five conditions for success: 


1. Shared agenda: To transform K-12 schools so that all students experience STEM 


programming that keeps them on a pathway for college and career readiness. 


2. Shared measurement: Employ a shared system for measuring student achievement, program 


performance and partnership engagement. 


3. Mutually reinforcing activities: Utilize an improvement process that aligns the research and 


development assets of the core and collaborating partners and targets the specific needs of 


individual schools. 


4. Continuous Communication: The STEM Center for College and Career Readiness will serve as 


a communications and programming hub for our collective impact partnership. 


5. Backbone organizations: The partnering school districts, colleges & universities, business & 


industry, non-profit organizations, community volunteers and government agencies form the 


core and collaborating partners that is the backbone of our collective impact initiative. 


 


Mead stated that there must be common measures of student achievement, teacher effectiveness, 


and program performance. Clark discussed school transformations by increasing school capacity to 


teach the STEM subjects, using assessment data to improve teaching practice. Mead described the 



http://governor.oregon.gov/Gov/docs/STEM_presentation.pdf
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STEM Center, where teachers are on special assignment and work to design, implement, and assess 


professional development programming for teachers and lead professional learning communities to 


implement strategic investment plans for schools. They also partner with university faculty and 


community members. Becker stated that the STEM center for college and career readiness opened 


this year. Those teachers on special assignment give them the opportunity to effect teaching and 


learning at the classroom level. There are no public sector dollars invested yet.  


 


Hamilton closed. From a private sector perspective, Oregon needs more job-ready graduates. We 


can’t find enough engineers and scientists. McKinstry is successful at scaling up practices. We are 


looking for more partnerships and more people who are technically trained. They needed a $20 


million biennial budget total, from both private and public sectors. They need to be the recognized 


state entity to have these conversations.   


 


Wade reviewed the efforts of the Oregon Dept. of Education to expand STEM graduates.   


 


Discussion: 


 Whether there’s time to teach science in schools; what are our priorities. 


 


 


Upcoming Meetings 


Tim Nesbitt noted that the new, additional meeting would be the afternoon of Dec. 1 in Salem; the 


Governor can make part of that. Mulvihill requested more time as a work session to discuss the work 


team progress. He suggested that all the workgroups meet in the morning of November 21st prior to 


the full board meeting. 


 


He stated that the group would be the official Oregon Education Investment Board at its next 


meeting on Nov. 21, when the OEIB will meet at Tigard High School in the library. The work teams 


will meet 9:30 – 11:30 that morning, then have a presentation, and then meet officially.  


 


Nominees will not have to appear before the Rules committee again.  


 


 


Golden adjourned the meeting at 12:40 pm. 


 


 


 
 








Teaching and Learning:   
The Foundation of Oregon’s 


Achievement Compacts 







Support for SB 909 


‐Focus on alignment and outcomes 
‐Process should highlight key leverage points 


‐Strategic Investments 







Chalkboard’s Vision 


Oregon is a top 10 performing 
system 


‐Oregon is one of the best places to teach. 
‐Oregon strives to have the most effective 


teachers in front of the highest need students. 
‐Regardless of geography, all Oregon educators 
have access to high quality supports to improve 


their practice.  







Where are we now? 


2011 NAEP Results (analysis by The Education Trust): 


•  “California, Michigan, Missouri and Oregon consistently rank 
among the bottom states in both performance and 
improvement, overall and by subgroup, in both subjects and 
grades.” 


•  “In fourth‐grade math, scale scores for African‐American 
students in Oregon and South Carolina… have dropped since 
2003.” 


•  Other states are making progress in performance and 
improvement.  







Where are we now? 


Lacking a statewide system of support and accountability 
for educators 


•  Oregon received an “F” on Education Week’s Quality Counts report in 
the category of “The Teaching Profession”  


Resources are currently not aligned with our 40‐40‐20 
vision 


•  Educators in the most affluent districts are, on average, paid more than 
those in the highest poverty districts.  


•  Educators teaching non‐academic core classes are, on average, paid 
more than those teaching academic core classes. 


(Non‐core includes AP/IB, music, CTE, language, etc) 











What’s Possible? 


CLASS districts also consider additional measures, including: 
•  Freshman on‐track to graduate 
•  % of 8th graders taking algebra 


• % of students successfully exiting ELL 







What’s Possible? 











Karen Stiner  
Bend La Pine School District, Middle School Math Teacher 


Tight on Quality Teaching and 
Leading,  


Loose on Tactics 


•  In the classroom, educators have the most significant impact of 
student learning. 


•  Educators need to be the drivers of change. 


•  Creating systems to support educators to do their best work 
should not be optional, the details of what those systems look like 
should meet staff and student needs.  


•  This work respects local bargaining and union leaders are at the 
table during the whole design process.  







Tight  Loose 


Driven by educators, for 
educators 


Design Team make‐up, 
selection process 


Plans for integrating and 
implementing the four 
components of CLASS 


Design of each component 


Focus on improving student 
outcomes 


District or school focus on 
specific measures or goals 


Focus on meeting individual 
educator needs 


Local evaluation, 
professional development 
offerings 


CLASS Project 







Learning from CLASS: 
Provide tools and support to help districts 
assess and understand the needs of their 


educators 


‐Formative evaluation of instruction (SB 290) including multiple 
measures of student growth 


‐Mentoring for new teachers and administrators 


‐Assessing distribution of high performing educators 







Learning from CLASS: 
Meet educator and student needs at the local 


level 


‐Individualized professional development 


‐Time for educator collaboration 


‐Principal leadership training 


‐Better linkages between teacher preparation and district needs 


‐Ensure educator are trained in specific strategies to meet the 
needs of ELL, special needs, and underperforming students 







Achievement Compacts  


‐Target state resources toward educator supports 
to meet aligned educator outcomes  (for 


example, an educator compact) 


‐Establish baseline student outcomes and targets 







Educator Compact 


State‐level Policies  Outcome  Target 


Mentoring for new teachers and 
leaders 


Every new Oregon teacher and 
leader has access to a research‐
based mentoring program for a 
minimum of three years.  


Why?  Educators that receive high 
quality mentoring feel better 
supported, accelerate their 
learning and become more 
effective in a shorter period of 
time‐ ensuring that students with 
new educators or schools with 
new leaders are better able to meet 
student needs. 


•  Districts retain 90% of all new 
teachers and leaders 


•  90% of a district’s teachers and 
leaders are deemed “effective” 


•  Third year teachers and leaders, 
on average, are as effective as 
experienced educators 







Key Themes for Student Outcomes/Targets: 
‐Identify and expand multiple measures to provide a more accurate 


picture of student achievement outcomes 


‐Balance benchmark attainment with proficiency demonstration 
and growth measures 


‐Reference Oregon to objective, external measures and other states 
and nations 


‐Establish concrete, transparent public goals and accountability for 
schools, districts, and the state in closing the achievement gap 


‐Advance 21st Century learning and skills to include the 3R's and 4 
C's:  Critical thinking and problem solving, Communication, 


Collaboration, and Creativity/innovation 







Achievement Compacts  
All Students 


Achievement Gap    
Subgroups* 


2011­12 
2012­13          
Target  2011­12 


2012­13        
Target 


  Ready for School: Pre­K 
   % students ready to learn at K enrollment 


   Numeracy and Literacy: K­4 
    Progress in Curriculum Based Measures grades 1‐2 
    % pro;icient at grade 3 
    % pro;icient at grade 4 


   Critical Thinking: Numeracy, Literacy, and Science 4­8 
    % pro;icient by grade 5 
    % at advanced levels by end of grade 5 
    % pro;icient at grade 6 
    % pro;icient at grade 7 
    % pro;icient at age grade 8 
    % successfully completing algebra grade 8 







Example from Maryland: 







Teaching and Learning: 
The Foundation of Oregon’s 


Achievement Compacts 
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Governor Kitzhaber                       


Oregon State Capitol 


900 Court Street NE 


Salem, Oregon  97301 


 


Dear Governor Kitzhaber and members of the Senate Bill 909 Workgroup: 


 


As you know, the State Commission on Children and Families was charged with the 


responsibility of making recommendations regarding the inferred transfer of the State 


Commission to the Oregon Education Investment Board by June 30, 2012.  We have 


taken this charge seriously, with an in-depth look at all State Commission programs, 


initiatives and funding streams.   


 


Our process involved the formation of four workgroups that worked thoughtfully and 


diligently to provide input on recommendations for merging, consolidating, and 


transferring programs, initiatives and funding streams. The membership was comprised 


of a wide variety of stakeholders from both inside and outside state government. Their 


consultation and dialogue with State Commission members has assisted us in making 


what we believe are comprehensive, well-developed recommendations for your 


consideration. 


 


We would be remiss if we did not speak to the decades of excellent and vital work the 


Commission System has provided in communities across Oregon. We  want to impress 


upon you the importance of not losing sight of what this system did best−engage and 


mobilize communities, often providing links to services which were not found 


elsewhere, particularly in the rural and frontier communities of Oregon. 


 


The community mobilization, community capacity building, the development of local 


systems of support with pride and a true sense of commitment to evidence-based and 


best practices, the engagement of citizens to come together to address concerns in their 


communities, and the ability to leverage funds are all components of a statewide 


community-based prevention system. We strongly encourage you to preserve these 


components of prevention in the new systems currently under development.   


 


We call the matter of community based, community driven prevention to your specific 


attention because so many stakeholders expressed concern about the potential loss of 


funding streams dedicated to this endeavor. We also call to your attention one other 


concern expressed by many, that of addressing the entire continuum of services across 


all ages, from prenatal to young adulthood, specifically for youth services and programs. 


You will find we have addressed this matter in these recommendations. 


 


On behalf of the entire State Commission and dedicated state office staff, we thank you 


for the opportunity to submit these recommendations. 


 


Respectfully,                                                                       


                                                                          
R.E. Withnell                                                                                          Jean Phelps 


Chair, Oregon Commission on Children and Families                    Vice Chair 


cc: State Commission members 


Iris Bell, Deputy Director, Interim Transition Director                                                          


 







State Commission on Children and Families Workgroups: 


Summary of Recommendations 


Presented to the Governor and Oregon Education Investment Board 


November 4, 2011 


 
Based on the inferred intent of the Senate Bill 909, the State Commission on Children and Families is 


slated to be transferred to the Oregon Education Investment Board (OEIB) by June 30, 2012. 


 


Governor Kitzhaber charged the State Commission on Children and Families with the task of making 


recommendations regarding the transfer of the agency to the OEIB, specifically addressing the transfer, 


merger, consolidation and elimination of Commission programs, initiatives and funding streams. 


 


The State Commission formed four workgroups to provide input on those recommendations. Those 


workgroups were the Youth Services, Relief Nurseries, Healthy Start~Healthy Families and OCCF Merger-


Transfer groups.  


 


Given this charge, the State Commission makes the following recommendations: 


 


Youth Services Workgroup 
The Youth Services Workgroup reviewed opportunities for alignment and coordination of services for 


youth and agreed that consolidation of programs and funding for youth development and training needs 


additional time to be explored.  


 


1) The State Commission recommends the formation of a Youth Development Council (YDC) under 


the Oregon Education Investment Board. 


 


o The Youth Development Council (YDC) will assess all existing programs and services in 


state government for youth prevention, development and training, resulting in a 


continuum of services for a youth population that is integrated, measurable, and 


accountable.  


o The Youth Development Council (YDC) would align and coordinate a statewide 


continuum of prevention and development services for youth ages 6 to 20 to ensure the 


attainment of the goals to be established by the Oregon Education Investment Board. 


 


2) If the Youth Development Council (YDC) is formed, we recommend moving the Juvenile Crime 


Prevention programs and funds to the YDC. 


 


3) Should a Youth Development Council not be formed by the OEIB, we recommend a tentative 


placement of the Juvenile Crime Prevention program and funds with the Criminal Justice 


Commission after June 30, 2012, until a more appropriate placement is identified. 


 


4) Regardless of where they are transferred, we recommend a merger of the Juvenile Crime 


Prevention Advisory Committee (JCPAC) and Juvenile Justice Advisory Committees (JJAC). 


(Statutory changes) 
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Healthy Start~Healthy Families Workgroup 
1) The State Commission recommends continuing the funding of the HS~HF Oregon model. 


 


2) We recommend maintaining Healthy Families America (HFA) Multi-Site Accreditation for Oregon. 
 


3) We recommend maintaining the minimum required functions for HS~HF Oregon HFA 


accreditation, with some possible functions to be shared across other early childhood programs. 
 


4) We recommend reducing the number of programs and administration through consolidation 


while retaining statewide services, leading to a more cost-effective, administratively efficient 


system while also aligning with the proposed ELC structure. 
 


5) We recommend continuing the use of the HS~HF data systems, integrating them with the ELC 


data system. 
 


6) We recommend continuing the implementation of current five-year Federal Grants. 
 


7) We recommend the OEIB adoption of the State Home Visiting System Framework. 
 


8) We recommend changing the name from Healthy Start to Healthy Families Oregon (statutory 


change). 


 


Relief Nurseries Workgroup 
1) The State Commission recommends establishing Multiple Entry Points, including Relief 


Nurseries, to the early childhood system for families so they have direct access to Relief 


Nurseries and other voluntary services. 
 


2) We recommend continuation of the work to secure Relief Nurseries as an evidenced based 


model, with additional research as needed. 
 


3) We recommend continuing the leverage of state General Fund investment to maintain the 


current 25 percent cash match contributions required by Relief Nurseries. 
 


4) We recommend creating a Relief Nursery coordination function within the Early Learning 


Program structure, to be shared across other early learning programs. 
 


5) We recommend adopting the start-up process for new Relief Nurseries requiring the formal 


Replication Process which could be funded with designated public and/or private seed money. 
 


6) We recommend that the ELC ensure data collection for Relief Nurseries. 
 


7) We recommend maintaining the quality of Relief Nursery services, in alignment with ELC 


approach and outcomes. 


 


OCCF Merger-Transfer Workgroup 
Regarding the Safe and Equitable Foster Care Reduction/Casey Partnership: 


1) The State Commission recommends that OCCF staff support for coordination of the Casey 


Partnership continue through the Casey Family Program’s funding of the Community 


Engagement Coordinator. There are no general funds associated with this position.  
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2) When the OCCF office is eliminated, we recommend the transfer of the Community 


Engagement Coordinator to an entity which has a commitment to community involvement 


and engagement with partnerships and relationships statewide.  


 


3) If the community convening/community engagement component of the partnership (the 


central role of both the OCCF and the Local Commissions involved) is jeopardized by the 


changing role or dissolution of the Commission System, we recommend organizations that 


have a statewide reach, a connection with Tribes, and that work in partnership with the 


Department of Human Services and Judicial Department. 


 


• Where the LCCF role is eliminated, we recommend utilizing existing Safe and 


Equitable Casey Partnership members, such as the Tribes or another private non-


profit entity in the role of Conveners. In doing so, the essential community 


engagement component of the Casey work remains community-based and the 


remaining community partnerships stay intact. 


 


Regarding Youth Investment – Title XX Social Services Block Grant Pass-through from the Department 


of Human Services: 


The use of Title XX funding has been very flexible and is not defined in statute. Although there are 


administrative rules which have governed their use with the current population, Title XX funds are not 


restricted to any age group or purpose. 


1) The State Commission recommends that these Title XX funds continue to be used to serve 


the non-adjudicated, chronically acting out youth population of 13-18 years of age, with 


considerations made for 11 to 12 year olds. The programs receiving this funding should be 


evidence-based, with measurable outcomes. 


 


2) With the recommendation coming from the Youth Services Workgroup for the OEIB to form a 


Youth Development Council (YDC), we recommend sending all of the Title XX funding to the 


YDC.   


 


Regarding Alignment and Continuity for Oregon’s Prevent Child Abuse Chapter: 


The State Commission recommends that after the sunsetting of the State Commission, the Early 


Learning Council replace the Commission as a partner with Children’s Trust Fund of Oregon (CTFO) to 


allow for the alignment and continuity of the state’s Prevent Child Abuse (PCA) Chapter. 


 


Regarding Transition Continuity: 


1) Finally, given the timing, planning and coordination necessary to develop, transform and sustain 


new learning and development models, the State Commission  recommends maintaining 


necessary functions under the Oregon Education Investment Board (OEIB) or new structure until 


such time that it is certain that the OEIB is fully operational to ensure the continuity of 


programs, initiatives and services.  
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State Commission on Children and Families 


Transition Recommendations for Youth Development Services  


  Presented to the Governor and Oregon Education Investment Board 


November 4, 2011 
 


Overview: 


Senate Bill 909 Section 6 (2) (f) calls for “…consolidating, aligning and coordinating governance, 


programs and funding for youth development and training, including the Oregon Youth Investment 


Foundation, juvenile crime prevention programs and services, the Oregon Youth Conservation Corps and 


the Youth Standing Committee of the Oregon Workforce Investment Board.” 


 


Transition recommendations have been prepared for the Governor’s Office and Oregon Education 


Investment Board (OEIB) on the consolidation, alignment and coordination of programs and funding for 


youth development and training. 


 


Background: 


A Youth Services Workgroup was given the charge of making recommendations to the State 


Commission. The workgroup was to review all programs and funding for youth development and 


training named in SB 909 and was to identify several additional programs for youth in state government.  


 


Outcomes: 


The Youth Services Workgroup recognizes the need to maintain a statewide continuum of services for 


youth ages 6 to 20 to ensure the attainment of the goals established by the Governor and the Oregon 


Education Investment Board.  All programs and funding for youth development and training reviewed by 


the workgroup contain academic achievement as a programmatic outcome.  


These include: 


• Juvenile Crime Prevention (JCP) programs, which provide essential services for Oregon’s high 


risk youth with an ultimate goal of reducing juvenile crime and preventing delinquency. The 


target population for JCP funds are youth who:  


o Have more than one of the following risk factors: antisocial behavior; poor family functioning 


or poor family support; school failure; substance abuse; and/or negative peer association; 


and  


o Are clearly demonstrating at-risk behaviors that have come to the attention of government 


or community agencies, schools or law enforcement and will lead to imminent or increased 


involvement in the juvenile justice system. 


 


Oregon Youth Conservation Corps (OYCC) is part of the Oregon Department of Community Colleges and 


Workforce Development (CCWD).  OYCC’s Community Stewardship Corps are school-year based 


programs that are incorporated into alternative high schools.   


 


Youth and Education Committee of Oregon Workforce Investment Board provides oversight to 


Workforce Investment ACT (WIA), a statewide year-round youth program focusing on attainment of 


basic skills, academic and occupational training and exposure to job market/employment, including 


tutoring and instruction leading to completion of secondary school.  
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Oregon National Guard Youth ChalleNGe (sic) Program is a statewide public alternative high school that 


serves failing students or dropouts. Youth ChalleNGe’s educational purpose includes the opportunity to 


earn a high school diploma, GED or 8 Oregon certified high school credits and then re-enroll, with the 


goal of high school graduation. 


 


Summary of Recommendations:  
The Youth Services Workgroup reviewed opportunities for alignment and coordination of services for 


youth and agreed that consolidation of programs and funding for youth development and training needs 


additional time to be explored. The State Commission now makes the following recommendations: 


 


Recommendations:   


• The State Commission recommends the formation of a Youth Development Council (YDC) 


under the Oregon Education Investment Board.  


 


o The Youth Development Council (YDC) would assess all existing programs and services in 


state government for youth prevention, development and training, resulting in a 


continuum of services for a youth population that is integrated, measurable, and 


accountable.  


 


o The Youth Development Council (YDC) would align and coordinate a statewide 


continuum of prevention and development services for youth ages 6 to 20 to ensure the 


attainment of the goals to be established by the Oregon Education Investment Board. 


 


• If the Youth Development Council (YDC) is formed, we recommend moving the Juvenile Crime 


Prevention programs and funds to the YDC. 
 


• Should a Youth Development Council not be formed by the OEIB, we recommend a tentative 


placement of the Juvenile Crime Prevention program and funds with the Criminal Justice 


Commission after June 30, 2012, until a more appropriate placement is identified. 


 


• Regardless of where they are transferred, we recommend a merger of the Juvenile Crime 


Prevention Advisory Committee (JCPAC) and Juvenile Justice Advisory Committees (JJAC) 
(statutory changes required). 
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State Commission on Children and Families 


Transition Recommendations for Healthy Start ~ Healthy Families Oregon 


Presented to the Governor and  


Oregon Education Investment Board 


November 4, 2011 
 


Overview: 


Healthy Start~Healthy Families (HS~HF) is Oregon's largest child abuse prevention program which utilizes 


evidence-based home visitation for service delivery.  It is identified in the Early Childhood and Family 


Investment Transition Report as a program that affects statewide education outcomes but is delivered 


outside the traditional education setting.  


 


Background: 


HS~HF Oregon is fully accredited as a Multi-Site System by Healthy Families America (HFA) for following its 


evidence-based home visiting model that is shown to reduce child abuse and neglect, as well as impacting 


outcomes related to school readiness, child health, wellness and safety and family self- sufficiency. HS~HF 


Oregon is currently serving high-risk first-time parents with the HFA intensive home visiting model focusing 


on children ages 0 -3 which is a population often left out of early childhood services. HS~HF is most often the 


first “touch point” for new parents through extensive referral and screening relationships with community 


partners.   Families determined to be at high risk for adverse childhood outcomes (through the use of a 


standardized research-based screening tool) are offered intensive home visiting services. HS~HF Oregon is a 


vital link in a network of integrated early childhood home visiting services. 


 


HS~HF was created by the Oregon Legislature in 1993.  It is a statewide program in Oregon’s system of 


supports and services for high-risk families with young children in frontier/rural and urban communities.  


HS~HF offers consenting first-birth families screening and personalized referrals to community resources and 


services.  


 


The infrastructure for the Multi-Site System is essential to maintain HFA multi-site accreditation. HS~HF 


Oregon would benefit from strengthened connections to other early childhood services including but not 


limited to: public education, Coordinated Care Organizations (medical home – physical, dental and mental 


health), public health and Relief Nurseries, resulting in increased coordination, shared training opportunities 


and shared administrative costs. Additional efforts are now underway, including state and local participation 


in the development of a Statewide Home Visiting System Framework across all early childhood home visiting 


programs and services. Healthy Start~Healthy Families has been involved in the development of this 


framework from the beginning and has seen impressive progress in cross-sector coordination.  HS~HF 


Oregon could optimally serve all births. The program currently prioritizes high risk first-birth families and 


ensures the latest brain development and early learning research is incorporated into services. 


 


Recommendations:   
 


1. The State Commission recommends continuing the funding of the HS~HF Oregon model. 


 


2.   We recommend maintaining Healthy Families America (HFA) Multi-Site Accreditation for Oregon. 


Roles and responsibilities for Healthy Families America Accredited Multi-Site Systems include: 


• Retaining existing State Healthy Start~Healthy Families Advisory Committee 


• Fulfilling requirements of HFA Multi-site Addendum by support of local programs through 


technical assistance, training, quality assurance, evaluation, and central administration to 


maintain HFA accreditation 
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• Providing on-site quality assurance and technical assistance site visits to every program at 


least annually 


• Providing a minimum of two intensive role-specific trainings per year, delivered by 


nationally certified trainers 


• Providing on-site training to all new program providers and new program managers in the 


philosophy, goals, program policies, and procedures of the new program and/or manager 


within 90 days 


• Monitoring training for local staff to ensure adherence to HFA training standards annually 


• Providing technical assistance based upon local program need, information gathered 


during site reviews, or through program evaluation reports 


• Ensuring regular ongoing evaluation through a qualified outside evaluator, including 


annual reporting to maintain accreditation requirements 


• Maintaining required statewide data systems, data safeguards and confidentiality  


• Ensuring communication with all local programs regarding program implementation and 


delivery 


• Working with Healthy Families America’s national office in a variety of capacities, including 


serving on the Accreditation Panel, as Peer Reviewers for Accreditation, and as nationally 


trained/certified trainers 


 


3. We recommend maintaining minimum required functions for HS~HF Oregon HFA accreditation*: 


• Program Coordination 


• Quality Assurance/Technical Assistance/Certified Training  


• Statewide Quality Assurance and Evaluation  


• Contracts, procurement and Medicaid Administrative Claiming administration 


•  IT/Networking/Web-based data system support 


*These infrastructure functions should be shared across other early childhood programs.  


 


4.   We recommend reducing the number of programs and administration through consolidation while 


retaining statewide services, leading to a more cost-effective system and aligning with the 


proposed ELC structure.  


• Integrate program administration with the ELC structure. 


• We recommend the ELC consider the following in its RFP process: 


o Implementation of performance-based contracting based on Family Service Units 


(FSUs) and performance indicator outcomes from 2009 Redesign process. 


o Consider the number of local service providers needed based on the demographics 


and geography  


o Opportunities for shared office space across early childhood programs  


o Existing relationships in place with early childhood providers 


o The HS~HF model will continue to be part of the home visiting system (see #7). 


o Align with Early Learning continuous quality improvement systems 


o Ensure curriculum supports ELC school readiness goals 


o Participate in shared professional development strategies and opportunities across 


the early childhood system of services  


 


5. We recommend continuing the use of the HS~HF data systems and integrate them with the ELC 


data system. 


• Utilize IT/Networking/Web-based data system infrastructure to maintain web-based data 


systems for HS~HF Oregon. 
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• We recommend maintaining and utilizing these data systems for data collection and case 


management used by local programs. Systems used by HS~HF Oregon programs are the 


Healthy Start Family Manager, Training Tracker, and Medicaid Online Time Tracker 


(MOTT).  These systems provide necessary data for local program monitoring, statewide 


data reports, evaluation, Healthy Families America site visits, and accreditation. 


• The current web-based data system is flexible enough to align with a proposed ELC data 


system. 


  


6. We recommend continuing the implementation of current five-year Federal Grants: 


• Random Clinical Trial (RCT) and Cost Benefit Analysis (October 2009) 


NPC Research was funded in partnership with OCCF for this clinical trial of the Healthy 


Families America model for home visiting as well as a cost benefit analysis of the 


intervention. RCTs are considered the gold standard of research. 


 


• Oregon Maternal, Infant, and Early Childhood Home Visiting (MIECHV) Grant (October 


2010) - Oregon Health Authority/Office of Family Health was funded in partnership with 


State Commission on Children and Families and several other state partners for this home 


visiting grant. The grant funds state system development, as well as three local programs 


delivering Healthy Families America and two delivering Early Head Start home visiting 


services. 


 


7. We recommend the OEIB adoption of the State Home Visiting System Framework. 


Background: In some communities, universal screening services are conducted for several home 


visiting programs as well as other early childhood services and then triaged to the most 


appropriate program or service. This concept is currently being built upon by a statewide home 


visiting system framework design team to expand statewide and create a statewide home visiting 


entry process (intake/screening) that could be funded with federal Medicaid dollars. 


 


The State Home Visiting (HV) System Framework was developed under the leadership of the State 


HV Steering Committee, with the input of more than 30 state and local representatives of the 


various HV programs in the state.  The framework includes a set of guiding principles that lay the 


foundation for the system.  The mission is to help pregnant women, children and families achieve 


optimal physical, mental, and social wellbeing through partnerships, prevention, and access to 


appropriate and cost-effective home visiting services and supports. 


• Build a State Home Visiting coordination function within the Early Learning Council 


structure to ensure coordination across the home visiting network as well as coordination 


and linkage to other early childhood services. The purpose is to decrease duplication of 


services through increased coordination and reduction of agency level barriers to service 


delivery. 


 


8.  We recommend changing the name from Healthy Start to Healthy Families Oregon (statutory 


change).  


• The initial recommendation came from the 2009 Redesign Process to provide clarity and 


branding of the Healthy Families America model.  
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State Commission on Children and Families 


 Transition Recommendations for Relief Nurseries  


Presented to the Governor and 


Oregon Education Investment Board 


November 4, 2011 
 
Overview 


Relief Nurseries are identified in the Early Childhood and Family Investment Transition Report as a program 


that affects statewide education outcomes and is delivered outside the traditional education setting. These 


recommendations include the transition of Relief Nurseries to the Early Learning Council (ELC).  


 


Background 


Relief Nurseries are a comprehensive therapeutic family support program serving children under age six who 


are at high risk for abuse and/or neglect living in families with an average of 16 risk factors. These factors 


include: poverty, childhood history of abuse and neglect, single parent families, unemployment, drug and 


alcohol abuse, homelessness, domestic violence, mental health issues, and incarceration of a family member. 


These children live in multi-stressed home environments, requiring multiple services for the children and 


family. Children may present with significant developmental and mental health challenges, such 


as attachment disorders, delay in social/emotional growth and development, speech delays, hyper-vigilance, 


post-traumatic stress reactions, other developmental delays, and poor nutrition. 


 


All Relief Nurseries have public-private partnerships, which include government funding and community 


donations. Each Relief Nursery is required to raise a minimum of a 25% cash match for its State General Fund 


allocation. All Relief Nurseries include the following components: therapeutic early childhood classrooms; 


parent education which includes monthly classes, support groups, parenting classes, home visiting; access to 


special education and mental health services; and flexibility to respond to individual community needs.  


Every Relief Nursery has a waiting list of children and families eager to participate in these successful 


programs.  


 


The first Relief Nursery was developed in 1976 to address a child abuse and neglect case in Lane County. As 


of July 2011, there are 15 Relief Nurseries across Oregon in frontier, rural, and urban communities. Over the 


last three decades, Relief Nurseries have received national recognition
1
. 


 


Relief Nurseries across Oregon have built tremendous community partnerships and endeavor to increase 


collaboration with other early childhood serving agencies and programs including public education. Relief 


Nurseries are currently participating in the development of a Statewide Home Visiting System Framework 


across all early childhood home visiting programs and services.  


 


Outcomes 


Relief Nurseries improve lives, save money and contribute to school readiness. 


• Relief Nurseries keep children safe in their homes.  An independent evaluation found that 


98.6% of Relief Nursery families remained free of abuse and neglect (2006-2010). 


• Relief Nurseries reduce the number of children in foster care. Relief Nurseries reduce foster 


care placements and help children exit the foster care system twice as quickly as those not 


receiving services. 


• Relief Nurseries enhance early literacy and increase school readiness.  A recent evaluation 


found that enrolled parents reading to their children at least three times per week increased 


from 32% before enrollment to 52% after 6 months. 
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Relief Nurseries have a Replication process and Quality Assurance Standards. These outline how to 


develop new Relief Nurseries and how to maintain fidelity to the model. 


 


Recommendations: 
8) The State Commission recommends establishing Multiple Entry Points, including Relief 


Nurseries, to the early childhood system for families so they have direct access to Relief 


Nurseries and other voluntary services. 


• Most families self-refer to the Relief Nursery system.  Relief Nurseries respond to crisis 


calls and/or visits from families as required by Oregon Administrative Rules (OARs). They 


respond immediately either on-site, in the home or in the community, with the 


immediate goal to ensure the safety of the children, provide support and problem solving 


for parents.  


• Ensure easy and voluntary access to services for the successful engagement of high-risk 


families. Relief Nursery Quality Assurance Standards require that families have flexible 


and direct access to Relief Nursery services. 


• Incorporate Relief Nurseries in the referral network for the redesigned early childhood 


system of services. Individual Relief Nurseries serve families in multiple elementary school 


catchment areas.  


 


2)  We recommend continuation of the work to secure Relief Nurseries as an evidenced based 


model, with additional research as needed. 


 


3) We recommend continuing the leverage of state General Fund investment to maintain the 


current 25 percent cash match contributions required by Relief Nurseries. 


• Local fundraising by Relief Nurseries dramatically increases the number of children and 


families that can be served. 


• New contracts could be structured to take advantage of these powerful public-private 


partnerships that have been developed. 


 


4) We recommend creating a Relief Nursery coordination function within the Early Learning 


Program structure.* 


• Support coordination across early childhood system of supports. 


• Oversee Relief Nursery services across Oregon. 


• Ensure fidelity to Quality Assurance Standards across the network. 


• Monitor quarterly budget and data reports for each Relief Nursery. 


• Ensure evaluation of the model through consistent data collection. 


• Include Relief Nurseries in the ELC’s efforts to evaluate the most effective way to provide 


services and allocate funding to support high-risk young children and their families.  


*This function should be shared across other early childhood programs. 


 


5) We recommend adopting the start-up process for new Relief Nurseries requiring the formal 


Replication Process which could be funded with designated public and/or private seed money. 
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6) We recommend that the ELC ensure data collection for Relief Nurseries. 


• Utilize and enhance−as needed−existing web-based Relief Nursery data system to meet 


all data and reporting requirements to support ongoing evaluation and quality assurance 


of the model. 


• Participate in the development and utilization of ELC data collection system for early 


childhood services. 


 


7) We recommend maintaining the quality of Relief Nursery services* in alignment with ELC 


approach and outcomes, ensuring the following : 


• Maintain a cohesive and consistent model across Oregon. 


• Certify that new Relief Nurseries meet standards per OARs. 


• Ensure ongoing fidelity to the Relief Nursery Quality Assurance Standards. 


• Align with Early Learning continuous quality improvement systems. 


• Ensure curriculum supports ELC school readiness goals. 


• Participate in shared professional development strategies and opportunities across the 


early childhood system of services.  


• Establish Performance-Based Outcomes in alignment with those set by the ELC. 


• Maintain allocation and distribution approach for State General Funds to local Relief 


Nurseries, ensuring each Relief Nursery meets the cash match requirement of a minimum 


of 25% of State General Funds. (Since 1999, the Relief Nurseries have consistently raised 


at least twice as much as they receive from the state by leveraging other public and 


private revenue.  As a network, Relief Nurseries are able to serve significantly more 


families with this approach.) 


 


*This is currently done through the Oregon Association of Relief Nurseries, a 501(c)3. 
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State Commission on Children and Families 


Transition Recommendations for  


OCCF Transfer/Merger/Consolidation/Elimination  


Presented to Governor and Oregon Education Investment Board   


November 4, 2011 


 
 


Overview 


Senate Bill 909 Section 6(d) has called for the merging of the State Board of Education and the State 


Board of Higher Education and transferring the duties of those boards and the State Commission on 


Children and Families to the Oregon Education Investment Board (OEIB) by June 30, 2012. 


 


The State Commission on Children and Families (SCCF) has developed transition recommendations for 


the Governor’s Office and Oregon Education Investment Board (OEIB) on the transfer, merger, 


consolidation, or elimination of State Commission programs, initiatives and funding streams to the OEIB. 


 


Background 


A workgroup was given the charge of making recommendations to the State Commission. The 


workgroup has reviewed all programs, initiatives and funding streams of the Commission System. This 


resulted in the categorization of information into four (4) areas. 


• First, there was the identification of programs, initiatives and funding streams targeted for the 


Early Learning Council (ELC). 


 


• Next, there was the identification of programs that have been transferred to other agencies or 


that are slated to be transferred. 


 


• Thirdly, there was identification of Juvenile Crime Prevention (JCP) Programs. 


 


• Finally, there was the identification of remaining programs, initiatives and funding streams that 


did not fit into any of the categories identified above. 


 


OCCF’s programs, initiatives and funding streams identified for Early Learning Council: 


• Healthy Start 


• Relief Nurseries 


• System Development and Planning Funds (state and local) 


• OCCF State Staff Funds (central policy and commission staff) 


• Community Schools 


• Children, Youth and Families 


• Great Start 


• Family Preservation and Support 


 


OCCF’s programs and initiatives identified for transfer: 


• Child Care and Development Block Grant. No longer in OCCF budget; transferred to DHS 


• Runaway and Homeless Youth Initiative; transferred to DHS. 


• Court Appointed Special Advocates (CASA); to be determined by Legislative Taskforce 
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OCCF’s Juvenile Crime Prevention identified as Youth Development and Training: 


• Juvenile Crime Prevention Advisory Committee (JCPAC) 


• Juvenile Justice Advisory Committee (JJAC) 


 


OCCF’s other initiatives and funding streams: 


• Safe and Equitable Foster Care Reduction/Casey Family Partnership 


• Youth Investment Title XX; pass-through from DHS. 


 


This is the entire complement of Commission System programs, initiatives and funding streams. 


Workgroups have been formed to make recommendations on the transition of Healthy Start~Healthy 


Families Oregon, Relief Nurseries, Juvenile Crime Prevention, and the one remaining initiative (the Safe 


and Equitable Foster Care Reduction/Casey Family Partnership) and one remaining funding stream 


(Youth Investment). 


 


These are the State Commission recommendations on the Safe and Equitable Foster Care 


Reduction/Casey Family Partnership and the Youth Investment funding stream, Title XX. 


 


The Safe and Equitable Foster Care Reduction/Casey Family Partnership: Title IV-E and General Funds 


pass through from the Department of Human Services. 


 
On October 1, 2008, the Oregon Department of Human Services (DHS) and the State Commission on 


Children and Families (OCCF) entered into a partnership with Casey Family Programs (CFP) to safely 


reduce the number of children in Oregon’s foster care system. The Oregon Judicial Department (OJD) 


entered into the partnership shortly after. The leadership of the three principal agencies has been 


committed to the safe reduction of the State of Oregon’s reliance on foster care. Toward this end, the 


principals have agreed to work together to achieve Oregon’s Safe and Equitable Foster Care Reduction 


Goals.  


 


Outcomes 


The work of the partnership and counties and Oregon Tribes has helped the state make improvements 


in several areas.  A comparison of statewide data from Federal Fiscal Year 2007 to 2010 shows: 


• The number of children spending time in foster care declined by nearly 12 percent, from 15,060 


to 13,275.  


• The percentage of children who were re-abused declined from 7.5 percent to 4.2 percent.  


• The number of children abused in foster care declined by nearly 55 percent. 


• Of children leaving foster care, 9.2 percent returned to care in 2007 compared with 7.8 percent 


in 2010.  


• The percentage of children immediately placed with relatives has grown consistently since 2007 


and reached its highest level in a decade in 2010, when more than 25 percent of children were 


placed with family members compared with about 12 percent in 2007.  


 


All partners have roles and responsibilities in serving children and families required by law and rule, 


which serve as the foundation for defining the role and responsibility of each partner. 
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Primary roles and responsibilities of Oregon Commission on Children and Families (OCCF) and the 11 


Local Commissions involved in this initiative: 


1. Supports local Commissions’ work to engage communities in local planning efforts to safely and 


equitably reduce foster care. 


2. Provides staff support for overall coordination of the Casey Project.   


3. Supports the efforts of the LCCFs in convening and mobilizing communities around specific foster 


care reduction strategies and improved outcomes for kids. 


4. Supports the LCCFs in serving as conveners or support persons for each of the Casey Project 


county planning teams. 


5. In partnership with DHS, OJD, and LCCFs, develops county-level plans. 


6. Mobilizes community support for the Partnership Agreement and other CAF/OCCF/OJD 


initiatives. 


7. Provide information for quarterly updates as required in the Casey Partnership agreement. 


We have discussed the potential Commission System transition with Casey Family Program’s Project 


Manager who oversees Strategic Consulting, and the Senior Director of Strategic Consulting. Both of 


them agreed that the community engagement component of the partnership needs to be maintained.  


 


Recommendations: 
• The State Commission recommends that OCCF staff support for coordination of the Casey 


Partnership continue through the Casey Family Program’s funding of the Community 


Engagement Coordinator. There are no general funds associated with this position.  


 


• When the OCCF office is eliminated, we recommend the transfer of the Community Engagement 


Coordinator to an entity which has a commitment to community involvement and engagement 


with partnerships and relationships statewide.  


 


• If the community convening/community engagement component of the partnership (the central 


role of both the OCCF and the Local Commissions involved) is jeopardized by the changing role or 


dissolution of the Commission System, we recommend organizations that have a statewide 


reach, a connection with Tribes, and that work in partnership with the Department of Human 


Services and Judicial Department. 


 


o Where the LCCF role is eliminated, we recommend utilizing existing Safe and Equitable 


Casey Partnership members, such as the Tribes or another private non-profit entity in the 


role of Conveners. In doing so, the essential community engagement component of the 


Casey work remains community-based and the remaining community partnerships stay 


intact.  
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Youth Investment – Title XX Social Services Block Grant Pass-through from the Department of Human 


Services 


 


Background 


OCCF Youth Investment funds have been defined for use as federal funded community prevention and 


intervention services grant funds that target at-risk, non-delinquent youth.  


 


The youth are defined as chronically acting out and/or victims of neglect. Services for these youth have 


included positive self-concept, family support services, family crisis intervention, shelter care and 


community centers for the care and treatment of youth. The age range for this youth population has 


been 13 to 18 year old youth, and 11-12 year olds where appropriate.  


 


Purpose 


The use of Title XX funding has been very flexible and is not defined in statute. Although there are 


administrative rules which have governed their use with the current population, Title XX funds are not 


restricted to any age group or purpose. 


 


Recommendations: 


• The State Commission recommends that these Title XX funds continue to be used to serve the 


non-adjudicated, chronically acting out youth population of 13-18 years of age, with 


considerations made for 11 to 12 year olds. The programs receiving this funding should be 


evidence-based, with measureable outcomes. 


 


• With the recommendation coming from the Youth Services Workgroup for the OEIB to form a 


Youth Development Council (YDC), we recommend sending all of the Title XX funding to the YDC.   


 


         Transition Continuity 


• Finally, given the timing, planning and coordination necessary to develop, transform and sustain 


new learning and development models, the State Commission recommends maintaining 


necessary functions under the Oregon Education Investment Board (OEIB) or new structure until 


such time that it is certain that the OEIB is fully operational to ensure the continuity of 


programs, initiatives and services.  
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State Commission Recommendation to Governor and 


Oregon Education Investment Board 


 Alignment and Continuity Recommendation  


for Prevent Child Abuse Chapter in Oregon 


November 4, 2011 


 
The State Commission recommends that after the sunsetting of the State Commission, the Early 


Learning Council replace the Commission as a partner with Children’s Trust Fund of Oregon (CTFO) to 


allow for the alignment and continuity of the state’s Prevent Child Abuse (PCA) Chapter. 


 


Background: 


The PCA Oregon chapter was formed on August 14, 2008, with a signed agreement between CTFO and 


the Commission to join forces to assure a strong foundation for a chapter in Oregon. 


A joint advisory board, roles, common goals, a single brand identity* and a statement of partnership 


now exist between the State Commission and CTFO.   The Guiding Principles of the Agreement center on 


the joint commitment to implement prevention strategies statewide. The Commission and CTFO 


facilitate the development of the statewide PCA effort in Oregon. 


 


The original intent and the four goals established by the partnership identify prevention as the primary 


focus. The Commission’s Healthy Start~Healthy Families and Relief Nursery programs were recognized 


for the significant role these two programs provide in the prevention arena. More recently, the role of 


the Statewide Home Visiting Framework has been recognized as a significant initiative addressing 


prevention with statewide reach.  


 


Given the fact that legislation infers the State Commission will sunset, and the fact that Healthy 


Start~Healthy Families Oregon, Relief Nurseries, and the Home Visiting Framework are slated to transfer 


to the Early Learning Council, we recommend that the Early Learning Council (ELC) replace the State 


Commission in this partnership.  We recommend the ELC enter into an agreement with CTFO to 


maintain the partnership and statewide focus on child abuse prevention. This would maintain the 


momentum and continuity already underway. This would also ensure that the mission of PCA−to create 


and advocate for statewide policies regarding child abuse prevention−is assured. We further suggest 


that a member of the ELC sit on the CTFO and/or the PCA Oregon Chapter Boards. 


 


 


 


 


 


 


 


 


 


 


 


*PCA stationary and other logos on publicity materials note that Prevent Child Abuse Oregon is a 


collaborative initiative of the Children’s Trust Fund of Oregon and the Oregon Commission on Children 


and Families. Both agency logos appear on PCA stationary. 
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SB 909 Work Group Meeting 
9:00 AM – 12:40 PM 
Thursday, Nov. 10 
Columbia Room 


Marriott Downtown Waterfront Hotel 
1401 SW Naito Parkway, Portland 97201 


 
AGENDA 


 
9:00 AM CONVENE 
 


 Adoption of Minutes of Oct. 26 Work Group Meeting 
 


 Opening Remarks: Nancy Golden 
 
9:10 AM Outcomes and Measures of Progress for K-12 
 


 Chalkboard Project 
o Sue Hildick, President, Chalkboard Project 
o Dan Jamison, Vice-President of Education Policy, 


Chalkboard Project 
o Karen Stiner, CLASS Project Co-Coordinator, Bend-La Pine 


School District 
 
9:45 AM Public Testimony 
 
10:15 AM Outcomes and Measures of Progress for K-12 (Cont’d) 
 


 Oregon Education Association 
o Deborah Barnes, Teacher and OEA Local President, North 


Clackamas School District 
o Jeff Matsamoto, Teacher and OEA Local President, Forest 


Grove School District 
o Lindsay Capps, Manager, OEA Center for Teaching and 


Learning 
 


10:50 AM ***BREAK*** 
 
11:00 AM Report: Early Learning Council and the Commission on Children and 
Families 


(Dick Alexander, Samuel Henry and Iris Bell, interim transition director of 
the Commission on Children and Families) 


 


JOHN A. KITZHABER, M.D. 


GOVERNOR 
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11:15 AM Updates 
 


 Chief Education Officer Selection Work Team (Julia Brim-Edwards) 
 


 No Child Left Behind Waiver (Ben Cannon) 
 
 
11:35 AM  Overview of Programs: Oregon Student Assistance Commission 
 


 Josette Green, Executive Director 
 
12:00 PM Presentation: Oregon Science Technology Engineering and Mathematics  


(STEM) Education Partnership 
 


 William Becker, Director, PSU Center for Science Education 


 Carl Mead, Deputy Superintendent, Beaverton School District 


 Aubrey Clark, Education Relations Manager for the Northwest 
Region, Intel 


 Nancy Hamilton, Director of Business Development – Portland 
Office, McKinstry 


 
Comments: Carla Wade, Oregon Department of Education 


 
12:30 PM Schedule of Upcoming Oregon Investment Board Meetings and 


Opportunities for Public Testimony (Tim Nesbitt) 
 
12:40 PM ADJOURN 
 


 








 


State-Level Policies Outcome 
Target  


(Districts will show evidence of) 


Mentoring new teachers and leaders 
Every new Oregon teacher and leader has access to 
a research-based mentoring program for a 
minimum of three years. 


 
 Districts retain 90% of all new teachers and 


leaders.                                             
 90% of a district’s teachers and leaders are 


deemed "effective."                        
 Third year teachers and leaders, on average, 


are as effective as experienced educators.  


Rigorous Performance Evaluation 
(SB290) 


 Every Oregon teacher and leader has ongoing 
meaningful and research-based feedback on 
performance.       
                   


 Educator evaluation is based upon a minimum 
of four levels of proficiency with an emphasis 
on improvement of practice. 


 
 Evidence of higher levels of professional 


practice reflected in student outcomes.                          
 Teachers and leaders have a clear path to 


improve practice.                                 
 Effective teachers and leaders have new 


opportunities for career advancement 
including new roles and responsibilities.   


Assessing Distribution of Effective 
Educators 


Schools and districts report percentage of highly 
effective educators.  State has evidence of where 
highly effective educators are currently teaching.  


High need schools in a district have a higher 
percentage of highly effective educators than the 
other district schools. 


Professional Development and 
Learning 


 
Every Oregon teacher and leader has access to 
meaningful, sustained professional learning that 
will:        


 Enhance practice and student success.           
 Links directly to growth needs evidenced 


in performance evaluation.   
 


 Districts will align the delivery of professional 
development with national standards. 


 Guaranteed sustained resources available for 
teachers and leaders in every school and 
district. 
 


Ensure educators are trained to meet 
needs of ELL, special needs, and 
underperforming students 


ELL, special needs, and underperforming students 
receive the instruction they need to succeed and 
close the achievement gap.   


All teachers and leaders have the training needed 
to address the achievement gap.  


Teacher and Leader Preparation 


 Teacher and leader prep programs in Oregon 
are aligned with newly adopted standards and 
performance measures.  


 Teacher prep selection, clinical experiences, 
and performance measures address district 
and statewide needs. 


 
 Recruit and hire teachers and leaders 


candidates who have been rigorously 
prepared and evaluated with the new 
standards.   


 Candidates demonstrate greater success in 
student outcomes.  


 Candidates have a higher level of retention. 
 


Chalkboard Project  
Educator Compact 








DASHBOARD 2011


TM


     Achievement Changes   


The Oregon state assessments require the testing of all grades 3-10, with the exception of grade nine, and are 


aligned with Oregon’s learning standards. The charts below show the change in the share of students meeting 


or exceeding proficiency on Oregon state level assessments. The charts contrast the performance of the 


three CLASS districts with all Oregon state averages and with “comparison districts” that share similar student 


demographics characteristics. The following charts and data summarize growth in student achievement in four 


subject areas: Math, Science, Reading and Writing.


The CLASS Project recently completed a third year of implementation (2010/2011 school year) in three 


pioneering school districts: Forest Grove, Sherwood and Tillamook. Each year the Chalkboard Project provides 


for independent objective evaluation of results conducted by Portland State University Graduate School of 


Education and ECONorthwest. The following results clearly indicate CLASS districts are showing greater 


success in state assessments, dropout rates, and four year high school completion. Teachers in CLASS districts 


also give strong indication of the positive impact of the CLASS Project following implementation.


CLASS districts gained ground in Science proficiency relative 


to the statewide average and to the comparison districts.


CLASS districts gained ground in Math proficiency relative 


to the statewide average and to the comparison districts.


Mathematics Achievement
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CLASS districts gained ground in Writing proficiency relative 


to the statewide averages and to the comparison districts.


CLASS districts gained ground in Reading proficiency relative 


to the statewide average and to the comparison districts.


Reading Achievement Writing Achievement
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   (3-Year Average) 2008/09 – 2010/11 compared to 2005/06 – 2007/08*   


*Based on initial data released by the Oregon Department of Education in September 2011.
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Teaching and Learning: Teachers in my school have more conversations about teaching and learning.


Professional Practices: Teachers in my school are actively changing and improving their professional practices.


Student Achievement Focus: The culture of my school is now more focused on student achievement.


Student Learning Increase: The CLASS Project would be considered successful if student learning is increased.


Information independently provided by:


The CLASS dropout rate was about half that of the state and 


about two-thirds that of the comparison districts.


The CLASS average exceeded that of comparison districts 


by 10% and that of the state by 13%.


High School Dropout Rate
(2009/10 Average)


Four-Year Cohort Graduation Rate
Class of 2009/10 (2006/07 First-Time 9th Graders)
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2010/2011 CLASS Survey: Teacher Attitudes
The following chart summarizes teacher attitudes about CLASS.
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Our Voice 


 


 47,000 Oregon public school teachers, 
education support professionals and 
community college faculty. 


 


  







Our Values 


Lifelong Learning: We believe lifelong learning is essential in a constantly changing world. 


Respect for Diversity: We believe our society is strengthened by public education’s promotion of 
and respect for the vast diversity of our world. 


Democracy: We believe the foundation and strength of a democratic society is  
dependent on a strong public education. 


Social Justice: We believe through quality public education the rights and worth of  
all individuals are respected and defended. 


Professionalism: We believe the expertise and judgment of education professionals  
are critical to student success. 







Our Vision 


 


 Improve the future of all Oregonians 
through quality public education. 


 
 


  







Commitment to Equity 


  “A responsive, public education system 
establishes as its highest priority equity 
and opportunity for all learners 
regardless of socio-economic status, 
learning needs, geography, ethnicity, 
gender or native language.” 







Transformation Model 


The Quality Education Model (QEM) identifies 23 
research-based school characteristics that contribute 
to increasing student achievement. 


The QEM creates 3 prototypical school models that 
contain elements that would make it possible for 90% 
of students to reach state standards.  







Evidence-Based Change 


Leverage 


Community 


Assets 


Improve Staff 


Capacity/ 


Effectiveness 


Improve 


District/Local 


Association 


Capacity and 


Collaboration 


Develop Family 


and Community 


Partnerships 


Improve Student 


Outcomes 


  Access 


  Performance 


  Attainment 







Evidence-Based Change 


Teacher Quality 
 


Effective School Leadership 
 


Resources and Wrap Around Services 
 


Strong Community and Parent Support 
 


 


 


 


 


 


 


 


 


 







Conditions of Teaching & Learning 


U.S. teachers have limited influence in crucial areas  
of school decision-making  


  


     “In many high-achieving nations where teacher collaboration is the norm, 
teachers have substantial influence on school-based decisions, especially in 
the development of curriculum and assessment, and in the design of their 
own professional learning. In the United States, however, fewer than one-
fourth of teachers feel they have great influence over school decisions and 
policies in seven different areas noted in the SASS surveys.  While a scant 
majority of teachers across the nation feel that they have some influence 
over curriculum and setting performance standards for students, fewer 
than half perceived that they had some influence over the content of their 
in-service professional development. And very few felt they had influence 
over school policies and decisions affecting either teacher hiring and 
evaluation or the allocation of the school budget.” 


 
         --Leadership in the Learning Profession: A Status Report on Teacher Development in the United States and Abroad 


                             (Learning Forward, 2009) 







Promoting Professional Learning 


Senate Bill 290 
 


Strengthen the knowledge, skills, disposition and classroom and administrative practices of teachers and  
administrators in public schools.  
 
Refine the support, assistance and professional growth opportunities offered  to a teacher or an administrator,  
based on the individual needs of the teacher  or administrator. 
 
Allow each teacher or administrator to establish a set of classroom or administrative practices and student  
learning objectives that are based on the individual  circumstances of the teacher or administrator. 
  
Establish a formative growth process for each teacher and administrator that supports  professional learning  
and collaboration with other teachers and administrators . 
 
Use evaluation methods and professional development, support and other activities that are based on  
curricular standards and that are targeted to the needs of each teacher and  administrator. 







Supporting the Whole School 


Shared Understanding & Commitment to Shared Goals 


Open Communication & Collaborative Problem Solving  


Continuous Assessment of Teaching & Learning 


Professional Learning 


Resources to Support Teaching & Learning 


Curriculum & Instruction 


Shared goals for achievable education outcomes are  clear and 
explicit. The curriculum is student-centered, substantive, and 
develops critical thinking and problem-solving skills. 


Teachers and staff are involved in decisions about  
student learning. 


The school provides a safe environment 
for learning.  Academic resources and 
support services are adequate for both 
teachers and students.  


 


Instructional strategies are varied, engaging, and include 
collaborative activities that require “higher order thinking.”  


Professional development has a direct, positive effect 
on teaching and learning,  Teachers and staff have 
regularly scheduled time to learn from one another, 
and  are prepared to meet the needs of students with 
diverse learning needs.  


Student assessment is used for decision making to improve  
learning.  Students are partners in the assessment process. 







Serving the Whole Child 


Juvenile Crime Prevention and Rehabilitation Services 


 


Academic Support Services 


Health Services 


Youth Development 


Social Services for Students & Families 


Parent/Caregiver and Adult Education Services 
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Oregon Student Access Commission
(formerly Oregon Student Assistance Commission)


Mission


To create a college‐going culture for all Oregonians 
by providing access through information, mentoring, 


and financial support.


Vision


An organization of innovation and excellence 
in a leading college‐going state.
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OSAC


Kindergarten


Post-
secondary
Education 
or Training


Elementary


Middle
School


High 
School


OSAC Programs


• ASPIRE ‐ the state’s pre‐college mentoring program to 


help students create a “plan of choice” to access education 
and training beyond high school.  


• Scholarships – A partnership with more than 400 


Oregon private donors, foundations and employers to 
provide scholarships administered by OSAC.


• Oregon Opportunity Grant – the state’s only 


need‐based grant to help disadvantaged college students.







11/15/2011


3


OSAC Scholarship Program
• OSAC is an innovator as one of two state agencies in the 


nation to create a scholarship program.


• Students can select from more than 400 scholarships 
using one electronic application.


• More than $15 million in 
scholarships were awarded to 
more than 3,022 students for 
2010‐11. 


• Please donate or create your own 
scholarship.


Scholarship Summary
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Oregon Opportunity Grant (OOG)


• The state’s primary need‐based grant


• Students apply by the FAFSA (Free Application for 
Federal Student Aid)


• More than $95 million in OOG grants were awarded to 
more than 56,000 students for 2009‐11  


• Awards are based on a Shared Responsibility Model 
formula implemented in 2008
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ASPIRE
ASPIRE (Access to Student 


assistance Programs In 


Reach of Everyone) is 


Oregon’s mentoring 


program for middle school 


and high school students 


that began in 1998.


Today ASPIRE serves 
students in 125 sites. 


Every student receives one‐
on‐one mentoring and 
leaves high school with a 
purpose and a  “plan of 
choice” to begin executing 
now for long‐term success.
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• Administrative 
Support


• Training


ASPIRE Site 
Coordinator


• Receives 
partnership 
grant


• Volunteer 
recruitment


• Training


Volunteer 
Mentors


• One‐on‐
one with 
students


Students


• Graduates 
with a 
“plan of 
choice”


ASPIRE 
Site


• Initiates 
program


ASPIRE Program Structure


ASPIRE Volunteer Mentors
• Extend and enhance the reach of guidance counselors 


if counselors are even available. 


• Help students research careers online.


• Help students research schools online.


• Help with scholarship searches.


• Help students complete the 
admissions process including 
proofreading applications and 
essays.


• Help students complete the 
financial‐aid process. 


• Keep students focused, 
encouraged and on a timeline.
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Traditional ASPIRE
Mentoring at a site 
serving high school 


students


eASPIRE
Mentoring online 
serving high school 


students


Getting Ready to 
ASPIRE


Mentoring a site 
serving middle school 


students


Three ASPIRE Programs


4 9 14
26


39


53
59


75
83


112 115 115
125


145


Expansion of ASPIRE sites 
per Academic Year


* Estimate







11/15/2011


8


ASPIRE Gets Results
A modest state investment leverages students with a purpose and a plan and 


on the road to success as a positive and productive contributor to 
Oregon’s economy. 


Chiloquin High School
2004


Impact of ASPIRE
Started in 2004


Considered a failing school according to “No Child Left Behind”


More than 50% Native American student population


85% of students on free‐and‐reduced lunch program


20% of graduating seniors went 


on to post‐secondary education


65% of graduating seniors went 


on to post‐secondary education in 


the   2010‐11 academic year  


School


College‐going 


rate BEFORE


ASPIRE


College‐going rate 


AFTER


ASPIRE


Years in the 


Program


Crow High School 38% 96% 5


Ashland High School 65% 94% 9 


Estacada High School 69% 83% 5 


Elkton High School 52% 66% 9 


Beaverton High 


School 55% 67% 4 


Stanfield High 


School   


• 8 of 146 students 


went to one of 


Oregon’s universities 


between 2003‐2008


• 7 of 35 seniors are 


bound for an Oregon 


university in 2011


• 31 of 35 (88%) bound 


for postsecondary 


education & training in 


2011


4


ASPIRE Gets Results, cont.
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ASPIRE as a 
Promising Opportunity


What are Oregon’s students thinking 
about their future?


“No one in my family has 
ever gone to college”


“I don’t know where to go 
or how to go…”


“I can’t afford it”“I can do just as well going 
straight to work”


“I’m not smart enough”
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• Declining K‐12 funding


• Declining staff (guidance counselors)


• Increased class sizes


• High school graduates lose courage in the summer and 
don’t start their “plan of choice.”


• In 2008, only 46.5% of Oregon high school graduates went 
directly on to college.


(National Center for Higher Education Management Systems)


What is our current situation?


815
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667
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540
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477


459
455
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Number of K‐12 Students per Counselor by State, 2009‐2010


(National Center for Education Statistics, Common Core Data, 2009‐2010)
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Oregon 540







11/15/2011


11


… and yet an extraordinary goal


40/40/20 by 2025


• Research shows that starting mentoring early (no later than 8th


grade), has been successful in increasing college‐going culture by:
• providing exposure to colleges through mentoring


• providing outreach to students and parents


• establishing high expectations for students and staff 


(ECONorthwest: October 2008)


• Mentoring cultivates aspirations and behaviors conducive to 
preparing for, applying to, and enrolling in college.  A strong college 
culture is tangible, pervasive, and beneficial to students. 


(Corwin, Z.B. and Tierney, W.G. 2007)


• Research points to mentoring as being critical for successful 
launching to college.


(Sipe, 2002)


Pre‐college Mentoring is Vital
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• Mentees showed an increase in connectedness to school and 
parents compared to a similar group of non‐mentored youth. 


(Karcher, M. J. 2005)


• A college‐going culture builds the expectation of post‐secondary 
education for all students—not just the best students. It inspires 
the best in every student and it supports students in achieving 
their goals. 


(College Board, 2006)


• Mentoring is vital for a student’s success and necessary even when 
funding is readily available for college. 


(Miller‐Adams, M. 2009)


Pre‐college Mentoring is Vital, cont.


• Pre‐college mentoring available to every middle and 
high school student in Oregon.


• Graduating high school with a “plan of choice” to begin 
executing now for long‐term success.


A Promising Opportunity
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Pre‐college Mentoring 
Programs in Oregon 


• Can result in every high school senior graduating with a 
“plan of choice” beyond high school.


• Can leverage a small investment to produce a significant 
contribution to 40/40/20.


• Can inspire the community to rise up and be part of the 
education solution for our state.


• Can place Oregon as a national leader in finding a 
solution to a common national                                  
problem.


• Can utilize a successful model 
available right here in Oregon –


OSAC’S ASPIRE Program.


What will it take to put the vision in place?


Every Oregon Student has 1:1 Mentoring


Here is a summary of the expansion of the ASPIRE program to the 


identified 600 sites throughout Oregon’s middle schools, high schools, 


and community‐based organizations over a four‐year period.  At Year 4 


it would be sustainable and even funding going forward.


Sustainability


Year 1 Year 2 Year 3 Year 4


Staffing 12 24 24 24


Funding $2.5 million $3 million $4 million $5 million


Sites 200 325 450 600
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Every student receives one‐on‐one mentoring in 
middle school and high school 


and leaves high school with a purpose and a 
“plan of choice” to begin executing now 


for long‐term success!


IMAGINE












William Becker, Director, Center for Science Education  


Portland State University  


Aubrey Clark, NW Region Education Relations Manager  


Intel Corporation 


Carl Mead, Deputy Superintendent  


Beaverton School District  


Nancy Hamilton, Director of  Business Development  


McKinstry Company 


Introductions 







STEM Achievement in Oregon 
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National STEM Graduates Projections  







Portland Metro STEM Education 
Partnership:  Mission and Alignment 


We will measurably increase the college and career readiness of  


K-12 students by engaging teachers and whole schools in 


collective impact partnerships that transform the learning and 


teaching of  science, technology, engineering and mathematics 


(STEM) for all students in support of  Oregon’s 40-40-20 


educational goal 







Successful Collective Impact Partnerships 
• Common Agenda: Transform STEM learning cultures in K-12 schools by providing 


pathways for all students to college and career readiness and the achievement of  


Oregon’s 40-40-20 goal.  


• Shared Measurement: Establish a shared outcomes-based system for measuring 


student achievement, program performance and partnership engagement. 


• Mutually Reinforcing Activities: Align the programming, research and development 


assets of  core and collaborating partners by targeting the needs of  students, teachers 


and schools. 


• Continuous Communication: Establish the Portland Metro STEM Center for 


College and Career Readiness as the communications and programming hub for the 


partnership. 


• Backbone Organization: Engage a board of  core partners of  school districts, 


colleges and universities, businesses, community organizations and government 


agencies as the backbone of  this collective impact partnership. 







Outcomes-based Transformation of 
STEM Teaching and Learning:  


Common Measures 


• Student Achievement Measures: Knowledge and skills, 


cognitive strategies, academic behaviors, contextual awareness 


• Teacher Effectiveness Measures: Pedagogical content 


knowledge and instructional practices 


• Program Performance Measures: Impact of  the support 


system toward reaching partnership goals  







 Theory of Change: Three Assertions  


1. Contextualized instruction with clearly articulated learning 


outcomes will improve student achievement. 


2. Strategic partnerships that focus their efforts on whole-


school interventions will enable principals and classroom 


teachers to make sustainable improvements in teaching and 


learning in STEM, particularly for traditionally 


underrepresented groups. 


3. A STEM Center for College and Career Readiness can 


deliver research and development programming to bring 


about sustainable transformations of  STEM learning. 







Whole School Transformations through 
Networked Improvement Communities 







NIC Engagement in Whole-School 
Transformation 


• Plan: Develop Strategic Investment Plans to establish shared 


visions of  success 


• Build: Increase the capacity of  schools to transform STEM 


learning cultures to achieve targeted student learning outcomes 


• Implement: Transform STEM learning and teaching practices 


and document the impacts of  change  


• Refine: Use assessment and evaluation data to modify and 


optimize practices 







Teachers on Special Assignment (TOSA):  
Half-Time Teacher Leaders in the STEM Center  


• Collaborate with the STEM Center staff  to design develop, 


implement and assess professional development programming 


• Lead professional learning communities to  implement strategic 


 investment plans in schools  


• Serve as liaisons to university and community partners as they 


conduct improvement research to increase student engagement 


and success 







Portland Metro STEM Center for 
College and Career Readiness 


The Capital Center, 185th Ave. and Walker Rd.  


• Office of  Partnership Development 


• STEM Teachers Academy 


• Office of  Research and Evaluation 


• Teacher Education Alliance 


• Student STEM Co-laboratory 


– Northwest Science Expo System  


– Student Research Incubator 


– Student Success Programming 







Structure and Governance of Oregon STEM Education Initiative  


Oregon Education Investment Board  


Multi-State STEM Networks  Oregon STEM Education Partnership 


Oregon STEM Education Initiative Board* 
and the Oregon STEM Education Director 


OR STEM Partnership, Portland Metro Region 
OR STEM Partnership, Central Oregon Region 
OR STEM Partnership, Southern Oregon Region 
OR STEM Partnership, Willamette Valley Region 
OR STEM Partnership, Eastern Oregon Region 


Boards of 
Governors** and 
Executive Directors 
for Regional STEM 
Centers 


*Comprising Oregon STEM business leaders, the executive directors of the regional 
STEM Centers, OUS partner(s), ODE representative(s), STEM teacher(s), school 
district administrator(s),  community college representative(s), community-based 
STEM education partners  
** Comprising core partners and the executive staff of the regional STEM Centers 







Investing in Oregon STEM Future:  
A private-public partnership for success 


• Establish an advisory committee to the OEIB to guide the 


development of  the Oregon STEM Education Partnership and 


represent our State in multi-lateral networks and partnerships 


• Establish a private-public matching fund, up to $20 million per 


biennium, to support the work of  the Oregon STEM 


Education Partnership 







Many thanks to the Oregon Education Investment Board 
 for the opportunity to share our vision for transforming  


STEM learning and teaching in Oregon. 


Development of the Portland Metro STEM Education Partnership has been guided 
by the commitment of numerous individuals among our founding partners: 


Beaverton School District  


Hillsboro School District 


Intel Corporation 


JP Morgan Chase 


Lewis and Clark College 


McKinstry Company 


Oregon Department of  Education 


Oregon Health & Science University 


Portland Public Schools 


Portland State University 


Vernier Software & Technology 


Special thanks for valuable insights also goes to: 


Jim Connell, Institute for Research and Reform in 


Education 


Paul LeMahieu, Carnegie Foundation for the 


Advancement of  Teaching 







STEM Education: Driver of Economic 
Development and the Creation of Jobs 


• STEM jobs represent 5.6% of  the Oregon economy (2008), and that 


percentage is expected to grow by 8% by 2018 


• STEM workers earn nearly twice the income of  non-STEM workers 


($30/hour vs $16/hour) 


• STEM occupations require higher levels of  educational attainment than non-


STEM careers (78% require associate’s degree or higher, vs 29% for non-


STEM; 2/3 of  STEM jobs require 4-yr degrees, vs <20% for non-STEM) 


• The Portland Metro area is home to a high concentration of   STEM 


industries that require a well-educated workforce to remain competitive, 


grow and attract more STEM businesses  





